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I ntroduction

This K-12 CounselingPlan is designed to be a resource for membe's of the SpencetVan EttenCentral School District K-12 Student
Suppat Services Team and the SpencetVan Etten Centra School District educaional community. The plan suppats the overall
mission of the School District by promoting studentachievement, college and career planning, and persoral socal development for
every student. StudentSuppat Services team memlers, usingtheir leadership, advocacy, teaming and collaboration, and data driven
decision-making skils, will ensue thatevery studentin the SpenceivVan EttenCentral School District will have accessto a quaity and
equitable education. This plan is aligned with the Common Core Learning Standards, aligned with the New York State School Courselor
Assai at iMode @empehensiveK-12 Scool Coungling Program and enhanced with practicd ideas for adivities and assessments
fromthe StudentSuppat Services Team in SpenceiVan Etten

Resaurces Utiliz ed in the Development of the Plan

Common Corelearning Standards
TheNew York StateModel for CompehensiveK-12 School Counsling Programs
American School Counselor Assocation National Standardsfor Student
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Debbie Frisbig¢ Administrative Assistant Eric Knolles- Principal Matthew Stroup Principal

Judy Cadyi Tioga County Counselor
Melissa Jewelt Principal

TJ Andersori School Psychologist
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Mission Statement
The SpencefVan Etten School District is collectively committed to excellence for all.

District Beliefs
We believe:
IN A SAFE, RESPECTFUL AND TRUSTING ENVIRONMENT

[ In respecting social, racial, ethnic differences and diversity of opinion
[1 Everyone is entitled to a safe, supportive and nurturing environment

IN PURSUING EXCELLENCE
[J The pursuit of excellence is essential to success
[1 Learning is the focus of the school
[] Effective teachers foster student success
[ Health and wellness are critical to learning

THAT ALL INDIVIDUALS CAN LEARN
[ Each student has a unique set of needs that must be met as well as a unique set of talents/or abilities
that must be championed in order for all students to access opportunities to reach their potential
[J There are multiple modes of learning and multiple measures of student success
[ In order to foster the lifelong love of learning, learning must be enjoyable and meaningful

IN BUILDING HEALTHY RELATIONSHIPS
[ Instilling a healthy competitive nature in our children is part of the educational process
[J Healthy family, community and school relationships enable success for all
[ Our school community will provide a social, emotional, and supportive structure

IN POSITIVE INVOLVEMENT
[J Family, community and school involvement is an integral part of a successful educational process
[1 Students and teachers will actively engage in the educational process

IN HUMAN DIGNITY
(] Every individual has value
[ Every individual has something to contribute
[J Every individual needs to be treated with dignity

IN COMMUNICATING EFFECTIVELY
[ Effective communication is essential for success
[ Effective communication promotes engagement

IN RESPONSIBILITY
[1 We all play a role in fiscal responsibility in our community, schools and homes

[J All students should leave our system with a sense of civic and environmental responsibility, moral courage,
integrity and self-respect as well as a set of critical thinking skills



Educational Outcomes

The Board of Education upholds and supports the District 6Mission as stated in our Comprehensive District Education Plan by
creating and encouraging opportunities for all Spencer-Van Etten Central School District graduates to develop:

A Lifelong Love of Learning, which involves striving for personal excellence, aesthetic appreciation, being a positive role model, personal involvement,

internal motivation, curiosity, and creativity.

Self-Esteem, which is demonstrated through self-assurance, self-direction, positive interaction, and a positive self-image.

Social Responsibility, which is a person who will demonstrate personal responsibility, awareness, concern for community, cooperation, and respect.

Self-Discipline, which is demonstrated through responsibility, organization, decisiveness, and commitment.

Independent Thinker/Effective Communicator, are those who engage in investigation, take risks, set high standards, use problem solving methods
to make decisions, think divergently, recognize thinking and learning processes, express themselves creatively, and use communication skills.

Student Support Services Mission Statement

We at SVECSD are collectively committed to providing a school counseling program to meet the academic, personal, social, and career development needs
of students that promote:

agrwbPE

Life Long Learning

Positive Family and Community Relationships
Effective Communication

Self-Discipline

Social and Moral Responsibility



Benefits of a Comprehensive School Counseling Program

Comprehensive developmental school counseling programs have a positive impact on students, parents or guardians, teachers, administrators, boards of
education, school counselors and other student services personnel, post-secondary institutions and the community. The benefits to each of these groups include

the following:

Benefits for Students

Benefits for Parents

Benefits for Teachers

AEnsures every student receives the benefits of the school
counseling program.

AProvides support in advocating for their children £
academic, career and personal/social development.

AProvides an interdisciplinary team approach to address
student needs and educational goals.

e Assists students in ac
academic, career, and personal/social development.

e Supports part ne rlearhingpas

career planning.

. Il ncreases
teachers.

coll aboratio

e Ensures equitable acce|le Ensures academic plannje Provi des o0 p-faditatiouaidlassiom s
counseling lessons.

e Provides strategies fo|le Develops a systematie e Supports the |l earning

achievement gap. range planning and learning.

e Supports devel opmtedert o« I ncreases opportunitiele Provides consultation

success. counseling and advisement role.

e Facilitates career exp|e Provides informatiwowmsal|s Promotes a team effort
and core competencies.

e Monitors data to facil|e Enables parents to acc|le Supports classroom ins

resources.

e Fosters stadbmtsocacy f or

e« Connects t o c easedservicesy

. Promot es

supportive wo

« Devel opmkind &d prableno solving skills.|« Pr ovi des data on studele I ncreases teacher acce
classroom presenter and resource person.
e Assists in acquiring k| Ensures every child hale Positively impacts sch

school counseling services.

environment.

« As s iewelbping effective interpersonal
relationship skills.

. Provides access to sch
student.

e Increases the - -ywughportun
relationships.

e« Encourages positive pe

. F o scommectedness to school.

e Fosters resiliency fac




Benefits for Administrators

Benefits for the Board of Education

Benefits for School Counselors

A Aligns the school c ou ns el AProvides a rationale for implementing a school A Defines responsibilities
academic mission. counseling program. counseling program.
A Provides a school counselA Ensures that a qumdgiamigs sJA Provides a clearly defi ng
student success. available for every student. educational system.
A Provides a proactive sch(A Demonstrates ttawleveseftindngfA Supports access to every
addressing student needs and enhancing school climate.
A Provides a program structfA Articul ates appropriate (A Provides direct service f{
A Assists adminiddounseloison t (A Suppor t sbasedpmogrdnasr d s A Provides a tool for prog
effectively to enhance learning and development for all implementation and accountability.
students.
A Uses data to develop schqA Provides data about impr¢A Recognizes school counsel
school counselor responsibilities. and change agents.
A Monitors data for school |A Furnishes program informgA Ensumsediotohe counseling pr
the school ds mission.

A Provides data for grant A Provides ongoing informat
sources. of competencies and standards through school

counseling program efforts.
A Enhances community i mage

program.




Benefits for Student Services Personnel Benefits for Post-secondary Education Benefits for the Community

A Defines the school couns|/A Enhances a riransitondf studénistopostn { A Provi des an increased opf{
secondary institutions. participation of community members with the school
program.
A Provides school psycholo/A Prepares every student fqA Builds collaboration, whi
other professional student services personnel with a opportunities. secondary opportunities.

clear understanding of the role of the school counselor.

A Fosters a apwmach whichenhancesam |A Mot i vates every student fA Creates community awherensé
cooperative working relationships and improves on substantial, post-secondary options, including college. school counseling program.
individual student success.

A Uses school counseling d/{A Encourages and supports A Enhances economic devel of
individual student growth. preparation. preparation of students for the world of work.
A Increases collaboration A Promotes equityseeondry accesA I ncreases opportunities f
community resources. education for every student. participate actively in the total school program.
A Enhances articulation andA Provides increased opport
secondary institutions. counselors, business, industry and communities.

A Prepares every student fdqA Provides a potent i arhakiwor K
opportunities. skills, pre-employment skills and increased worker
maturity.

A Motivates every student t A Sup p oacadamicipreparation necessary for
substantial, post-secondary options, including college. studen

u
t ud tsd success in the wgq

Adaptedfromthe Amerian Schod Counrseling Association Nationd Model



Roles and Responsibilities

The Student Support Services Team in the Spencer-Van Etten Central School District consists of School Counselors and assistant, Licensed Mental Health
Counselor, School Psychologist and a collaboration with Tioga County Mental Hygiene Counselors. The individual expertise of each Student Support Service
member provides students with the highest level of professionalism towards achieving success in a K-12 educational setting.

The Student Support Service members generally:

1.

2.

10.

11.

12.

Collaborate and consult with administrators, educators, parents and other Student Support Service providers in achieving student success
Advocate for studen t acédemic, social, personal and emotional needs

Participate in parent-teacher conferences

Provide classroom lessons on academic, social/personal and career/college skills

Provide individual/group counseling and mediation

Provide crisis intervention, risk assessment and ongoing evaluation

Attend meetings for Committee on Special Education, RTI data Team, 504 Committee, Child Study Teams (CIM) and the Committee on
Preschool Special Education

Provide staff in-service training when appropriate

Are mandated reporters for Child Protective Services

Serve as dinpof entryoliaison for students entering or leaving mental health facilities
Participate in professional development activities through professional memberships

Participate as members of various Comprehensive District Education Plan Teams (CDEP)



Roles and Responsibilities
School Counselor

School Counselors are New York State certified professionals with a Master& Degree in School Counseling or related discipline. School
Counselors responsibilities may include, but are not limited to:

1.

2.

10.

11.

12.

13.

14.

Counseling students in developing academic, personal, social and college/career plans, goals and skills
Coordinating and administering PSAT, SAT/ACT and AP testing, including Services for Students with Disabilities

Presenting classroom instruction on standardized testing, course selection, college preparation/application, summer programs and
graduation requirements

Presenting grade level parent/guardian workshops on college and financial aid application process, developmental issues and
graduation requirements

Counseling students at-risk and exploring alternative programs
Advising and registering new students
Coordinating the review and selection process of awards and scholarship programs

Serving as a liaison for students in alternative programs

Assisting in master schedule development and implementation
Verifying student diploma requirements and monitor academic progress
Processing Summer School registration when available

Supporting Counseling Office Assistant and Secretary

Serving as liaison with NCAA Eligibility Clearinghouse for student athletes

Maintaining relationships with post-secondary institutions and staying current with post-secondary trends and policies



Roles and Responsibilities
Licensed Mental Health
Therapist

Licensed Mental Health Therapist hold a Master& Degree in Social Work or Counseling and are New York State certified or licensed through the Office of
Professions. Responsibilities may include, but are not limited to:

1. Providing ongoing counseling and case management services
2. Developing counseling goals
3. Assessing for Response to Intervention (RTI) counseling eligibility

4. Assessing student behavioral functioning and creating appropriate behavioral management plans in conjunction with team members
5. Providing ongoing group counseling and social skill development based on student need

6. Implementing social-emotional programming to address various needs
7. Collaborating with mental health professionals to coordinate care for students and families in treatment

8. Serving as liaison for mandated programs including Child Protective Services (CPS), Probation, Person in Need of Supervision (PINS) and
appointed law guardians

9. Maintaining professional licensing through the Office of Professions

10. Providing Individualized Education Plans (IEP), 504 and RTI individual and group counseling
11. Assisting in the writing and development of student Individualized Education Plans (IE Psd
12. Counseling students at-risk and exploring alternative programs

13. Assist with crisis management



Roles and Responsibilities
School Psychologist

School Psychologists are New York State certified professionals with a Masterd Begree and a Certificate of Advanced Study in School Psychology. School
Psychologists responsibilities may include, but are not limited to:

1.

2.

10.

11.

12.

13.

14.

15.

Conducting and reporting on psychological and psycho-educational evaluations
Conducting Functional Behavioral Assessments (FBA&)

Generating and tracking Behavioral Intervention Plans (BIP6 suilizing information yielded from Functional Behavioral Assessments
(FBA's)

Implementation of appropriate behavioral modification approaches through staff consultation
Consultation with parents, staff and outside agencies regarding individual student development and needs

Addressing social/lemotional/behavioral learning needs through classroom lessons and/or programs when
appropriate

Providing Individualized Education Plans (IEP) and 504 individual and crisis counseling as needed

Serving as New York State Education Department legally mandated members of the Committee on Special Education
(CSE)

Serving in capacity as CSE Chairperson for meetings as needed

Assisting in the writing and development of student Individualized Education Plans (IE Psd

Observing, assessing and consulting with staff regarding students that are educated in facilities outside of the District
Conducting cognitive, social/lemotional, behavioral and/or motor screenings

Evaluating appropriate alternative education programming and placement

Participating on Building and District problem solving teams

Consulting with mental health and county agencies/service providers to facilitate community supports



Student Support Service Goals for Grades K — 12

Comprehensive programs for students in grades K — 4 include:

Provide direct support to students in the following areas:
0 Academic: academic interventions, yearlong planning and academic awareness

Goal 1 0 Behavioral: functional behavior analysis, behavior interventions plans and behavior reflections and processing
o Social/Emotional: attendance, counseling support, outside agency referrals and family support
O Career/Community awareness
Goal 2 . . .
Provide education concerning the awareness of self and others
Comprehensive programs for students in grades 5 — 8 includes:
Direct support to students in the following areas:
0 Academic: academic interventions, yearlong planning, academic awareness and course planning
Goal 3 0 Behavioral: functional behavior analysis, behavior interventions plans and behavior reflections and processing
o Social/Emotional: counseling support, outside agency referrals and family support
o Career: career awareness opportunities, specialized field trips and pre-high school planning
Provide opportunities for students to begin career exploration, conceptualize high school and college plans/goals and teaching daily living skills.
Goal 4
Goal 5 Provide education concerning the awareness of self and others.
Comprehensive programs for students in grades 9 — 12 include:
Provide advisory assistance to enable students to benefit from the curriculum in the following areas:
0  Curriculum, options, educational and career plans
Goal 6 0 Attendance
oa o0 Post-secondary plans
0 Academics
o Behavioral and/or transition concerns
Goal 7 Review each studen t @dscational progress, career directions and future plans.
Goal 8 Encourage parental involvement in the educational process

Goal 9

Educate students concerning their awareness of intrapersonal and interpersonal skills in order to be a meaningful contributor within the greater community.




Student Support Service Goals

GOAL 1
Provide direct support to student in the following areas: Academic, Behavioral/Social and/or Emotional concerns, Attendance and

Parent/Family support.

TARGET POPULATION
Students in grades
K-4

OBJECTIVES

Academic:
Students will:

Develop an awareness of their present academic status, achievement levels and educational expectations
Demonstrate an understanding of how their behavioral/social and/or emotional needs impact themselves and others
Develop an understanding of the importance of attendance and participation in school

Develop an understanding of the connection between home and school

O O OO0

ANNUAL ASSESSMENT OF PROGRAM RESULTS

Parent Feedback
Review Report Cards
Teacher Feedback
Attendance Records
Discipline Records
IEP/504 RTI Goals

ouhrwNE



Spencer-Van Etten Central School District
K-12 Counseling Plan

Goal 1: Provide Direct support to students in the following areas: Academic, Behavioral/Social and/or Emotional coneerns, Attendance and
Par ent/Family support

ACTIVITI ES TARGET STAFF ASSIGNED OTHER RESOURCES DATES EVALUATION
GROUP
Screening of new entrants K-4 Teachers Preschool data, screening Sept - June Review of records
Speech Therapists instrument, parent information, Parent input
School Nurse observations Staff input
Principal
Instructional Specialists
Record review of new K-4 Principal Transfer records Sept - June Review of records
entrants School Psychologist Phone contact with Previous Parent input
(classified students) District as Staff input
Instructional Specialists needed
Placement/Transition Pre-K-4 School Psychologist Visits Sept - June Review of records
meetings Mental Health fiMoving Upbd Parent input
Counselor as needed Grouping Information Staff input
School Administrator Teacher reports Student Needs
CPSE/CSE Team RTI data
Identify Students in need of K-4 School Psychologist RTI data Sept - June Review of records
Remediation Mental Health Counselor AIMS Web Parent input
School Administrator NYS Assessments Staff input
Instructional Specialists Child Study
Formal/Informal Behavioral K-4 School Psychologist FBA/ Behavior Plans Sept - June Review of records
Assessments/Interventions Mental Health Outside Evaluations Parent input
Counselor Behavioral Screenings Staff input
Teachers Discipline Referrals
Consultation with Staff
Improving Student K-4 Teachers School Tool Data Sept - June Review of records
Attendance Nurse DSS Contacts Parent input
School Psychologist Parent Contact Staff input
Mental Health
Counselor
School Administrator
Individual, Group and Crisis K-4 School Psychologist IEP& Sept - June Student Performance

Counseling

Mental Health
Counselor

Student Records
Outside Evaluations
Counseling Materials

Observations
Parent, Teacher, Student Input
School Records




Spencer-Van Etten Central School District
K-12 Counseling Plan

Crisis Intervention K-4 School Psychologist Staff Input Sept - June Discipline referrals
Mental Health Counselor Parent Input Student performance
Administration Student Input
Dean of Students
Teachers
Nurse
Maximize Home/School K-4 All Staff/Faculty Parent/Teacher Conferences Sept - June Parent input
Connection Nurse Parent Meetings Staff input
Volunteer Coordinator Act as Liaison Student observations
Coordinate with Outside
Agencies
Open House
Community/Career 4 Teachers Field Trips Sept - June Parent input
Exploration PTO Literature Based Exploration Staff input
Distance Learning
Guest Speakers/Presentations
After School Enrichment Activities
Psychological/Psycho K-4 School Psychologist Student Records Sept - June CSE recommendations
Educational Evaluations Parent, Student, Staff Input Student performance
Class Observations
Assessment Tools
RTI Progress Monitoring
Child Study (CIM) Information
Classroom Interventions K-4 School Psychologist Behavior Plans Sept - June Student performance
Mental Health Student Records Discipline referrals
Counselor Staff, Parent Input
Teachers Student Input
Intervention Screening Tools (formal/informal)
Specialists
Child Study Meetings (CIM) K-4 Teachers AIMS Web Sept - June Staff input
Instructional Specialist Student Records Observations

Related Service Providers
School Psychologist
Mental Health Counselor
School Administration

Staff, Teacher, Parent Input
Student Input
Screening Tools
(formal/ informal)




Spencer-Van Etten Central School District
K-12 Counseling Plan

Conslutationwith Outside K-4 SchoolPsychdogist County Agencies Sept- June Paent input
SeaviceProviders Mental HealthCounselor Mental Hedth Professional Review ofrecads
Administration FBAG Behavior Plans
Teachers
Nurse
Master Schalule K-4 SchoolAdministration SchoolTool Sept- June Staff input
Development NY S Requremens
CSE/504 Mestings K-4 SchoolPsychdogist IEP, 504 Péns Sept- June Staff input
Mental HealthCounselor Stucent Records Review ofrecads
Teachers Staff Input Paent input
Administration
Nurse

Related Service Provider




Spencer-Van Etten Central School District
K-12 Counseling Plan

Student Support Service Goals

GOAL 2
Provide education concerning the awareness of self and others

TARGET POPULATION
Students in grades K-4

OBJECTIVES

Academic:
Students will:
o Demonstrate and understanding/awareness of self and others.

ANNUAL ASSESSMENT OF PROGRAM RESULTS

Parent Feedback
Review Report Cards
Teacher Feedback
Attendance Records
Discipline Records
IEP/504/RTI Goals

ohwnNE



Spencer-Van Etten Central School District
K-12 Counseling Plan

ANNUAL ASSESSMENT OF PROGRAM RESULTS

Goal 2: Provide education concerming the awareness ofselfand others

ACTIVITIES TARGET STAFF ASSIGNED OTHER RESOURCES DATES EVALUATION
GROUP
Character Education K-4 Mental Health Counselor Character Ed Assemblies Sept- June | student performance
Caring Council Second Step Program (PreK-1%) Discipline referrals
School Administration Bucket Filling
Teachers Choice Theory
Kindness Pledge
Positive Self-Talk Walls
Individual/Group K-4 Mental Health Counselor Counseling Materials Septi June Staff input
Counseling School Psychologist Outside Evaluations Student, Staff, Student observations
Parent Input
Social Skills groups
Addressing Ongoing K-4 School Psychologist Individual Counseling Sept - June Discipline referrals
Bullying and Harassment Mental Health Counselor Peer Collaboration Student performance
Issues Administration w/Administration Bullying Staff input
Dean of Students Box Assembly
All Staff/Faculty Family Contact
Caring Council




Spencer Van Etten Central School District
K-12 CounselingPlan

GOAL 3
Provide direct support to students in the following areas: Academic, Behavioral, Social/Emotional and Career Development.

TARGET POPULATION
Students in grades

5-8
OBJECTIVES
Academic:
Students will:
o] Demonstrate an understanding of their present academic status.
o] Demonstrate an understanding of their achievement levels.
o] Demonstrate an understanding of their education requirements.
o] Develop personal academic intervention plans when needed.

ANNUAL ASSESSMENT OF PROGRAM RESULTS

1. Update progress using student, teacher and parent feedback concerning educational achievement and aptitude.

2Parent feedback regarding their chil ddés eduapplitation.n a l pl anning
3. Review report cards, progress reports and assignment regimens.

4. Data review of fall, winter and spring achievement tests and EOG standardized testing results.
5. Feedback from teachers, parents, caseworkers and other outside agencies when appropriate.



SpencerVan Etten Central Scho
K-12 CounselindPlan

Goal 3: Provide dired support to studentsin the following areas: Academic, Behavioral, Social/Emotional and Career Development.

ACTIVITI ES TARGET STAFF OTHER RESOURCES DATES EVALUATION
GROUP ASSIGNED
Placement/Transition Grades 4-8 School Psychologist Student Transcripts Sept- June Review of records
Meetings School Counselor Response to Intervention Data (RTI)
Psychologist Feedback
Discipline Referrals
Individualize Education Plan& (IEP )sScreening of
new entrants
Identify Students in need of Grades 4-8 School Psychologist Response to Intervention Data (RTI) Sept-June Review of records
Remediation School Counselor NWEA Assessments
NYS EOG Assessments
Academic Intervention Services (AIS)
Formal and Informal Grade 4-8 School Psychologist Behavior Plans Sept-June Review of records
Behavior School Counselor Outside Evaluations
Assessments/Interventions Functional Behavioral Assessment (FBA) Behavior
Assessments
Discipline Referrals
Improving Student Grades 5-8 School Psychologist Parent Contact Sept-June Review of records
Attendance School Counselor Monitor Daily Attendance
School Nurse Collaboration with outside agencies
Student Contracts
Maximizing Home-School Grades 5-8 School Psychologist Parent Meetings Sept-June Review of records
Connection School Counselor Advocate for outside agency support
School Nurse Act as liaison by bridging the communication between
home and school staff
Crisis Intervention Grades 5-8 School Psychologist Collaboration between home and school staff Sept-June Crisis Evaluation
School Counselor Crisis Intervention Plan
School Nurse
Academic Assessments Grades 5-8 School Psychologist Psycho-educational evaluation Sept-June Review of Records
School Counselor Academic/Behavior screening CSE
Instructional Support
Specialist
Section 504 Committee Grades 5-8 School Counselor Determine initial eligibility Sept-June 504 meeting plan

School Psychologist
School Nurse

Reviewed annually




SpencerVan Etten Central Scho
K-12 CounselindPlan

Student Support Service Goals

GOAL 4
Provide opportunities for students to begin career awareness, conceptualize high school and college plans/goals and teaching daily
living skills.

TARGET POPULATION
Students in grades

5-8
OBJECTIVES
Career:
Students will:
o] Begin Career Exploration.
o] Conceptualize pre-High School and College plans/goals.
o] Participate in career development activities and become aware of interests/pathways to employment.

ANNUAL ASSESSMENT OF PROGRAM RESULTS

1. Update progress using student and parent feedback concerning their educational and career planning.

2. Feedback from Teachers, Parents and Administrators.
3. Review post educational planning to ascertain they contain accurate information concerning steps needed to implement plan.



Spencer Van Etten Central School District

K-12 CounselingPlan

Goal 4: Provide opportunities for students to begin careeawareness conceptualize high school and college plans/goals and teaching daily living

skills.
ACTIVITI ES TARGET STAFF OTHER RESOURCES DATES EVALUATION
GROUP ASSIGNED
Career Day Grades 5-8 School Counselor Exposure to a variety of potential career Spring Student feedback
Career Development paths Presenter feedback
Coordinator Teacher feedback
Initiating a High School plan Grades 8 School Counselor Review High School course selections Spring Individual counseling
and course selection Diploma Options Groun participation and
Regents Exams pp P
Future Goals (i.e. College/Military, etc.) High feedback
School Requirements
Specialized Field Trips Grades 5-8 School Counselor Lockheed Martin Sept-June Student feedback
BOCES Administrators Community Businesses Presenter feedback
Career Development GST BOCES
Council Teacher feedback

Administration Feedback




Spencer Van Etten Central School District
K-12 Counselindlan

tudent Support Service Goals
GOAL 5

Provide education concerning the awareness of self and others.

TARGET POPULATION
Students in grades
5-8

OBJECTIVES
Social/Emotional:
Students will:
Demonstrate an awareness of self, others and civility.
Demonstrate self-management, participation and engagement.
Demonstrate positive interpersonal relationships and good sportsmanship.

Develop positive relationships with adults in the building and students from other grade levels.
Develop citizenship, respect for others, dignity for others and tolerance of individual differences.

O O o o o

ANNUAL ASSESSMENT OF PROGRAM RESULTS

1. Feedback from teachers and students about school wide activities.

2. Review of reflections and progress in Brainology software used to promote a growth mindset.
3. Team achievement, participation and engagement in community service projects.

4. Sportsmanship awards for teams who demonstrate positive character during competitions.

5. Staff to student connections and relationships between grade levels.

6. Participation, journal reflections and demonstration of positive character traits.
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Goal 5: Provide education concerning the awareness self and others.

ACTIVITIES TARGET STAFF OTHER RESOURCES DATES EVALUATION
GROUP ASSIGNED
SChOOI W|de Community Grades 5-8 A” Staff Large group and total bu||d|ng exercises Sept_ June Amount Of fUndS/COntribUtiOns
service awareness and raised and provided to nationwide
competitions. and local charities.
Identifying the Grades 5-8 Al staff Team building exercises Sept- June Discipline referrals
difference between Character Education

Behavior Logs

appropriate and Sportsmanship awards
inappropriate behaviors as

they relate to social
interactions.

Helping the student process Grades 5-8 All staff Providing support & making connections Sept- June Number of reported
their current life challenges/ Peer Mediation incidents

crisis both in and out of school. Group gatherings and team building exercises
Brainstorming solutions and

identifying the necessary skills
to overcome problems.

Brainology- promoting a growth|  Grades 5-8 School Counselor Mindset Works Sept-June Journal reflections

mindset of a lifelong learner. Brainology Software Data evaluations from Brainology
Character Education
software

Character Education & Anti- Grade 5 School Counselor Mentoring opportunities Sept-June Journal reflections

Bullying & Anti-Cyberbullying Health Teacher Guest Speakers Discipline referrals
Character Counts Positive Character Traits School

7 Habits of Highly Effective Teens wide climate surveys

Net Cetera




Academic:

Students will:

(0]
(0]
(0]

(0]
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Student Support Service Goals

GOAL 6

Provide advisory assistance to enable students to benefit from the curriculum in the following areas: curriculum
options, educational and career plans; attendance; post-secondary plans; academics; behavioral and/or
transition concerns

TARGET POPULATION
Students in grades 91 12

OBJECTIVES

Become familiar with all aspects of the school curriculum offerings and fully understand the requirements for graduation
Become aware of their own strengths and weaknesses related to academic and extracurricular activities
Understand their own potential and select appropriate courses necessary for success in their future career and academic

goals
Become aware of ways to improve their academic achievement

Personal/Social:

Students will:

(0]

O o0oOo0o

Raise their own sense of selfi worth and become a more productive student

Become aware of and use available support systems to improve their school performance

Feel supported by their counselor and develop a positive relationship, which will foster a tone of honesty and openness
Learn how to analyze and attempt resolution for problems encountered in any subject area

Understand the need for a good relationship among themselves, their parents and school in resolving academic or
personal difficulties.

ANNUAL ASSESSMENT OF PROGRAM RESULTS

1. Improved student academic achievement (i.e. grades)
2. Teacher comments/evaluation

3. Parental feedback

4. Counselor/Psychologist appraisal
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Goal 6: Provide advisory assistance to enable students to benefit from the curriculum in the following areas: curriculum, options,usétional
and career plans, attendance, postecondary plans, academics, behavioral and/or transition concerns.

ACTIVITIES DOMAIN TARGET STAFF ASSIGNED OTHER DATES EVALUATION
GROUP RESOURCES
Individual Academic 9-12 School Counselor IEP& Sept - June Classroom observation
Counseling Personal/Social School Psychologist Student records Faculty input
Mental Health Counselor Evaluations Student/Parent Input
Anecdotal information Goal achievement
Review of records
Group Counseling Academic 9-12 School Counselor IEP& Sept - June Classroom observation
Personal/Social School Psychologist Student file Faculty input
Mental Health Counselor Evaluations Student/Parent Input
Counseling curriculum Goal achievement
Review of records
Conflict Personal/Social 9-12 School Counselor Faculty input Sept - June Reduction of student
Resolution School Psychologist Student input referrals
Mental Health Counselor Parent input
School Principal Principal input
Dean of Students
On Demand Support Academic 9-12 School Counselor Faculty input Sept - June Student performance
Personal/Social School Psychologist Parent input
Mental Health Counselor Student input
Crisis Intervention Personal/Social 9-12 School Counselor Faculty input Sept - June Reduction of student
School Psychologist Parent input referrals
Mental Health Counselor Student input
Principal
Director of Spec. Ed.
Dean of Students
Classroom Lessons Academic/Career 9-12 School Counselor Lesson Plans Sept - June Pre/Post Testing
planning and Career Development Council Curriculum Faculty input Student engagement
development Student input Faculty input
Post i Secondary Student performance
planning
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Student Support Service Goals

GOAL 7

Review each studen t édscational progress, career directions and
future plans.

TARGET POPULATION
Students in grades 91 12

OBJECTIVES
Academic:
Students will:
o Demonstrate an understanding of their present academic status, achievement, levels and educational
requirements for graduation.
o Develop a program of studies for the following year.
o Develop a self-directed interest inventory for students receiving special education supports.

Career:
Students will:
o Develop an understanding of their interests, abilities, knowledge and skills for other posti secondary options as it
relates to their career goals.

ANNUAL ASSESSMENT OF PROGRAM RESULTS

1. Review career planning material to ascertain they contain accurate information concerning steps needed to implement
plan.

2. Update progress using student and parent feedback concerning their educational and career planning.

3. Parent feedback regarding their child®& educational and career planning progress.

4. Review report cards.

5. Feedback from student interview.

6. Teacher feedback.
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Goal 7: Review each sudenté educational progress,careea dir ections, and future plansannually.

ACTIVITIES DOMAIN TARGET | STAFF ASSIGNED | OTHER RESOURCES DATES EVALUATION
GROUP
Screening of New Academic/Personal 9-12 School Counselor Student records Sept T June Review of records
Entrants Social School Psychologist Assess as necessary
Course Selection Academic 97 12 School Counselor Course catalog Septi June Final schedules
Process Faculty Program of study Student input
Student Course Academic 97 12 School Counselor Student records Septi June Student
Selection Faculty Parent/ Student input Faculty input performance
Parent/Student/
Teacher input
Four-Year Plan Academic 97 12 School Counselor Student records Septi June Student Four-Year
Development Personal/Social Parent input plan
College/Career Yearly plan
Summer School Academic 97 12 School Counselor Enrichment programs June i July Summer school
Registration Final grade reports grades
(as available)
Career Academic 97 12 School Counselor Student records Septi June Parent/Student/
Advisement Personal/Social School Psychologist Interest/abilities assessment Teacher input
College/Career Mental Health Counselor BOCES presentations Student
Military/College reps performance
Post-secondary
placement
Committee on Special Academic 9-12 School Psychologist Student Records Septi June Student
Education Personal/Social School Counselor Parent input performance
College/Career CSE Chairperson Faculty input Parent/Student/
Student input Teacher input
New Student Orientation Personal/Social 9 9t grade staff Previous Records June & Sept Parent Input

School Counselor
School Principal

Student Input
Teacher Input
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Section 504 Committee Academic 9-12 School Counselor Determine initial eligibility Sept i June Parent Input
School Psychologist Reviewed annually Student Input
School Nurse Teacher Input
Post High Academic 97 12 School Counselor Student records Sept i June Student input
School Planning Personal/Social School Psychologist Student/Parent input Parent input Student
Meetings College/Career Mental Health Counselor College/Military reps performance
BOCES presentation
Career Panels Academic 971 12 Teachers Lesson plans Sept T June Student
& College/Career School Counselor Guest speakers Other faculty performance
Shadowing BOCES Services Internet Student input
Career Development Council
Scholarships Academic 117 12 School Counselor Scholarship information Septi June Scholarship
Administrators Community Internet applications
Agencies Community Agencies Awarded monies
Awards Program Academic/College 117 12 School Counselors Community found. Jan i June Parent input
Personal/Social Faculty Staff Principals Individual Sponsors Student input
Athletics/Music Civic Organizations Attendance
Community Colleges
AP Exam Academic 11-12 School Counselor AP Exam Materials Deci May Exams ordered and
Administration College/Career Classroom Teacher completed
Guidance Assistant Attendance
Score profile
ACCESS Post- College/Career 12 Teacher ACCESS Case Manager Sept i June Completed
Secondary School Counselor application form
Employment Mental Health Counselor
Training for Psychologist
Individuals
w/disabilities
Upward Bound Academic 9-12 Upward Bound/Trio Student records Sept - June Review of records

Personal/Social
College/Career

Parent input
Faculty input
Student input

Student input
Parent input Student
performance
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PSAT Exam Academic 107 11 School Counselor PSAT Exam materials June - Nov Exams ordered
Administration College/Career Class presentation and completed
Attendance
Score profile
SAT & Subject Academic 117 12 School Counselor The College Board Sept T June Score profile
Test Information College/Career Collegeboard.com
ACT Test Academic 117 12 School Counselor ACT.org Sept - June Score profile
College/Career
College Academic 117 12 School Counselor Internet/Common Application Septi June Student input
Application College/Career College Board College Faculty input
Process application materials Parent input
SUNY Website
College Academic 12 School Counselor Application forms Aug i July Letters of
Admissions College/Career Internet recommendation
Process Personal/Social College Admissions Completed college
Personnel School Profile applications
Classroom presentations
NCAA Eligibility Academic 117 12 School Counselor NCAA forms Septi June Eligibility
College/Career School Coaches Internet approval
ASVAB Test Academic 10-12 School Counselor MEPS Sept-Oct Score profile

College/Career

Guidance Asst.
Military Personnel
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Student Support Service Goals

GOAL 8
Encourage parental involvement in the educational process.

TARGET POPULATION
Parents of students in grades 91 12

. OBJECTIVES
Academic:

Parents will:

o Gain insights into their child® academic and social progress as well as their goals, abilities, aptitudes and interests
0 Understand and participate in plans to remediate any academic and/or behavioral problems their child might display
0 Recognize the importance of their school involvement as it relates to their child® success

Career:
Parents will:
o Be informed of the necessary resources, procedures and opportunities available concerning their child& posti secondary
options. These include:
1 Applying to college
1 Financial implication, i.e., scholarships, financial aid
1 Military careers
1 Obtaining employment

Personal/Social:
Students will:
o Have a more positive attitude towards school and learning as a result of parental involvement

Parents will:

0 Be assisted in obtaining help from sources within or outside the school if their child exhibits adjustment, behavioral or
attendance problems

ANNUAL ASSESSMENT OF PROGRAM RESULTS
1. Improved student performance

2. Parental feedback through conferences, telephone contacts or mailings



Spence#Van EttenCentralShool District
K¢ 12 GudancePlan

Goal 8: Encourageparental involvement in the educational process.

ACTIVITIES DOMAIN TARGET STAFF ASSIGNED OTHER DATES EVALUATION
GROUP RESOURCES
Financial College/Career 117 12 School Counselor FAFSA forms Sept 1 June Completed applications
Aid/Scholarship CSS profile
Process Scholarship Information
College Personnel Financial
Aid
Counseling Academic 97 12 School Counselor Website Sept i June Parent input
Information Personal/Social Student input
Dissemination College/Career
Open House Academic 97 12 Faculty BOCES October Attendance
Dean of Students Principal | Military Branches Financial Parent input
School Counselor institutions Program review
School Psychologist
Mental Health Counselor
Parent/Teacher Academic 97 12 Faculty Outside agencies As Attendance
Conferences Personal/Social Principal School Behavior needed Parent input
School Counselor Intervention Team Program review
School Psychologist Mental
Health Counselor
Dean of Students
Parent Academic 9i 12 School Counselor Student records As Student performance
Consultation Personal Mental Health Counselor Parent input needed Parent feedback

School Psychologist Faculty
as needed
Dean of Students

Faculty input
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Student Support Service Goals

GOAL 9

Educate students concerning their awareness of intrapersonal and
interpersonal skills in order to be a meaningful contributor within the greater
community.

TARGET POPULATION
Students in grades 91 12

OBJECTIVES
Personal/Social:
Students will:
0 Develop an understanding of intrapersonal and interpersonal dynamics

ANNUAL ASSESSMENT OF PROGRAM RESULTS

1. Incident and referral reports
2. Teacher feedback

3. Student feedback

4. Parent feedback

5. Report cards
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Goal 9: Educate students concerning the awar eness and resped of selfand others.

ACTIVITIES DOMAIN TARGET STAFF ASSIGNED OTHER DATES EVALUATION
GROUP RESOURCE
Individual Academic 971 12 School Counselor IEPs Sept T June Classroom observation
Counseling Personal/Social School Psychologist Student records Faculty input Student input
Mental Health Counselor Evaluations Parent input
Goal achievement
Review of records
Group Counseling Academic 97 12 School Psychologist IEPs Septi June Classroom observation
Personal/Social Mental Health Counselor Student file Faculty Input Student input
Evaluations Parent input
Goal achievement
Review of records
Conflict Personal/Social 97 12 School Counselor Faculty input Sept T June Reduction of student
Resolution School Psychologist Student input Parent referrals
Mental Health Counselor input Principal input
Dean of Students
On Demand Support Academic 97 12 School Counselor Faculty input Septi June Student performance
Personal/Social School Psychologist Parent input
Mental Health Counselor Student input
Crisis Intervention Personal/Social 97 12 School Counselor Faculty input Sept i June Reduction of student
School Psychologist Parent input referrals
Mental Health Counselor Student input
Principal

Dir. of Special Ed.
Dean of Students
School Nurse
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APPENDIX A

The National Standards for School Counseling Programs

The National Standards for School Counseling Programs identify the attitudes, knowledge and skills for students that were deemed
important by the profession, clarify the relationship of school counseling to the educational system, and address the contributions of
school counseling to student success in school. With accountability driving school improvement there is a critical need to inform
stakeholders of the relationship of school counseling programs to student learning and achievement. Most importantly, as critical
players in school improvement, school counselors use school data to demonstrate accountability for student achievement and school
success.

The National Standards for School Counseling Programs provide a framework for developing and writing the content of a school
counseling program. The standards focus on what all students, from pre-kindergarten through grade twelve, should know,
understand, and be able to do to enhance their development. The nine national standards, three in each area of academic, career
and personal-social development, are considered to be the essential foundation for the content of school counseling programs
(Campbell & Dahir, 1997).

The National Standards offer school counselors, administrators, teachers, and counselor educators a common language to promote
student success through school counseling programs, which is readily understood by colleagues in schools who are involved in
school improvement and the implementation of standards across other disciplines. Comprehensive national standards-based school
counseling programs have the characteristics similar to other educational programs including a scope and sequence; expected
student outcomes or competencies; activities and processes to assist student in achieving these outcomes; professionally
credentialed personnel; materials and resources, and accountability methods.
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National School Counseling Competency New York State Learning Standards
Standards-St udent s ELA SS M/SIT LOTE PE ARTS CDOS
ACADEMIC
A: acquire the attitudes, knowledge, and skills 1. Improve Academic Self-concept 1 3
that contribute to effective learning in school 2. Acquire Skills for Improving Learning 1 6 23
and across the life span. 3. Achieve School Success 2,3,4 5 1,34 1,2,3
B: complete school with the academic 1. Improve Learning 1,34 2,3,45 7 3A,3B 2,3 2,3
preparation essential to choose from a wide 2. Plan to Achieve Goal 7 3A 1,2,3
range of substantial postsecondary options,
including college
C: understand the relationship of academicsto | 1. Relate School to Life Experiences 4 5 3,6,7 3B 1 1,2,3
the world of work, and to life at home and in the
community
CAREER
A: acquire the skills to investigate the world of 1. Develop Career Awareness 4 5 2,7 3C 1 1,2,3
work in relation to knowledge of self and to 2. Develop Employment Readiness 1,4 5 3C 2 1,23
make informed career decisions
B: employ strategies to achieve future career 1. Acquire Career Information 1 5 3C 1,3
goals with success and satisfaction 2. ldentify Career Goals 3C 1,2 1,2,3
C. understand the relationship between 1. Acquire Knowledge to Achieve Career 3C 1,3
personal qualities, education, training and the Goals
world of work 2. Apply Skills to Achieve Career Goals 4 6 3C 1,2,3
PERSONAL
A: acquire the knowledge, attitude, and 1. Acquire Self-Knowledge 2,34
interpersonal skills to help them understand 2. Acquire Interpersonal Skills 2,4 1,2,4 7 34 1,3
and respect self and others
B: make decisions set goals, and take 1. Self-Knowledge Application 3
necessary action to achieve goals
C: Understand safety and survival skills 1. Acquire Personal Safety Skills 4,5 2B 2 3
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APPENDIX B

New York State L earning Standards

Health, Physical Education, and Family and Consumer Sciences

Standard 1: Personal Health and Fitness

Students will havehe recessaly knowledge and skills to establisland mantain ghysical fitness, @rticipatein physical activity, and
maintain @rsordl health.
Standard 2: A Safe and Hedthy Environment

Students will &quirethe knowedgeand ability necessay to create and mantain asde and healthy
environment. Standard 3: Resouce Management

Students will undestandand beable to manage their persoral and community resources.

M athematics, Sience and Tednology

Standard 1: Analysis, Inquiry, and Design
Students will use matmatical analysis, scentific inquiry, and engineering design, as apropriate, to posequestons, sek answers,
and cevelop soluions.

Standard 2: Information Systems
Students will &cess, gaerate, process, and trander information usng appropriate

tedhnologies. Standard 3: Mathematics

Students will undestand matematicsand kecomemathematically confident by communicating and reasoning matrematically, by applying
mathematics in ed world settings, andby solving problems tlough the irtegrated study of number systems geomety, algebra, data
analysis, probability, and tigonomety.

Standard 4: Science
Students will undestandand apply scientific concepts, prirciples, andtheories petaining to the physical setingand living environment
and recognize the histeical development of idess insaence

Standard 5: Tednology
Students will appy technological knowledge and skills to design, constrict, useand evaluate products and systemsto sati$y human
andenvironmental neals.

Standard 6: Interconnededness: Common Themes
Students will undestand theelationships andommon thenes that conect mathemnstics, scence, and technology and apply the tremes
to theseand otherareas ofleaning.

Standard 7: Interdisciplinary Problem Solving
Students will appy the knowledgeand thnking skills of mathenetics, scence, and technology to address eal i life problems and
make infemed adsions.
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English LanguageArts

Standard 1: Languagefor Information andUnderstanding
Students willlisten, sk, read, and write for information and ungtstanding. As listerers and readers, stu@nts will colled data, facts, and
ideas; dscover relationships concepts, andgeneralizations;and useknowledge generatedfrom aal, written,and electronicdly produced
texts. As spekersandwriters, they will useoral and written language thatfollows theaaceptedconventions of theEnglishlanguageto
aquire, interpret, appy, and tansmit information.

Standard 2: Languagefor Literary Resporse and Expresson
Students will ead and listen to oal, written, and electronicdly produced texts and prformarce from American and world literature; relate
texts and prformarces totheir own lives; and develogn understanding of the diversesocial historicd, andcultural dimensons thetexts and
performances represent. As spedkers and writers, students Wi use @al andwritten language thatfollows theaaceptedconventions of the
Englishlanguagefor sdf T expresson and artistic creation.

Standard 3: Languagefor Critical Analysisand Evaluation
Students willlisten, sk, read, and write for critical analysisand evaluation. As liseners and readers, stu@nts will analyze experiences,
ideas, infarmation, andssues pesentedby others usingavariety of establishedcriteria. As sakers and writers, they will useora and
written language thatfollows theaaceptedconventions of theEnglish languageto present, from avariety of perspedives, her opinionsand
judgments orexperiences, ideas, infamation andssues.

Standard 4: Languagefor Saccial Interaction

Students willlisten, s, read, and write for sacial interaction. Students will use @ andwritten language thatfollows theaccepted
conventions of theEnglish kanguage for effective social communication with awide variety of people. Asreaders and listerers, they will use
the s@ial communications of otters toenrich their understanding of peopleand theirviews.

Lanquages Other Than English

Standard 1: Cammunication Skills
Students will beable to usealanguage otherthanEnglish forcommunication.

Standard 2: Cutural Understanding
Students will deelop aossi cultural skills andunderstandings.
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TheArts

Standard 1: Creaing, Performing, and Participating in the Arts
Students will &tively engagein the processes thatonsttute creation and performance in thearts (dance, music, tleatre, and visualarts) and
participate in variousroles inthearts.

Standard 2: Knowing and UsingArts Materials and Resouces
Students will be knavledgeable aboutand makeuseof thematerials andresources available for participation inthearts invariousroles.

Standard 3: Responding to andnalyzing Works of Art
Students will espondcritically to a \ariety of works in thearts, conneding the indivdual work to aher works and to dher aspeds of human

endeavor and thaught.

Standard 4: Understanding the Cultural Contributions of theArts.
Students will deelop an unérstanding of thepersonal andcultural forces that shapeartistic communication and how thearts in turn shepe
the diversecultures of past and pesent socéty.

Career Development and Occupational Studies

Standard 1: Caeer Development
Students will be knavledgeable abouttheworld of work, explore career options, andelate persoral skills, aptitudesand abilities to future
career dedsions.

Standard 2: Integrated Learning
Students will demonsate howacademic knowledge and skils ae applied in theworkplace and otler settings.

Standard 3a: Universal Foundation Skills
Students will demonsaite mastey of thefoundation skils andcompeencies esential for successin theworkplace.

Standard 3b: Career Majors
Students whahoosea career mgjor will acquire thecareer 1 speific technical knowledge/skills neessay to progresstoward gainful
employment,career advancement,and sieccessin post®wmndary programs.
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Social Studies

Standard 1: History of the United Satesand New York
Students will use &ariety of intellectual skills to demonstete their understandingof majorideas, eras, thenes, developments, and turning
points inthe history of the United Satesand New York.

Standard 2: World History
Students will use aariety of intellectual skils to cemonstate their understandingof majoridesas, eras, thenes, developments, and turning
points in world histoy and examinethe lroad svee of history from avariety of perspectives.

Standard 3: Geography
Students will use aariety of intellectual skils to demonstete their understanding of the geography of the intedependent world in which we
liveTi local, national,and globali including the dstribuion of people, pbces, andenvironments ower theEarthé surface

Standard 4: Economics
Students will use aariety of intellectual skils to demonstete their understanding of how theUnited States andothersodeties develop
eononic systemsand assoceted insttutions toallocate sarceresouces, how mgjor dedsioni making units furction inthe United Sates
and othemational economies, anchow an economy solves the sarcity problem throgh market and nan-market mechanisms.

Standard 5: Givics, Gtizenship,and Gowernment

Students will use aariety of intellectual skils to demonstete their understanding of the necessty for establishinggovernments; the
governmental system ofthe United Satesand otlrer nations; theUnited States Consttution;the tasic civic values ofAmerican consttutional
demoaacy; and theroles, rights and theesponsbilities ofcitizenship, inéudingavenues of participation.

Additional Information

If you would like additional information or to submit suggestions or comments, please contact:

Dr. Joseph Morgan
Superintendent
Spencer- Van Etten CSD
16 Dartts Cross Road
Spencer, New York 14883
(607) 589-7100
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Appendix C

ASCA National Standards

Citation Guide
When citing from this publication, use the following reference:
American School Counselor Association (2004).
ASCA National Standards for Students. Alexandria, VA: Author.
Copyright 2004 by the American School Counselor Association

rofessionakchoolcounselorgveywhere proudy sharethe same simplevisiond to prepardodayd studertsto beometomorrowé adultsThe American School
CounselorAssaiation (ASCA) not only suppotsthisidea, it hasmadeit the Associai 0 midsson.

Educaional reform moverrents of the late 20th and ealy 21stcenturies, such as standrds-based education and the No Child Left Behind legislation, focusedon
raising teacher quality and academic achievement.Unfortunately, these efforts ignoredthe emational, physical, social and econonic barriers thatcan inhibit student
suaess. This is where school courselors make a difference School counglors are adively committed to eliminating theseobstides and to helping students
undestandthat thechoices they make now will affed their educational andcareer options in thefuture.

ASCA National Standards for Studentswas establishedto help school counselas help students ASCA National Standards identify and prioritize the speific
attitudes, knowkdge and skils that sudents should beable to cemonstrate as a result of participatingin a school counseling program. Best of al, by adopiing and
implementing ASCA National Standards, school counselas changetheway school coungling programs are designed and delivered across ourcountry.

The Development of Standards

The developmentof ASCA National Standards for Studentsrequired an examination of theay, reseach and practice to ensurethat all aspeds of school
coungsling were consicered. The process solicited broad-based involvementfrom all segmentsof the school counsling community to determine what purposethe
Standhrds wouldserve and what their contentwould be. Through pilot surweys at ASCAG national Delegate Assembly in April 1995and a revised suvey to more

than 2,000 ASCA memters in Septenber of that year, ASCA was able to gather input on school counslor attitudesand to initiate the movenent toward
adoping National Standards.



The standrds movenent has provided ASCA with atimdy oppatunity to better define the role of school counselingin the American educational systemand
establishsimilar goals, expedations,suppat systemsand experiences for all studentsacrossthe country. Additionally, onthelocal level, National Standards dfer
an oppaotunity for school counslors, school administrators, faculty, parents, busiressesand the community to engage in conversations about expedationsfor
s t u d acaldmis €uccess andherole of coungling programsin enhancing stucent learning.

Finally, ASCA National Standhrds for Studentsserves as the fourdaion for The ASCA Nationa Model: A Framework for School Coungling Programs.
Representing more than 50 yeas of research, theay and practice, the National Model helps school counselors design and implement programs that med the
National Standardsand establishschool counslingas an inegra componenbf theacademic misson oftheir schools.

ASCAGs dedsion to participatein this educaional reform agendathrough the development of National Standards for Studentsoffers an oppatunity for the school
coungling professon to implement the goals deemedimportant by the professon, to promate its missonin educaiona reform and to ensurethatall students ave
accessto comprehensive ghool counsling programs as prt of the kearning experience. We look forward to havng you jan us on thisnission!
Acknowledgments
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(COMPETENCIES AND INDICATORYS)
Legend: A:A..1 = Academic Domain, Standard A, Competency 1 and Indicator 1

Academic Development

ASCA National Standards for academic development guide school counseling programs to implement strategies and adivities to supportand
maximize ead stucbn t abikty to lean.

Standard A: Students will acquire the attitudes, knowledge and skills
that contribute to effective learning in school and across the life
span.

A:Al Improve Academic Self-concept

A:Al.1 Articulate fedings of compeence and confidence as learners

A:Al.2 Display a positive interestin learning

A:Al1.3 Take pride in work and achievement

A:Al.4 Accept mistakes asessental to the karning process

A:Al.5 Identify attitudes and behaviors that ad to siwccessful learning

A:A2 Acquire Skills for Improving Learning

A:A2.1 Apply timemanagementand tak-maragement skils

A:A2.2 Demonstete how effort and persisience posiively affed learning

A:A2.3 Usecommunicationsskills to knowwhen and how toask for help when needed
A:A2.4 Apply knowedgeand learning styles topositively influence school performance

A:A3 Achieve School Success

A:A3.1 Take responsbility for their adions

A:A3.2 Demonstete theability to work independently, as well as theability to work cooperatively with other students
A:A3.3 Develop abroad range of interestsand abilities

A:A3.4 Demonstete dependability, praductivity and intiative

A:A3.5 Shae knowledge



Standard B: Students will complete school with the academic preparation essential to choose from a wide range of
substantial post-secondary options, including college.

A:B1 Improve Learning

A:B1.1 Demonstate themativation to achieveindividual potential

A:B1.2 Learn and apply critical-thinking skills

A:B1.3 Apgy the stuly skills necessay for academic sucess ateach level

A:B1.4 Seek information and supporfrom faaulty, stdf, family and pees

A:B1.5 Organize and apply academic information from a \ariety of souces

A:B1.6 Useknowledge of leaning styles to podiively influence school peformarce
A:B1.7 Beoomeaselt-directedand inde@ndent leaner

A:B2 Plan to Achieve Goals

A:B2.1 Establiskthallenging academic goals in elementary, middle/jr. high and high school
A:B2.2 Useassessmenesults in edeaional planning

A:B2.3 Develop and impementannual plan of study to maximize academic ability and achievement
A:B2.4 Apdy knowledge of aptitudesand interests to goal seting

A:B2.5 Useproblemsdving and dedsion-making skillsto asgss pogresstoward educational goals
A:B2.6 Uncerstand therelationship between classroom prformance and successin sdool

A:B2.7 ldentify pog-secondary optionsconsistent with iterests, achievement, apttude and abilities

STANDARD C: Students will understand the relationship of academics to the world of work and to life at home and in the
community.

A:C1 Relate School to Life Experiences

A:C1.1 Demonstete theability to babnce sclool, studes, extraaurricular activities, keisuretimeand family life

A:C1.2 Seek co-curricular and community experiences to enlance the school experience

A:C1.3 Undxstand therelationship between learning and work

A:C1.4 Demonstete an understanding of thevalue of lifelongleaning as essential to seking, oltaining and maintaininglife gaals
A:C1.5 Undrstand thatschool siccessis the peparation tomake the ransition from gudent to community member

A:C1.6 Undrstand howschool siccess andacademic achievementenhance futurecaree and vacational opportunites



Career Development

ASCA National Standards for career development guide shool counsling programsto provide thefoundition for theacquistion of skills, attitudes
and knowkdge thatenable studntsto make a successfultransition from <hoolto theworld of work, and from job tojob aadossthelife span.

Standard A: Students will acquire the skills to investigate the world of work in relation to knowledge of self and to make
informed career decisions.

C:Al Develop Career Awareness

C:Al.1 Develop skils to locate, evaluateand interpret career information
C:Al.2 Learn aboutthevariety of traditional and nontraditional cccupetions
C:Al.3. Develop anawareness of @rsordl abilities, sklls, inerestsand mdivations
C:Al.4 Learn how to interact and wak cooperatively in teams
C:Al.5Learn to makedecisions

C:Al.6Learn how to =t goals

C:Al.7 Undbrstand theimportance of planning

C:Al.8 Pursueand develop compegncy in areas of interest

C:A1.9 Develop hobbiesand vacaional interests

C:Al.10Balance between wak and leisuetime

C:A2 Develop Employment Readiness

C:A2.1 Acquireemployability skills suchas working on ateam, probem-solvingand aganizational skills

C:A2.2 Apgy job readiness skils toseek employmentoppatunities

C:A2.3 Demonstate krowledgeaboutthe changing workplace

C:A2.4 Learn abouttherights andresponsbilities of employers and employees

C:A2.5Learn toresped individual uniquenessin theworkplace

C:A2.6 Learn how to write a Bsumeé

C:A2.7 Develop a positiveattitudetoward work and learning

C:A2.8 Undbrstand theimportance of responsbility, dependability, punctuality, integrity and effort in theworkplace
C:A2.9 Utlize time- and taskmaregement skills



Standard B: Students will employ strategies to achieve future career goals with success and satisfaction.

C:B1 Acquire Career Information

C:B1.1 Apgy dedsion-makingskills to @reer planning, courseselection and career transition

C:B1.2ldentify persanal skills, interests andabilities andrelate them to current caree choice

C:B1.3 Demonstete krowledgeof the caree-planning process

C:B1.4 Knowthe various ways in which occupationscan beclassfied CB1.5 Usereseach

and information esources toobtaincareer information CB1.6Lean to usethe Internet to
accesscareer-planninginformation

C:B1.7 Describe traditional and nonteditional career choices and how tey relateto career choice

C:B1.8 Understand howchanging econonic and societal needs irfluence employment trendsand futuretraining

C:B2 Identify Career Goals

C:B2.1 Demonstete awareness of theeducation and training needed to achieve career goals

C:B2.2 As®ss and modly their educaional planto supporicareer

C:B2.3 Useemployability and jobreadiness skils ininternship, mentdng, shalowing and/or other work experience
C:B2.4 Select couse work that isrelated to career interests

C:B2.5 Maingain acareer-planningportfolio

Standard C: Students will understand the relationship between personal qualities, education, training and the world of work.

C:C1 Acquire Knowledge to Achieve Career Goals

C:C1.1 Uncerstand therelationship betveen educational achievermentand career success

C:C1.2 Explain howwork can help to achievepersonal secess andsatisfaction

C:C1.3ldentify persanal preferences andinterestsinfluencing career choice and siccess

C:C1.4 Undrstand that thechanging workplacae requires lifelong learning and aaquiring new skills
C:C1.5 Describe theeffect of work on lifestyle

C:C1.6Understand the impornce of equity and accessin caree choice

C:C1.7 Uncerstand that wak is an imporant andsatisying meansof personal expresson

C:.C2 Apply Skills to Achieve Career Goals

C.C2.1 Demonstate howinterests, abilitiesand achievementrelate to achieving personal, socel, educaional andcareer goals

C:C2.2Lean how to useconflict management skills with pee's and adults

C.C2.3Lean towork cooperatively with others as a €an member

C:C2.4 Apply academic and employmentreadinessskills in work based learning situationssuchas internships,shasgwing and/or mentaing
experiences



Personal/Social Development

ASCA National Standards for persanal/sociel development guide £hool munselingprogramsto provide thefoundition for persanal and ®cial
growth as gudent& piogressthrough school and nto adulthood.

Standard A: Students will acquire the knowledge, attitudes and interpersonal skills to help them understand and respect self
and others.

PS:Al Acquire Self-knowledge

PSA1.1 Develop posiive attitudes towaerd sf as a uniqueand worthy person
PSAL.2 Identify values,attitudes andbeliefs

PSA1.3 Lean the goal-setting process

PSA1.4 Understand changeis apart of growth

PSAL.5 Identify and express felings

PSA1.6 Distinguish between appropriate and inapprapriate behavior
PSA1.7 Remgnize personal boundaies, rightsand privacy needs
PSA1.8 Understand the el for self-control and how to padiceit
PSA1.9 Demonstete cooperative behavior in groups
PSA1.10Identify persordl strengths andassets

PSA1.11Identify and dscuss clanging persona and saial roles
PSA1.12Identify and recognize changing family roles

PS:A2 Acquire Interpersonal Skills

PSA2.1 Remgnize thateveryonehas rights andresponsbilities

PSA2.2 Respet dternative points of vew

PSA2.3 Remgnize, acept, respect andappreciateindividual differences

PSA2.4 Remgnize, accept andappreciate ethnic and cultural diversity

PSA2.5 Remognize and respect differences in variousfamily configurations

PSA2.6 Useeffective communications skils

PSA2.7 Knowthatcommunication invdves speking, listeningand nonerba behavior
PSA2.8 Lean how to makeand keep friends



Standard B: Students will make decisions, set goals and take necessary action to achieve goals.

PS:B1 Self-knowledge Application

PSB1.1 Useadedsion-makingand problem-sdving model

PSB1.2 Undbrstand consequences of decisionsand choices

PSB1.3Identify alternative solutiongo aproblem

PSB1.4Develop éfective coping skills fordeding with probéms

PSB1.5 Demonstate when, where and how to sek help for solvingproblems and raking decisions
PSB1.6 Knowhow toapply conflict resolution skils

PSB1.7 Demonstete arespect andappreciation for individual and cultural differences
PSB1.8Know when pee pressueis influencing adeasion

PSB1.9Identify long- and shoriterm goals

PSB1.10ldentify alternatve ways of achieving gcals

PSB1.11 Usepersisence and perseverance in acquiring knowledge and skills
PSB1.12 Develop anaction planto set andachieve redistic goals

Standard C: Students will understand safety and survival skills.

PS:C1 Acquire Personal Safety Skills

PSC1.1 Demonsteate knavledgeof persoml information (i.e., teliephonenumbe, homeaddress,emergency contact)
PSC1.2Learn aboutthereationship betwen rules, lavs, sdety and the protection ofrrights of theindividual
PSC1.3Learn aboutthedifferences between appropriate and inagropriate physical contact

PSCL1.4 Demonstete theability to set bounaries, rightsand persoral privacy

PSC1.5 Differentiate between situationgequiring pea suppet and situationgequiring adult professional help
PSC1.6 Identify resouce people in the shool and community, and knowhowto se&k theirhelp

PSC1.7 Apgy effective problemsolving and dedsion-makingskills tomake s&e and healthy choices
PSC1.8Learn abouttheemational and physical dangers of subgance useand abuse

PSC1.9Learn how to copewith peer pressue

PSC1.10Learn technigues formareging stress and conflict

PSC1.11Learn coping skills for mareging life events
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PURPOSE:

The purpose of the Professional Growth Program is to:

T

T

Provide a process which facilitates the improvement and enhancement of instructional practice:
all members of the SpeNear Etten Teachers Association;

Provide a basis for making justifiable decisions about tenure status and the retention of unit
members;

Provide unit members with options to grow professionally.

GOALS:

Our Professional Growth Program is a holistic approach utilizing best pagtmasereseas, and
written feedback. Eight goals drive the program.

1. Promote shared values and assumptions about what constitutes quality service.
2. Connect a professional growth plan to a framework focused on student learning.
3. Increase awareness ofrtiportance and complexity of service.
4. Ensure active collaborative member /administration involvement in an assessment process that
utilizes multiple sources of evidence to ensure a comprehensive view of effectiveness.
5. Provide an assessment approach.
6. Utilizeesearcibased practices.
7. Foster quality in service and evaluation.
8. View evaluation as a continuous improvement model.
The four domains of the Danielson Model will be utilized as Professional Performance Review Criteria
follows:
Planning arfereparation Counseling Environment
Delivery of Service Professional Responsibilities
SCHOOICOUNSELORS
Process:
1. Selfevaluate using the counselor rubric and determine an appropriate goal. Meet with the build
principal prior to Octolséo Hscuss goal.
2. Performance Review completed annually at the end of the school year for tenured staff, two or
three reviews completed fotamured staff following contract requirements.
3. The Danielson Rubric can be used a reference point.



Professional Performance Review Criteria for School Counselors

Domain 1: Planning and Preparation

Domain 2: The Counseling Environment

la Demonstrating Knowledge of Counseling Theory and Technic
1 Demonstrates appropriate counseling techmiguesytthat
knowledge
1 Demonstrates understanding of prerequisite knowledge imports
student growth
f Uses a variety
for future growth
1b: Demonstrating Knowledge of Child and AdolesgemieDevelo
T Demonstrates knowledge of st
including those with special needs
1 Demonstrates knowledge of student development and incorpor,
knowledge into helping strategies
1 Assists students based on the dskélfseknowledge, interests, and
cultural heritage of each student
1c. Establishing goals for the counseling program appropriate to {
and the students served
1d:Demonstrating knowledge of state and federal regulations anc
resources botlitin and beyond the school and district
le: Planning the counseling program, integrated with the regular
program
1f: Developing a plan to evaluate the counseling program

of informatio

2a:Creating an Environment of Respect and Rapport
1 Demonstrates caring angeetsfor students, staff, a
parents
1  Promotes mutually respectful and polite interacti
among students, staff, and parents
2b: Establishing a Culture for Productive Communic
1 Conveys a genuine enthusiasm for individual stu
and their needs
1  Setshigh expectations for student achievement,
responsibility and personal growth
1 Encourages students to meet standards and tak
their work
2c: Managing Routines and Procedures
2d: Establishing Standards of Conduct and Contribu
the Culture fB8tudent Behavior Throughout the Scho
2e: Organizing Physical Space
1 Maintains a safe and orderly office environment
1 Ensures materials are accessible to all students,
appropriate

Domain 4: Professional Responsibilities

Domain 3: Delivery of Service

4a: Reflecting on Practice
1 Makes assessments of counseling effectiveness and the extent
additional resources may be necessary
4b: Maintaining Records and Submitting them in a Timely Fashio
1 Develops a system for maintaining information q@retuessin
learning that is clear and accurate, including testing programs
1 Develops and implements a system to maintain accurate recorq
instructional information such as student behavior and anecdoti
4c:Communicating with Families
1 Prowules appropriate information to parents about school progral
community services and resources
1 Communicates with parents about student progress on a regulg
responds to parent concerns in a timely manner
1 Collaborates with community servicengraviassist students and tf
families
1 Collaborates with community service providers to assist the col
providing services to students and their families
4d: Participating in a Professional Community
1 Participates in required school actiisties, grojects and specially
designated groups designed to help students
1 Assists staff in facilitating student learning through various supy
team meetings
1 Helps students and their families with academic transitions
1 Develops and implements a systensure an appropriate academ|
program
4e: Engaging in Professional Development
1 Participates in opportunities for professional development to en
performance in the school and classroom
1 Continually expands knowledge of counseling strategiescasd re
and consults with other staff to find ways to help

4f: Showing Professionalism

3a: Assessing Student Needs

3b: Assisting Students and Teachers in the Formulg
academic, personal/social, and career plans, based
knowledge of student needs

3c:Using Counseling Techniques in Individual and
Classroom Programs

3d: Brokering Resources to Meet Needs

3e: Demonstrating Flexibility and Responsiveness




Improvement Plan

Animprovement Plan is designed to provide support through communication, discussion and collaboration in the
area (s) of significant concern. The administrator and unit member will jointly determine the strategies to be tak
overcome the deficiencigsitlis agreed that the primary responsibility for correction of the deficiencies remains
with the unit member. The administrator and unit member will agree odiaematingbtove any noted

deficiencies.

The purpose of ihgrovement pliarto:

|

i mprove a unit membero6s performance;

provide targeted, intensive assistance process;

9 provide additional support; which may include professional development and release time to
observe otheounselors

9 provide information to determine tenure

E ]

Referral tand Improvement Plan

1.

In the event that an evaluator is concerned with the competence of a unit member, it is agreed that the
member will be invited to a conference with the evaluator, appropriate administrator (if different from the
evalator), and the Association President or his/her designee as early in the school year as reasonable.
conference will result in an interventim iamztovement pheing developed.

The administrator will recommend a unit membepiamvamenapht any time during the yaar
when the concerns are such that anraviegilh one categoiyeffectiverdeveloping.

The administrator will notify the unit member in writing describing the areas of concern as they relate to
me mb grafidescy in demonstrating the standards as outlined in the Professional Growth Program. A
copy will be provided to the unit member, Superintendent and SVETA President.

The administrator and unit member will meet to address the conceans!, fopnopieteent
workshee&tnd begin implementation.

The member will continue to dmimprovement plan until the memisatigfastorily complktlee
action steps and demonstisi@he/she has successfully met the criteria outlinetbnovieenent
Pan.



Spencei Van Etten Central School District

Goal Setting and Self EvaluafmnSchoolCounselors

Name: Building: Date:

201415Goal:

Focus AreaPlanning and Preparation
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Effective
Not
Applicable

Demonstrating knowledge of counseling theory and te

Demonstrating knowledge of child and adolescent dey,

Establishing goals forcitnenseling program appropriate
setting and the students served

Demonstrating knowledge of state and federal regulatj
of resources both within and beyond the school and di

Planning the counseling program, integrated with the 1|
school program

Developing a plan to evaluate the counseling program

Evidence:




Focus AreaCounseling Environment
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Creating an environment of respect and rapport
Establishing a culture for productive communication
Following routines and procedures
Establishing standards of conduct and contributing to
culture for student behdkioughout the school
Organizing physical space
Evidence:
Focus AreaDelivery of Service
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Assessing student needs

Assisting students and teachers in the forofudaademic
personal/social, and career plans, based on knowledg
student needs

Using counseling techniques in individual and classroq
programs

Brokering resources to meet needs

Demonstrating flexibility and responsiveness

Evidence:




Focus AreaProfessional Responsibilities

Ineffective

Developing

Effective

Highly

Effective

Not

Applicable

Reflecting on practice

Maintaining records and submitting them in a timely fa

Communicating with families

Participating in a professional community

Engaging in professional development

Showing professionalism

Evidence:




SpenceivVan EtteiCentral School District
Performance Review for School Counselors

Name: Building: Date:

1 Highly EffectivePerformance in this area is consistently outstanding. Practices are demonstrated at the hig
performance. School Counselor continuously seeks to expand scope of competencies and constantly unde
appropriate responsibilities.

1 EffectivePerformanaegithin this area consistently meets standards. Practices meet performance expectatiof
acceptable level. School Counselor maintains an adequate scope of competencies and pesjpomsilzti#sonal
assigned.

1 DevelopingPerformance within this area usually meets minimum expectations. School Counselor may req
guidance to maintain an adequate scope of competencies.

1 Ineffective:Performance within this area requissdarable improvement to fully meet minimum performance e
School Counselor requires ongoing supervision to perform in this area.

Focus Area: Planning and Preparation

Ineffective
Developing
Effective
Highly
Effective
Not
Applicable

Demonstrating knowledge of counseling theory and tech

Demonstrating knowledge of child and adolescent develq

Establishing goals for the counseling program appropriat
setting and the students served

Demonstrating knowledge of state and federal regulation
resources both within and beyond the school and district

Planning the counseling program, integrated with the req
school program

Developing a plan to evaluate the coymsejiagn

Evidence:




Focus Area: Counseling Environment
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Creating an environment of respect and rapport
Establishing a culture for productive communication
Followingputines and procedures
Establishing standards of conduct and contributing to th
for student behavior throughout the school
Organizing physical space
Evidence:
Focus Area: Delivery of Service
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Assessing student needs

Assisting students and teachers in the formulation of acqg
person/social, and career plans, based on knowledge of

needs

Using counseling techniques in indawiduddssroom progra

Brokering resources to meet needs

Demonstrating flexibility and responsiveness

Evidence:




Focus Area: Professional Responsibilities

Ineffective

Developing

Effective

Highly
Effective

Not

Applicable

Reflecting on practice

Maintaining records and submitting them in a timely fash

Communicating with families

Participating in a professional community

Engaging in professional development

Showing professionalism

Evidence:

School Counselor Comments: (Optional)

Date:

Evaluator Signature:

Date:

School Counselor Signature:




Counselor Rubric

Domain 1 for School Counselors: Planning and Preparation

COMPONENT

LEVEL OF

PERFORMANTCE

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

la: Demonstrating knowledge
of counseling theory and
techniques

Counselor demonstrates little
understanding of counseling theory
and techniques.

Counselor demonstrates basic
understanding of counseling
theory and techniques.

Counselor demonstrates
understanding of counseling theory
and techniques.

Counselor demonstrates deep and thorough
understanding of counseling theory and
techniques.

1b:Demonstrating knowledge
of child and adolescent
development

Counselor displays little or no
knowledge of child and adolescent
development.

Counselor displays patrtial
knowledge of child and
adolescent development.

Counselor displays accurate
understanding of the typical
developmental characteristics of the
age group, as well as exceptions to
the general patterns.

In addition to accurate knowledge of the
typical developmental characteristics of the
age group and exceptions to the general
patterns, counselor displays knowledge of the
extent to which individual students follow the
general patterns.

1c: Establishing goals for the
counseling program
appropriate to the setting
and the students served

Counselor has no clear goals for
the counseling program, or they are
inappropriate to either the situation
or the age of the students.

Counsel orobtee go a
counseling program are
rudimentary and are partially
suitable to the situation and the
age of the students.

Counselorb6s goal s
program are clear and appropriate to
the situation in the school and to the
age of the students.

Counselor 6s goals for the
are highly appropriate to the situation in the
school and to the age of the students and

have been developed following consultations
with students, parents, and colleagues.

1d: Demonstrating knowledge
of state and federal
regulations and of resources
both within and beyond the
school and district

Counselor demonstrates little or no
knowledge of governmental
regulations and of resources for
students available through the
school or district.

Counselor displays awareness
of governmental regulations
and of resources for students
available through the school or
district, but no knowledge of
resources available more
broadly.

Counselor displays awareness of
governmental regulations and of
resources for students available
through the school or district, and
some familiarity with resources
external to the school.

Counselorb6s knowl edge
regulations and of resources for students is
extensive, including those available through
the school or district and in the community.




le: Planning the counseling
program, integrated with the
regular school program

Counseling program consists of a
random collection of unrelated
activities, lacking coherence or an
overall structure.

Counselordés pla
principle and includes a number
of worthwhile activities, but
some of them do
broader goals.

Counselor has developed a plan that
includes the important aspects of
counseling in the setting.

Counselorés plan is hi
to support not only the students individually

and in groups, but also the broader

educational program.

1f: Developing a plan to
evaluate the counseling
program

Counselor has no plan to evaluate
the program or resists suggestions
that such an evaluation is
important.

Counselor has a rudimentary
plan to evaluate the counseling
program.

Counselorés plan
program is organized around clear
goals and the collection of evidence
to indicate the degree to which the
goals have been met.

Counsel or 6s reizhghlyuat i on
sophisticated, with imaginative sources of
evidence and a clear path toward improving

the program on an ongoing basis.

Domain 2 for School Counselors: The Environment

COMPONENT

L EVEL o F

PERFORMANTCE

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

2a:
Creating an environment of
respect and rapport

Counselorés inter
students are negative or
inappropriate, and the counselor
does not promote positive

interactions among students.

Counsel oros i
of positive and negative; the
counsel oros

positive interactions among
students are partially successful.

nter

effor

Counsel oroés i
students are positive and
respectful, and the counselor
actively promotes positive student-
student interactions.

nter

Students seek out the counselor,
reflecting a high degree of comfort and
trust in the relationship. Counselor
teaches students how

to engage in positive interactions.

2b:
Establishing a culture for
productive communication

Counselor makes no attempt to
establish a culture for productive
communication in the school as a
whole, either among students or
among teachers, or between
students and teachers.

Counsel oro6s
culture throughout the school for
productive and respectful
communication between and
among students and teachers are
partially successful.

atten

Counselor promotes a culture
throughout the school for
productive and respectful
communication between and
among students and teachers.

The culture in the school for productive
and respectful communication between
and among students and teachers, while
guided by the counselor, is maintained
by both teachers and students.




2c:
Managing routines
and procedures

Counselords routi
counseling center or classroom
work are nonexistent or in disarray.

Counselor has rudimentary and
partially successful routines for the
counseling center or classroom.

Counsel or6s
counseling center or classroom
work effectively.

routii

Counselords routinge
center or classroom are seamless, and
students assist in maintaining them.

2d:

Establishing standards of
conduct and contributing to
the culture for student
behavior throughout the
school

Counselor has established no
standards of conduct for students
during counseling sessions and
makes no contribution to
maintaining an environment of
civility in the school.

Counseloros effor
standards of conduct for counseling
sessions are partially successful.
Counselor attempts, with limited
success, to contribute to the level

of civility in the school as a whole.

Counselor has established clear

standards of conduct for counseling
sessions and makes a significant
contribution to the environment of

civility in the school.

Counselor has established clear
standards of conduct for counseling
sessions, and students contribute to
maintaining them. Counselor takes a
leadership role in maintaining the
environment of civility in the school.

2e:
Organizing physical space

The physical environment is in
disarray or is inappropriate to the
planned activities.

Counselorodos atten
inviting and well-organized physical
environment are partially
successful.

Counseling center or classroom
arrangements are inviting and

conducive to the planned activities.

Counseling center or classroom
arrangements are inviting and conducive
to the planned activities. Students have
contributed ideas to the physical
arrangement.




Domain 3 for School Counselors: Delivery of Service

LEVEL OF PE

RFORMANTCE

COMPONENT UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED
3a: Counselor does not assess student Counsel or 6s assess| Counselorassesses student needs Counselor conducts detailed and
Assessing student needs needs, or the assessments result in needs are perfunctory. and knows the range of student individualized assessments of student
inaccurate conclusions. needs in the school. needs to contribute to program
planning.
3b: Counsel ords progra Counsel ords att emp Counselorhelps students and Counselor helps individual students

Assisting students and
teachers in the formulation of
academic, personal/social, and
career plans, based on
knowledge of student needs

of identified student needs.

and teachers formulate academic,
personal/social, and career plans are
partially successful.

teachers formulate academic,
personal/social, and career plans for
groups of students.

and teachers formulate academic,
personal/social, and career plans.

3c:

Using counseling techniques
in individual and classroom
programs

Counselor has few counseling
techniques to help students acquire
skills in decision making and problem
solving for both interactions with other
students and future planning.

Counselor displays a narrow range of
counseling techniques to help
students acquire skills in decision
making and problem solving for both
interactions with other students and
future planning.

Counselor uses a range of counseling
techniques to help students acquire
skills in decision making and problem
solving for both interactions with other
students and future planning.

Counselor uses an extensive range
of counseling techniques to help
students acquire skills in decision
making and problem solving for both
interactions with other students and
future planning.

3d:
Brokering resources
to meet needs

Counselor does not make
connections with other programs in
order to meet student needs.

Counselorodés effort
with other programs in the school are
partially successful.

Counselor brokers with other
programs within the school or district
to meet student needs.

Counselor brokers with other
programs and agencies both within
and beyond the school or district to
meet individual student needs.

3e:
Demonstrating flexibility and
responsiveness

Counselor adheres to the plan or
program, in spite of evidence of its
inadequacy.

Counselor makes modest changes in
the counseling program when
confronted with evidence of the need
for change.

Counselor makes revisions in the
counseling program when they are
needed.

Counselor is continually seeking
ways to improve the counseling
program and makes changes as
needed in response to student,
parent, or teacher input.




Domain 4 for School Counselors: Professional Responsibilities

COMPONENT

LEVEL OF

PERFORMANTCE

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

4a:
Reflecting on practice

Counselor does not reflect on
practice, or the reflections are
inaccurate or self-serving.

Counselords refisec
moderately accurate and objective
without citing specific examples and
with only global suggestions as to how
it might be improved.

Counseloros reflecti
accurate and objective description of
practice, citing specific positive and
negative characteristics. Counselor

makes some specific suggestions as to
how the counseling program might be
improved.

Counselorods reflec
accurate and perceptive, citing specific
examples that were not fully successful
for at least some students. Counselor
draws on an extensive repertoire to
suggest alternative strategies.

4b:

Maintaining records and
submitting them in atimely
fashion

Counselord6s repor
documentation are missing, late, or
inaccurate, resulting in confusion.

Counse |l or 6s reports,
documentation are generally accurate
but are occasionally late.

Counselor6s reports,
documentation are accurate and are
submitted in a timely manner.

Counselords approa
keeping is highly systematic and
efficient and serves as a model for
colleagues in other schools.

4c:
Communicating with
families

Counselor provides no information
to families, either about the
counseling program as a whole or
about individual students.

Counselor provides limited though
accurate information to families about
the counseling program as a whole
and about individual students.

Counselor provides thorough and
accurate information to families about the
counseling program as a whole and about
individual students.

Counselor is proactive in providing
information to families about the
counseling program and about
individual students through a variety of
means.

4d:
Participating in a
professional community

Counselords relat
colleagues are negative or self-
serving, and counselor avoids

being involved in school and district

events and projects.

Counselords relati
colleagues are cordial, and counselor
participates in school and district
events and projects when specifically
requested.

Counselor participates actively in school
and district events and projects and
maintains positive and productive
relationships with colleagues.

Counselor makes a substantial
contribution to school and district
events and projects and assumes
leadership with colleagues.




4e:
Engaging in professional
development

Counselor does not participate in
professional development activities
even when such activities are
clearly needed for the development
of counseling skills.

Counselorfs partiec
professional development activities is
limited to those that are convenient or
are required.

Counselor seeks out opportunities for
professional development based on an
individual assessment of need.

Counselor actively pursues
professional development opportunities
and makes a substantial contribution to
the profession through such activities
as offering workshops to colleagues.

4f:
Showing professionalism

Counselor displays dishonesty in
interactions with colleagues,
students, and the public; violates
principles of confidentiality.

Counselor is honest in interactions
with colleagues, students, and the
public; does not violate confidentiality.

Counselor displays high standards of
honesty, integrity, and confidentiality in
interactions with colleagues, students, and
the public; advocates for students when
needed.

Counselor can be counted on to hold
the highest standards of honesty,
integrity, and confidentiality and to
advocate for students, taking a
leadership role with colleagues.




Improvement Plan

(To be completed jointljnbynbeand administrator)

Name Building  Grade/Subject
Area of Action Steps Frequency Action Steps Complete
CONCern provide detailed descriptithmeasurable/attainable goals, including a des (imeline for improvemd Yes No

of the support and assistance provided)

Member Comments:
Administrator Comments:

Member Signature: Date:

Administrator Signature: Date:

End of the year review: (check all that apply)
dvhber has successfully met criteria outlinédpnabhement Plan
Member has not successfully met criteria outliggdvertient Plan

Member Signee Date:

Administrat&ignature: Date:
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Createduly 2013
PURPOSE:
The purpose of the Professional Growth Program is to:

1 Provide a process which facilitates the improvement and enhancement of instructional practice:
members of the Sperdan Etten Teachers Association;

1 Provide a basis feaking justifiable decisions about tenure status and the retention of unit membe

1 Provide unit members with options to grow professionally.

GOALS

Our Professional Growth Program is a holistic approach utilizing best practices, researdhwedtédarences, an
feedback. Eight goals drive the program.

Promote shared values and assumptions about what constitutes quality service.

Connect a professional growth plan to a framework focused on student learning.

Increase awareness of the importance andigoafgervice.

Ensure active collaborative member /administration involvement in an assessment process that
multiple sources of evidence to ensure a comprehensive view of effectiveness.

Provide an assessment approach.

Utilize researtlased prdices.

Foster quality in service and evaluation.

View evaluation as a continuous improvement model.

P wDnPE

© N o o

The four domains of the Danielson Model will be utilized as Professional Performance Review Criteria as follow

Planning and Preparation Environment

Delivery of Service Professional Responsibilities

SCHOOPSYCHOLOGISTS

Process:

1. Goal statement will be generated at the beginning of the school year and reviewed with the |
administrator prior to October 1

2. One annual Performance Review

3. TheDanielson Rubric can be used a reference point.



Professional Performance Review Criteria for School Psychologists

Domain 1: Planning and Preparation

Domain 2: The Environment

la Demonstrating knowledge and skill in using psycholog
instruments &valuate students

1b: Demonstrating knowledge of child and adolescent dey

and psychopathology

1c: Establishing goals for the psychology program approp
setting and the students served.

1d:Demonstrating knowledge of state and fediatiahsegnd o
resources both within and beyond the school and district

le: Planning the psychological program, integrated with th

school program, to meet the needs of individual students
including prevention

1f: Developing a plan to evatuaesychology program

2a: Establishing rapport with students

2b: Establishing a culture for positive mental health thro
school

2c: Establishing and maintaining clear procedures for re
2d: Establishing standards of conduct in theetetsting

2e: Organizing physical space for testing of students an
of materials

Domain 4: Professional Responsibilities

Domain 3: Delivery of Service

4a: Reflecting on practice

4b: Communicating with families

4c: Maintaining accurate records
4d:Participating in a professional community
4e: Engaging in professional development

4f: Showing professionalism

3a: Responding to referrals; consulting with teachers an
administrators

3b: Evaluation student needs in compliance with Nation
Association 8thool Psychologists (NASP) guidelines

3c: Chairing evaluation team

3d: ntervention

success

Pl anning i

3e: Maintaining contact with physicians and community
health service providers

3f: Demonstrating flexibitityrasponsiveness




Improvement Plan

Animprovement Plan is designed to provide support through communication, discussion and collaboration in thi
of significant concern. The administrator and unit member will jointly determine the strategies to be taken to ov
deficienciesubit is agreed that the primary responsibility for correction of the deficiencies remains with the unit n
The administrator and unit member will agree on a nlinei&b fimerove any noted deficiencies.

The purpose of ihgrovement pliarto:

T i mprove a unit member 6s performance;

1 provide targeted, intensive assistance process;

9 provide additional support; which may include professional development anccogisalsavitime to
othempsychologists

9 provide information to determine tenure

Referral tand Improvement Plan

5.

In the event that an evaluator is concerned with the competence of a unit member, it is agreed that the
member will be invited to a conference with the evaluator, appropriate administrator (if different from the
evaliator), and the Association President or his/her designee as early in the school year as reasonable.
conference will result in an interventiam iamutovement piaaing developed.

The administrator will recommend a unit membmpi@vemerapat any time during the y@awvhen
the concerns are such that an oaérajlin one categofineffectiverdeveloping.

The administrator will notify the unit member in writing describing the areas of concern as they relate to
me mb grafidescy in demonstrating the standards as outlined in the Professional Growth Program. A
be provided to the unit member, Superintendent and SVETA President.

The administrator and unit member will meet to address the conceans!, lopnopieteent works heret
begin implementation.

The member will continue to drimprovement plan until the memisatigfastorily compltiee action
steps and demonstdateahe/she has successfully met the criteria outlinatpiovileenentan.



SpencerVan Etten Central School District

Goal Setting and Self Evaluation for School Psychologists

Name: Building: Date:

20142015 Goal:

Focus AreaPlanning and Preparation

Ineffective
Developing
Effective
Highly
Effective

Not
Applicable

Demonstrating knowledge and skill ipsysihglogical
instruments to evaluate students

Demonstrating knowledge of child and adolescent develq
and psychopathology

Establishing goals for the psychology program appropria
setting and the students served

Demonstrating knowledge of state and federal regulation
resources both within and beyond the school and district

Planning the psychological program, integrated with the
school program, to meet the needs of individual studentg

including prevention

Developing a plan to evaluate the psychology program

Evidence:




Focus AreaEnvironment
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Establishing rapport with students
Establishing a cultfmepositive mental health throughout tf
school
Establishing and maintaining clear procedures for referrg
Establishing standards of conduct in the testing center
Organizing physical space for testing of students and sta
materials
Evidence:
Focus AreaDelivery of Service
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Responding to referrals; consulting with teachers and
administrators

Evaluating student needs in compliance with National Ag
of School Psychologists (NASP) guidelines

Chairing evaluation team

Pl anning interventions to

Maintaining contact with physaiahsommunity mental heg
service providers

Demonstrating flexibility and responsiveness

Evidence:




Focus AreaProfessional Responsibilities

Ineffective

Developing

Effective

Highly

Effective

Not

Applicable

Reflecting on practice

Maintaining accurate records

Communicating with families

Participating in a professional community

Engaging in professional development

Showing professionalism

Evidence:




SpencerVan EtterCentral School District

Performance Review for School Psychologists

Name: Building:

EvaluatoName: Date:

1 Highly EffectivePerformance in this area is consistently outstanding. Practices are demonstrated at the hig
performanceschool psychologishtinuously seeks to expand scope of competencies and constantly undertake
appropriate responsibilities.

1 Effective Performanaeithin this area consistently meets standards. Practices meet performance expectatior
acceptable levéichool psychologisaintains an adequate scope of competencies and performs additional resp
assigned.

1 Developing Performance within this area usually meets minimum exBetiztiognsychologisty require additiona
guidance to maintamadequate scope of competencies.

91 Ineffective Performance within this area requires considerable improvement to fully meet minimum perform
School psychologequires ongoing supervision to perform in this area.

Focus AreaPlannng and Preparation

Ineffective
Developing
Effective
Highly
Effective
Not
Applicable

Demonstrating knowledge and skill in using psychologicd
instruments to evaluate students

Demonstrating knowledge of child and adolescent develg
andpsychopathology

Establishing goals for the psychology program appropria
setting and the students served

Demonstrating knowledge of state and federal regulation
resources both within and beyond the school and district

Planning the psychological program, integrated with the
school program, to meet the needs of individual studentg

including prevention

Developing a plan to evaluate the psychology program

Evidence:




Focus AreaEnvironment
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Establishing rapport with students
Establishing a culture for positive mental health throughg
school
Establishing and maintaining clear procedures for referrg
Establishing standards of conduct in the testing center
Organizing physical space for testing of students and sta
materials
Evidence:
Focus AreaDelivery of Service
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Responding to referrals; consulting with teachers and
administrators

Evaluating student needs in compliance with National Ag
of School Psychologists (NASP) guidelines

Chairing evaluation team

Planning interventibone maxi mi ze st ude

Maintaining contact with physicians and community men
service providers

Demonstrating flexibility and responsiveness

Evidence:




Focus AreaProfessional Responsibilities

Ineffective

Developing

Effective

Highly

Effective

Not

Applicable

Reflecting on practice

Maintaining accurate records

Communicating with families

Participating in a professional community

Engaging in professional development

Showing professionalism

Evidence:

SchooPsychologi§tomments: (Optional)

Evaluatdbignature:

Date:

SchooPsychologis&gnature:

Date:




DOMAIN 1 FOR SCHOOL PSYCHOLOGISTS: PLANNING AND PREPARATION (continued)

COMPONENT

LEVEL O

E

PERFORMANTCE

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

la: Demonstrating knowledge and
skill in using psychological
instruments to evaluate students

Psychologist demonstrates little
or no knowledge and skill in
using psychological instruments
to evaluate students.

Psychologist uses a limited
number of psychological
instruments to evaluate
students.

Psychologist uses 5-8
psychological instruments to
evaluate students and determine
accurate diagnoses.

Psychologist uses a wide range of
psychological instruments to evaluate
students and knows the proper situations in
which each should be used.

1b: Demonstrating knowledge of child
and adolescent development and
psychopathology

Psychologist demonstrates little
or no knowledge of child and
adolescent development and
psychopathology.

Psychologist demonstrates
basic knowledge of child and
adolescent development and
psychopathology.

Psychologist demonstrates
thorough knowledge of child and
adolescent development and
psychopathology.

Psychologist demonstrates extensive
knowledge of child and adolescent
development and psychopathology and
knows variations of the typical patterns.

1c: Establishing goals for the
psychology program appropriate to
the setting and the students served

Psychologist has no clear goals
for the psychology program, or
they are inappropriate to either
the situation or the age of the
students.

Psychol ogi st 6s
treatment program are
rudimentary and are partially
suitable to the situation and the
age of the students.

Psychol ogistoés g
treatment program are clear and
appropriate to the situation in the
school and to the age of the
students.

Psychol ogi stdés goal s
program are highly appropriate to the
situation in the school and to the age of the
students and have been developed following
consultations with students, parents, and
colleagues.

1d:

Demonstrating knowledge of state
and federal regulations and of
resources both within and beyond the
school and district

Psychologist demonstrates little
or

no knowledge of governmental
regulations or of resources for
students available through the
school or district.

Psychologist displays
awareness of governmental
regulations and of resources for
students available through the
school or district, but no
knowledge of resources
available more broadly.

Psychologist displays awareness
of governmental regulations and
of resources for students available
through the school or district and
some familiarity with resources
external to the district.

Psychol ogistodés knowl
regulations and of resources for students is
extensive, including those available through
the school or district and in the community.

€




le: Planning the psychology program,
integrated with the regular school
program, to meet the needs of
individual students and including
prevention

P sy c h ol ptagdossistda a
random collection of unrelated
activities, lacking coherence or
an overall structure.

Psychol ogistés
guiding principle and includes a
number of worthwhile activities,
but some of the
the broader goals.

Psychologist has developed a
plan that includes the important
aspects of work in the setting.

Psychol ogistods pl an
preventive and serves to support students

individually, within the broader educational

program.

1f:
Developing a plan to evaluate the
psychology program

Psychologist has no plan to
evaluate the program or resists
suggestions that such an
evaluation is important.

Psychologist has a rudimentary
plan to evaluate the psychology
program.

Psychol ogistés p
program is organized around clear
goals and the collection of
evidence to indicate the degree to
which the goals have been met.

Psychol ogistodos eval
sophisticated, with imaginative sources of

evidence and a clear path toward improving

the program on an ongoing basis.

u g

Domain 2 for School Psychologists: The Environment

L EVEL OF P

ERFORMANTCE

COMPONENT UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED

2a: Psychol ogistods intfPsychologistods intf]Psychol ogi st s i nt| Studentsseek outthe psychologist,
Establishing rapport students are negative or of positive and negative; the students are positive and respectful; reflecting a high degree of comfort
with students inappropriate; students appear psychol ogistés ef f| students appear comfortable in the and trust in the relationship.

uncomfortable in the testing center.

rapport are partially successful.

testing center.

2b:

Establishing a culture for
positive mental health
throughout the school

Psychologist makes no attempt to
establish a culture for positive mental
health in the school as a whole, either
among students or teachers, or
between students and teachers.

Psychol ogistods at
culture throughout the school for
positive mental health in the school
among students and teachers are

partially successful.

t| Psychologist promotes a culture
throughout the school for positive
mental health in the school among
students and teachers.

The culture in the school for positive
mental health among students and
teachers, while guided by the
psychologist, is maintained by both
teachers and students.

2c:
Establishing and maintaining
clear procedures for referrals

No procedures for referrals have
been established; when teachers
want to refer a student for special
services, they are not sure how to go
about it.

Psychologist has established
procedures for referrals, but the
details are not always clear.

Procedures for referrals and for
meetings and consultations with
parents and administrators are clear
to everyone.

Procedures for all aspects of referral
and testing protocols are clear to
everyone and have been developed
in consultation with teachers and
administrators.




2d:
Establishing standards of
conduct in the testing center

No standards of conduct have been
established, and psychologist
disregards or fails to address
negative student behavior during an
evaluation.

Standards of conduct appear to have
been established in the testing
center. Psychologi
monitor and correct negative student
behavior during an evaluation are
partially successful.

Standards of conduct have been
established in the testing center.
Psychologist monitors student
behavior against those standards;
response to students is appropriate
and respectful.

Standards of conduct have been
established in the testing center.
Psychol ogistds mon
is subtle and preventive, and students
engage in self-monitoring of behavior.

2e:

Organizing physical space for
testing of students and storage
of materials

The testing center is disorganized
and poorly suited to student
evaluations. Materials are not stored
in a secure location and are difficult to
find when needed.

Materials in the testing center are
stored securely, but the center is not
completely well organized, and
materials are difficult to find when
needed.

The testing center is well organized;
materials are stored in a secure
location and are available when
needed.

The testing center is highly organized
and is inviting to students. Materials
are stored in a secure location and
are convenient when needed.




Domain 3 for School Psychologists: Delivery of Service

COMPONENT

LEVEL OF

PERFORMANTCE

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

3a:

Responding to referrals;
consulting with teachers and
administrators

Psychologist fails to consult with
colleagues or to tailor evaluations to
the questions raised in the referral.

Psychologist consults on a sporadic
basis with colleagues, making
partially successful attempts to tailor
evaluations to the questions raised in
the referral.

Psychologist consults frequently with
colleagues, tailoring evaluations to
the questions raised in the referral.

Psychologist consults frequently with
colleagues, contributing own insights
and tailoring evaluations to the
questions raised in the referral.

3b:

Evaluating student needs in
compliance with National
Association of School

Psychologist resists administering
evaluations, selects instruments
inappropriate to the situation, or does
not follow established procedures and

Psychologist attempts to administer
appropriate evaluation instruments to
students but does not always follow
established time lines and

Psychologist administers appropriate
evaluation instruments to students
and ensures that all procedures and
safeguards are faithfully adhered to.

Psychologist selects, from a broad
repertoire, those assessments that are
most appropriate to the referral
questions and conducts information

Psychologists (NASP) guidelines. safeguards. sessions with colleagues to ensure that

guidelines they fully understand and comply with
procedural time lines and safeguards.

3c: Psychologist declines to assume Psychologist assumes leadership of Psychologist assumes leadership of Psychologist assumes leadership of

Chairing evaluation team

leadership of the evaluation team.

the evaluation team when directed to
do so, preparing adequate IEPs.

the evaluation team as a standard
expectation; prepares detailed IEPs.

the evaluation team and takes initiative
in assembling materials for meetings.
IEPs are prepared in an exemplary
manner.

3d:

Planning interventions to
maximize students’ likelihood
of success

Psychologist fails to plan
interventions suitable to students, or
interventions are mismatched with the
findings of the assessments.

Psychol ogistés
partially suitable for them or are
sporadically aligned with identified
needs.

pl 4

Psychol ogistés pl 4
suitable for them and are aligned with
identified needs.

Psychologist develops comprehensive
plans for students, finding ways to
creatively meet student needs and
incorporate many related elements.

3e:

Maintaining contact with
physicians and community
mental health service providers

Psychologist declines to maintain
contact with physicians and
community mental health service
providers.

Psychologist maintains occasional
contact with physicians and
community mental health service
providers.

Psychologist maintains ongoing
contact with physicians and
community mental health service
providers.

Psychologist maintains ongoing
contact with physicians and community
mental health service providers and
initiates contacts when needed.




3f:
Demonstrating flexibility and
responsiveness

Psychologist adheres to the plan or
program, in spite of evidence of its
inadequacy.

in the treatment program when

for change.

Psychologist makes modest changes

confronted with evidence of the need

Psychologist makes revisions in the
treatment program when it is needed.

Psychologist is continually seeking
ways to improve the treatment program
and makes changes as needed in
response to student, parent, or teacher
input.

Domain 4 for School Psychologists: Professional Responsibilities

COMPONENT

LEVEL OF

PERFORMANTCE

UNSATISFACTORY

BASIC

PROFICIENT

DISTINGUISHED

4a:
Reflecting on practice

Psychologist does not reflect on
practice, or the reflections are
inaccurate or self-serving.

Psychol ogistds re
is moderately accurate and

objective without citing specific
examples, and with only global
suggestions as to how it might be
improved.

Psychol ogistoés refl g
accurate, objective description of practice,
citing specific positive and negative
characteristics. Psychologist makes some
specific suggestions as to how the
counseling program might be improved.

Psychol ogistoés refl
accurate and perceptive, citing specific
examples that were not fully successful
for at least some students. Psychologist
draws on an extensive repertoire to
suggest alternative strategies.

4b:
Communicating with families

Psychologist fails to
communicate with families and
secure necessary permission for
evaluations or communicates in
an insensitive manner.

Psychol ogistds co
families is partially successful;
permissions are obtained, but there
are occasional insensitivities to
cultural and linguistic traditions.

Psychologist communicates with families
and secures necessary permission for
evaluations and does so in a manner
sensitive to cultural and linguistic
traditions.

Psychologist secures necessary
permissions and communicates with
families in a manner highly sensitive to
cultural and linguistic traditions.
Psychologist reaches out to families of
students to enhance trust.

4c:
Maintaining accurate records

Psychol ogi st 6s
disarray; they may be missing,
illegible, or stored in an insecure
location.

Psychol ogistods re
and legible and are stored in a
secure location.

Psychol ogistés recor
legible, well organized, and stored in a
secure location.

Psychol ogistés r,eco
well organized, and stored in a secure
location. They are written to be
understandable to another professional.

4d:
Participating in a professional
community

Psychol ogi st 6s
colleagues are negative or self-
serving, and psychologist avoids
being involved in school and

Psychol ogi st 6dth r e
colleagues are cordial, psychologist
participates in school and district
events and projects when

Psychologist participates actively in
school and district events and projects
and maintains positive and productive
relationships with colleagues.

Psychologist makes a substantial
contribution to school and district events
and projects and assumes leadership
with colleagues.




district events and projects.

specifically requested.

4e:
Engaging in professional
development

Psychologist does not
participate in professional
development activities, even
when such activities are clearly
needed for the ongoing
development of skills.

Psychol ogi st és pa

professional development activities
is limited to those that are
convenient or are required.

Psychologist seeks out opportunities for
professional development based on an
individual assessment of need.

Psychologist actively pursues
professional development opportunities
and makes a substantial contribution to
the profession through such activities as
offering workshops to colleagues.

4f:
Showing professionalism

Psychologist displays
dishonesty in interactions with
colleagues, students, and the
public and violates principles of
confidentiality.

Psychologist is honest with
colleagues, students, and the
public, plays a moderate advocacy
role for students, and does not
violate confidentiality.

Psychologist displays high standards of
honesty, integrity, and confidentiality in
interactions with colleagues, students,
and the public, and advocates for
students when needed.

Psychologist can be counted on to hold
the highest standards of honesty,
integrity, and confidentiality and to
advocate for students, taking a
leadership role with colleagues.




Improvement Plan

(To be completed jointlgnbynbeand administrator)

Name Building  Grade/Subject

Area of Action Steps Frequency| Action Steps
Concern (Provide detailed descriptith measurable/attainak (timeline for Completed

goalsincluding a description of the support and as: improvement)
provided) Yes N(

Member Comments:
Administrator Comments:
Member Signature: Date:
Administrator Signature: Date:

End of the year review: (check all that apply)

Member has successfully met criteria outlinedgrotrement Plan
Member has not successfully met criteria outlinrdve rtinent Plan

Member Signature Date:

Administrator Signature: Date:




APPENDIX F

About ASCA

The Anerican School Counglor Assaiation (ASCA) is a worldwide nonpiofit organizationbased in Alexandria, Va. Founded in 1952, ASCA supports
school counslor sefforts to help students focus on academic, persoral/social and career development sothey not only achieve successin school but
are prepared to lead fulfill ing lives as responsble memters of society. With amatto of AOneVision, OneVoice, theassocation provides pofessonal
development, pulicationsand otherresources, reseach and advocacy

to prdesdonal school ounselas aound theglobe.

For more information on ASCA, or to order fiThe ASCA Nationad Model: A Framework for School Coungling Programs , wisit
www.scloolcounglor.org, or cdl (703)683-ASCA (2722). 1101King St., Suite 625, Alexandria, VA 22314(703)683-ASCA, (800)306-4722,fax:
(703)683-1619.

www.scloolcounglor.org


http://www.schoolcounselor.org/
http://www.schoolcounselor.org/

