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Introduction 

 

This K-12 Counseling Plan is designed to be a resource for members of the Spencer-Van Etten Central School District K-12 Student 
Support Services Team and the Spencer-Van Etten Central School District educational community.   The plan supports the overall  
mission of the School District by promoting student achievement, college and career planning, and personal social development for 
every student.  Student Support Services team members, using their leadership, advocacy, teaming and collaboration, and data driven 
decision-making skills, will  ensure that every student in the Spencer-Van Etten Central School District will  have access to a quality and 
equitable education.  This plan is aligned with the Common Core Learning Standards, aligned with the New York State School Counselor 
Associationôs Model Comprehensive K-12 School Counseling Program and enhanced with practical ideas for activities and assessments 
from the Student Support Services Team in Spencer-Van Etten. 
 

 
 

 

Common Core Learning Standards

Resources Utiliz ed in the Development of the Plan 

The New York State Model for Comprehensive K-12 School Counseling Programs 

American School Counselor Association National Standards for Student 
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Mission Statement 

The Spencer-Van Etten School District is collectively committed to excellence for all. 

 

District Beliefs 
We believe: 

           IN A SAFE, RESPECTFUL AND TRUSTING ENVIRONMENT 

          In respecting social, racial, ethnic differences and diversity of opinion 

        Everyone is entitled to a safe, supportive and nurturing environment 

 
 IN PURSUING EXCELLENCE 

The pursuit of excellence is essential to success 

     Learning is the focus of the school 

     Effective teachers foster student success 

     Health and wellness are critical to learning 

 
 THAT ALL INDIVIDUALS CAN LEARN 

Each student has a unique set of needs that must be met as well as a unique set of talents/or abilities 

that must be championed in order for all students to access opportunities to reach their potential 

      There are multiple modes of learning and multiple measures of student success 

      In order to foster the lifelong love of learning, learning must be enjoyable and meaningful 
 

 IN BUILDING HEALTHY RELATIONSHIPS 

Instilling a healthy competitive nature in our children is part of the educational process 

    Healthy family, community and school relationships enable success for all 

    Our school community will provide a social, emotional, and supportive structure 
 

 IN POSITIVE INVOLVEMENT 

Family, community and school involvement is an integral part of a successful educational process 

         Students and teachers will actively engage in the educational process 

 
 IN HUMAN DIGNITY 

     Every individual has value 

     Every individual has something to contribute 

                           Every individual needs to be treated with dignity 
 

 IN COMMUNICATING EFFECTIVELY 

Effective communication is essential for success 

     Effective communication promotes engagement 

 
 IN RESPONSIBILITY 

                       We all play a role in fiscal responsibility in our community, schools and homes 

                   All students should leave our system with a sense of civic and environmental responsibility, moral courage,  
     integrity and self-respect as well as a set of critical thinking skills 
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Educational Outcomes 

 
 
 

The Board of Education upholds and supports the Districtôs Mission as stated in our Comprehensive District Education Plan by          
creating and encouraging opportunities for all Spencer-Van Etten Central School District graduates to develop: 

 

1.    A Lifelong Love of Learning, which involves striving for personal excellence, aesthetic appreciation, being a positive role model, personal involvement, 

           internal motivation, curiosity, and creativity. 

 

2.    Self-Esteem, which is demonstrated through self-assurance, self-direction, positive interaction, and a positive self-image. 
 
 

3.    Social Responsibility, which is a person who will demonstrate personal responsibility, awareness, concern for community, cooperation, and respect. 

 

4.        Self-Discipline, which is demonstrated through responsibility, organization, decisiveness, and commitment.  

 

5.        Independent Thinker/Effective Communicator, are those who engage in investigation, take risks, set high standards, use problem solving methods 

  to make decisions, think divergently, recognize thinking and learning processes, express themselves creatively, and use communication skills. 

 

 

 
 

Student Support Services Mission Statement 
 
 
 

We at SVECSD are collectively committed to providing a school counseling program to meet the academic, personal, social, and career development needs 
of students that promote:  

 
1. Life Long Learning 
2. Positive Family and Community Relationships 
3. Effective Communication 
4. Self-Discipline 
5. Social and Moral Responsibility 
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Benefits of a Comprehensive School Counseling Program 
 

Comprehensive developmental school counseling programs have a positive impact on students, parents or guardians, teachers, administrators, boards of 
education, school counselors and other student services personnel, post-secondary institutions and the community. The benefits to each of these groups include 
the following: 

 
 

Benefits for Students Benefits for Parents Benefits for Teachers 

Å Ensures every student receives the benefits of the school 

counseling program. 

Å Provides support in advocating for their childrenôs 

academic, career and personal/social development. 

Å Provides an interdisciplinary team approach to address 
student needs and educational goals. 

• Assists students in acquiring knowledge and skills in 
academic, career, and personal/social development. 

• Supports partnerships in their children’s learning and 
career planning. 

• Increases collaboration between school counselors and 
teachers. 

• Ensures equitable access to educational opportunities. • Ensures academic planning for every student. • Provides opportunities for co-facilitation of classroom 
counseling lessons. 

• Provides strategies for closing the student 
achievement gap. 

• Develops a systematic approach for their child's long-
range planning and learning. 

• Supports the learning environment. 

• Supports development of skills to increase student 
success. 

• Increases opportunities for parent/school interaction. • Provides consultation to assist teachers in their 
counseling and advisement role. 

• Facilitates career exploration and development. • Provides informational workshops and publications. • Promotes a team effort to address developmental skills 
and core competencies. 

• Monitors data to facilitate student improvement. • Enables parents to access school and community 
resources. 

• Supports classroom instruction. 

• Fosters advocacy for students. • Connects to community and school-based services. • Promotes supportive working relationships. 

• Develops decision-making and problem solving skills. • Provides data on student progress. • Increases teacher accessibility to the counselor as a 
classroom presenter and resource person. 

• Assists in acquiring knowledge of self and others. • Ensures every child has the opportunity to access 
school counseling services. 

• Positively impacts school climate and the learning 
environment. 

• Assists in developing effective interpersonal 
relationship skills. 

  

• Provides access to school counseling services for every 
student. 

• Increases the opportunity for adult - youth 
relationships. 

• Encourages positive peer relationships. 

• Fosters a connectedness to school. 

• Fosters resiliency factors for students. 
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Benefits for Administrators Benefits for the Board of Education Benefits for School Counselors 

Å Aligns the school counseling program with the schoolôs 

academic mission. 

Å Provides a rationale for implementing a school 

counseling program. 

Å Defines responsibilities within the context of a school 

counseling program. 

Å Provides a school counseling program promoting 

student success. 

Å Ensures that a quality school counseling program is 

available for every student. 

Å Provides a clearly defined role and function in the 

educational system. 

Å Provides a proactive school counseling curriculum 

addressing student needs and enhancing school climate. 

Å Demonstrates the need for appropriate levels of funding. Å Supports access to every student. 

Å Provides a program structure with specific content. Å Articulates appropriate credentials and staffing ratios. Å Provides direct service to every student. 

Å Assists administration to use school counselors 

effectively to enhance learning and development for all 

students. 

Å Supports standards-based programs. Å Provides a tool for program management, 

implementation and accountability. 

Å Uses data to develop school counseling goals and 

school counselor responsibilities. 

Å Provides data about improved student achievement. Å Recognizes school counselors as leaders, advocates 

and change agents. 

Å Monitors data for school improvement. Å Furnishes program information to the community. Å Ensures the school counseling programôs contribution to 
the schoolôs mission. 

 

Å Provides data for grant applications and funding 

sources. 

Å Provides ongoing information about student acquisition 

of competencies and standards through school 

counseling program efforts. 

 

Å Enhances community image of the school counseling 

program. 
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Benefits for Student Services Personnel Benefits for Post-secondary Education Benefits for the Community 

Å Defines the school counseling program. Å Enhances articulation and transition of students to post-
secondary institutions. 

Å Provides an increased opportunity for collaboration and 
participation of community members with the school 
program. 

Å Provides school psychologists, social workers and 
other professional student services personnel with a 
clear understanding of the role of the school counselor. 

Å Prepares every student for advanced educational 
opportunities. 

Å Builds collaboration, which enhances a studentôs post-
secondary opportunities. 

Å Fosters a positive team approach, which enhances 
cooperative working relationships and improves on 
individual student success. 

Å Motivates every student to seek a wide range of 
substantial, post-secondary options, including college. 

Å Creates community awareness and visibility of the 
school counseling program. 

Å Uses school counseling data to maximize benefit to 
individual student growth. 

Å Encourages and supports rigorous academic 
preparation. 

Å Enhances economic development through quality 
preparation of students for the world of work. 

Å Increases collaboration for utilizing school and 
community resources. 

Å Promotes equity and access to post-secondary 
education for every student. 

Å Increases opportunities for business and industry to 
participate actively in the total school program. 

 Å Enhances articulation and transition of students to post-
secondary institutions. 

Å Provides increased opportunity for collaboration among 
counselors, business, industry and communities. 

Å Prepares every student for advanced educational 
opportunities. 

Å Provides a potential work force with decision-making 
skills, pre-employment skills and increased worker 
maturity. 

Å Motivates every student to seek a wide range of 
substantial, post-secondary options, including college. 

Å Supports the academic preparation necessary for 
studentsô success in the workforce. 

 

 
Adapted from the American School Counseling Association National Model 
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Roles and Responsibilities 
 

The Student Support Services Team in the Spencer-Van Etten Central School District consists of School Counselors and assistant, Licensed Mental Health 
Counselor, School Psychologist and a collaboration with Tioga County Mental Hygiene Counselors.  The individual expertise of each Student Support Service 
member provides students with the highest level of professionalism towards achieving success in a K-12 educational setting. 

 

The Student Support Service members generally: 

 
1.        Collaborate and consult with administrators, educators, parents and other Student Support Service providers in achieving student success 

 

2.    Advocate for studentsô academic, social, personal and emotional needs 
 

3.    Participate in parent-teacher conferences 
 

4.    Provide classroom lessons on academic, social/personal and career/college skills 
 

5.    Provide individual/group counseling and mediation 
 

6.    Provide crisis intervention, risk assessment and ongoing evaluation 
 

7.        Attend meetings for Committee on Special Education, RTI data Team, 504 Committee, Child Study Teams (CIM) and the Committee on  
         Preschool Special Education 

 

8.    Provide staff in-service training when appropriate 
 

9.    Are mandated reporters for Child Protective Services 
 

10.    Serve as ñpoint of entryò liaison for students entering or leaving mental health facilities 
 

11.    Participate in professional development activities through professional memberships 
 

12.    Participate as members of various Comprehensive District Education Plan Teams (CDEP) 
 
 



 

 

 

 
 

Roles and Responsibilities 
School Counselor 

 
School Counselors are New York State certified professionals with a Masterôs Degree in School Counseling or related discipline. School 
Counselors responsibilities may include, but are not limited to: 

1. Counseling students in developing academic, personal, social and college/career plans, goals and skills 
 

2. Coordinating and administering PSAT, SAT/ACT and AP testing, including Services for Students with Disabilities 
 

3. Presenting classroom instruction on standardized testing, course selection, college preparation/application, summer programs and 

graduation requirements 

 

4.  Presenting grade level parent/guardian workshops on college and financial aid application process, developmental issues and 

graduation requirements 

 

5. Counseling students at-risk and exploring alternative programs 
 

6. Advising and registering new students 
 

7. Coordinating the review and selection process of awards and scholarship programs 
 

8. Serving as a liaison for students in alternative programs  

 

9. Assisting in master schedule development and implementation  

 

10. Verifying student diploma requirements and monitor academic progress   

 

11. Processing Summer School registration when available 

 

12. Supporting Counseling Office Assistant and Secretary 
 

13. Serving as liaison with NCAA Eligibility Clearinghouse for student athletes 
 

14. Maintaining relationships with post-secondary institutions and staying current with post-secondary trends and policies 
 
 

                                                              



 

 

Roles and Responsibilities 
Licensed Mental Health 

Therapist 
 

Licensed Mental Health Therapist hold a Masterôs Degree in Social Work or Counseling and are New York State certified or licensed through the Office of 
Professions. Responsibilities may include, but are not limited to: 

 

1. Providing ongoing counseling and case management services 
 

2. Developing counseling goals 
 

3. Assessing for Response to Intervention (RTI) counseling eligibility 
 

4. Assessing student behavioral functioning and creating appropriate behavioral management plans in conjunction with team members  

 

5. Providing ongoing group counseling and social skill development based on student need 

 

6. Implementing social-emotional programming to address various needs 
 

7. Collaborating with mental health professionals to coordinate care for students and families in treatment 
 

8. Serving as liaison for mandated programs including Child Protective Services (CPS), Probation, Person in Need of Supervision (PINS) and 

appointed law guardians 

 

9. Maintaining professional licensing through the Office of Professions 
 

10. Providing Individualized Education Plans (IEP), 504 and RTI individual and group counseling  

 

11. Assisting in the writing and development of student Individualized Education Plans (IEPôs) 

  

12. Counseling students at-risk and exploring alternative programs 

 

13. Assist with crisis management 
 
                                                                         
 

 
 
 
 
 



 

 

Roles and Responsibilities 
School Psychologist 

 
School Psychologists are New York State certified professionals with a Masterôs Degree and a Certificate of Advanced Study in School Psychology. School 
Psychologists responsibilities may include, but are not limited to: 

 
1. Conducting and reporting on psychological and psycho-educational evaluations 

 
2. Conducting Functional Behavioral Assessments (FBAôs) 

 
3. Generating  and  tracking  Behavioral  Intervention  Plans  (BIPôs)  utilizing  information yielded from Functional Behavioral Assessments 

(FBA's) 
 

4. Implementation of appropriate behavioral modification approaches through staff consultation 
 

5. Consultation with parents, staff and outside agencies regarding individual student development and needs 
  

6. Addressing social/emotional/behavioral learning needs through classroom lessons and/or programs when 
appropriate 
 

7.  Providing Individualized Education Plans (IEP) and 504 individual and crisis counseling as needed 
 

8. Serving as New York State Education Department legally mandated members of the Committee on Special Education 
(CSE)  
 

9. Serving in capacity as CSE Chairperson for meetings as needed 
 

10. Assisting in the writing and development of student Individualized Education Plans (IEPôs) 
 

11. Observing, assessing and consulting with staff regarding students that are educated in facilities outside of the District  
 

12. Conducting cognitive, social/emotional, behavioral and/or motor screenings 
 

13. Evaluating appropriate alternative education programming and placement 
 

14. Participating on Building and District problem solving teams 
 

15. Consulting with mental health and county agencies/service providers to facilitate community supports 

                                                                       
 
 
 



 

 

Student Support Service Goals for Grades K – 12 
 

Comprehensive programs for students in grades K – 4 include: 

Goal 1 

 

Provide direct support to students in the following areas: 

o Academic: academic interventions, yearlong planning and academic awareness  

o Behavioral: functional behavior analysis, behavior interventions plans and behavior reflections and processing   

o Social/Emotional: attendance, counseling support, outside agency referrals and family support 

o Career/Community awareness 
 

Goal 2 
 
Provide education concerning the awareness of self and others 

Comprehensive programs for students in grades 5 – 8 includes: 

Goal 3 

 

Direct support to students in the following areas:  

o Academic: academic interventions, yearlong planning, academic awareness and course planning   

o Behavioral: functional behavior analysis, behavior interventions plans and behavior reflections and processing   

o Social/Emotional: counseling support, outside agency referrals and family support 

o Career: career awareness opportunities, specialized field trips and pre-high school planning 

 
 
Goal 4 

Provide opportunities for students to begin career exploration, conceptualize high school and college plans/goals and teaching daily living skills. 

Goal 5 
Provide education concerning the awareness of self and others. 

 

Comprehensive programs for students in grades 9 – 12 include: 

Goal 6 

 

Provide advisory assistance to enable students to benefit from the curriculum in the following areas:  

o Curriculum, options, educational and career plans 
o Attendance 
o Post-secondary plans 
o Academics 
o Behavioral and/or transition concerns 

 

Goal 7 
Review each studentôs educational progress, career directions and future plans. 

 

Goal 8 
Encourage parental involvement in the educational process 

 

Goal 9 
Educate students concerning their awareness of intrapersonal and interpersonal skills in order to be a meaningful contributor within the greater community. 

 

 
  

 



 

 

Student Support Service Goals 

 
GOAL 1 

Provide direct support to student in the following areas:  Academic, Behavioral/Social and/or Emotional concerns, Attendance and 
Parent/Family support. 

 
 

TARGET POPULATION 
Students in grades 

K-4 
 
 

 

Academic: 
Students will: 

OBJECTIVES 

 

o Develop an awareness of their present academic status, achievement levels and educational expectations 
o Demonstrate an understanding of how their behavioral/social and/or emotional needs impact themselves and others 
o Develop an understanding of the importance of attendance and participation in school  
o Develop an understanding of the connection between home and school 

 

ANNUAL ASSESSMENT OF PROGRAM RESULTS 

 

1. Parent Feedback 
2. Review Report Cards 
3. Teacher Feedback 
4. Attendance Records 
5. Discipline Records 
6. IEP/504 RTI Goals 

 
 

 
 

 
 



Spencer-Van Etten Central School District 
K-12 Counseling Plan 

 

 

Goal 1: Provide Direct support to students in the following areas:  Academic, Behavioral/Social and/or Emotional concerns, Attendance and 

Parent/Family suppor t 

ACTIVITI ES TARGET 

GROUP 

STAFF ASSIGNED OTHER RESOURCES DATES EVALUATION  

Screening of new entrants         K-4 Teachers 

Speech Therapists 

School Nurse 

Principal 

Instructional Specialists 

Preschool data, screening 

instrument, parent information, 

observations 

 Sept - June Review of records 

Parent input 

Staff input 

Record review of new 

entrants 

K-4 Principal 

School Psychologist 

(classified students) 

Instructional Specialists 

Transfer records 

Phone contact with Previous 

District as 

needed 

Sept - June Review of records 

Parent input 

Staff input 

Placement/Transition 

meetings 

Pre-K-4 School Psychologist 

Mental Health 
Counselor as needed 
School Administrator 

CPSE/CSE Team 

Visits 

ñMoving Upò Day 

Grouping Information 
Teacher reports 

 RTI data 

 

Sept - June Review of records 

Parent input 

Staff input 

Student Needs 

Identify Students in need of 

Remediation 

K-4 School Psychologist 

Mental Health Counselor  

School Administrator 

Instructional Specialists 
Teachers 

RTI data 

AIMS Web 

NYS Assessments 

Child Study 

Information (CIM) 

Sept - June Review of records 

Parent input 

Staff input 

Formal/Informal Behavioral 

Assessments/Interventions 

K-4 School Psychologist 

Mental Health 
Counselor 
Teachers 

FBA/ Behavior Plans 

Outside Evaluations 

 Behavioral Screenings 

Discipline Referrals 

Consultation with Staff 

Sept - June Review of records 

Parent input 

Staff input 

Improving Student 

Attendance 

K-4 Teachers 

Nurse 

School Psychologist 

Mental Health 

Counselor 

School Administrator 

 

School Tool Data 

DSS Contacts 

Parent Contact 

Sept - June Review of records 

Parent input 

Staff input 

Individual, Group and Crisis 

Counseling 

K-4 School Psychologist 

Mental Health 

Counselor 

 

IEPôs 

Student Records 

Outside Evaluations 

Counseling Materials 

Sept - June Student Performance 

Observations 

Parent, Teacher, Student Input 

School Records 



Spencer-Van Etten Central School District 
K-12 Counseling Plan 

 

 

 

Crisis Intervention K-4 School Psychologist 

Mental Health Counselor 

Administration 

Dean of Students 

Teachers 

Nurse 

Staff Input 

Parent Input 

Student Input 

Sept - June Discipline referrals 

Student performance 

Maximize Home/School 

Connection 

K-4 All Staff/Faculty 

Nurse 

Volunteer Coordinator 

Parent/Teacher Conferences 

Parent Meetings 

Act as Liaison 

Coordinate with Outside 

Agencies 

Open House 

 

Sept - June Parent input 

Staff input 

Student observations 

Community/Career 

Exploration 

4 Teachers 

PTO 

Field Trips 

Literature Based Exploration 

Distance Learning 

Guest Speakers/Presentations 

After School Enrichment Activities 

 

Sept - June Parent input 

Staff input 

Psychological/Psycho 

Educational Evaluations 

K-4 School Psychologist Student Records 

Parent, Student, Staff Input 

Class Observations 

Assessment Tools 

RTI Progress Monitoring 

Child Study (CIM) Information 

Sept - June CSE recommendations 

Student performance 

Classroom Interventions K-4 School Psychologist 

Mental Health 

Counselor 

Teachers 

Intervention 

Specialists 

 

Behavior Plans 

Student Records 

Staff, Parent Input 

Student Input 

Screening Tools (formal/informal) 

Sept - June Student performance 

Discipline referrals 

Child Study Meetings (CIM) K-4 Teachers 

Instructional Specialist 

Related Service Providers 
School Psychologist 

Mental Health Counselor 
School Administration 

AIMS Web 

Student Records 

Staff, Teacher, Parent Input 

Student Input 
Screening Tools  
(formal/ informal) 

Sept - June Staff input 

Observations 



Spencer-Van Etten Central School District 
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Consultation with Outside 
Service Providers 

K-4 School Psychologist 
Mental Health Counselor 

Administration 

Teachers 

Nurse 

County Agencies 
Mental Health Professional 

FBAôs Behavior Plans 

Sept - June Parent input 
Review of records 

Master Schedule 

Development 

K-4 School Administration School Tool 

NYS Requirements 

Sept - June Staff input 

CSE/504 Meetings K-4 School Psychologist 
Mental Health Counselor 

Teachers 

Administration 

Nurse 

Related Service Provider 

IEP, 504 Plans 
Student Records 

Staff Input 

Sept - June Staff input 
Review of records 

Parent input 
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Student Support Service Goals 
 

 

GOAL 2 
Provide education concerning the awareness of self and others 

 
 

TARGET POPULATION 
Students in grades K-4 

 
OBJECTIVES 

 
Academic: 
Students will: 

o Demonstrate and understanding/awareness of self and others. 
 

ANNUAL ASSESSMENT OF PROGRAM RESULTS 
 
 

1. Parent Feedback 
2. Review Report Cards 
3. Teacher Feedback 
4. Attendance Records 
5. Discipline Records 
6. IEP/504/RTI Goals 
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ANNUAL ASSESSMENT OF PROGRAM RESULTS 
 
 

Goal 2: Provide education concerning the awareness of self and others 
 

ACTIVITIES TARGET 
GROUP 

STAFF ASSIGNED OTHER RESOURCES DATES EVALUATION 

Character Education 

 

K-4 Mental Health Counselor 

Caring Council 
School Administration 

Teachers 

Character Ed Assemblies 
Second Step Program (PreK-1st) 

Bucket Filling 
Choice Theory  

Kindness Pledge 
Positive Self-Talk Walls 

 

 Sept -   June Student performance 

Discipline referrals 

Individual/Group 

Counseling 

K-4 Mental Health Counselor 

School Psychologist 

Counseling Materials 

Outside Evaluations Student, Staff, 
Parent Input 

Social Skills groups 

Sept ï June Staff input 

Student observations 

Addressing Ongoing 

Bullying and Harassment 
Issues 

K-4 School Psychologist 

Mental Health Counselor 
Administration 

Dean of Students 
All Staff/Faculty 

Individual Counseling 

Peer Collaboration 
w/Administration Bullying 

Box Assembly 
Family Contact 
Caring Council 

Sept - June  Discipline referrals 

Student performance 
Staff input 
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GOAL 3 
Provide direct support to students in the following areas:  Academic, Behavioral, Social/Emotional and Career Development. 
 

TARGET POPULATION 
Students in grades 

5-8 
 

OBJECTIVES  
Academic: 
Students will: 

o    Demonstrate an understanding of their present academic status. 

o    Demonstrate an understanding of their achievement levels. 

o    Demonstrate an understanding of their education requirements. 

o       Develop personal academic intervention plans when needed. 
       

 

ANNUAL ASSESSMENT OF PROGRAM RESULTS 
 

  1. Update progress using student, teacher and parent feedback concerning educational achievement and aptitude. 

  2. Parent feedback regarding their childôs educational planning process, scheduling and curriculum application. 

  3. Review report cards, progress reports and assignment regimens.  

  4. Data review of fall, winter and spring achievement tests and EOG standardized testing results. 

  5. Feedback from teachers, parents, caseworkers and other outside agencies when appropriate. 
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Goal 3:  Provide dir ect support to students in the following areas:  Academic, Behavioral, Social/Emotional and Career Development. 

 
ACTIVITI ES TARGET 

GROUP 

STAFF  

ASSIGNED 

OTHER RESOURCES DATES EVALUATION  

Placement/Transition 

Meetings 

Grades 4-8 School Psychologist 

School Counselor 

Student Transcripts 

Response to Intervention Data (RTI) 

Psychologist Feedback 

Discipline Referrals 

Individualize Education Planôs (IEPôs) Screening of 

new entrants 

Sept- June Review of records 

Identify Students in need of 

Remediation 

Grades 4-8 School Psychologist 

School Counselor 

Response to Intervention Data (RTI) 

NWEA Assessments 

NYS EOG Assessments 

Academic Intervention Services (AIS) 

Sept-June Review of records 

Formal and Informal 

Behavior 

Assessments/Interventions 

Grade 4-8 School Psychologist 

School Counselor 

Behavior Plans 

Outside Evaluations 

Functional Behavioral Assessment (FBA) Behavior 

Assessments 

Discipline Referrals 

Sept-June Review of records 

Improving Student 

Attendance 

Grades 5-8 School Psychologist 

School Counselor 

School Nurse 

Parent Contact 

Monitor Daily Attendance 

Collaboration with outside agencies 

Student Contracts 

Sept-June Review of records 

Maximizing Home-School 

Connection 

Grades 5-8 School Psychologist 

School Counselor 

School Nurse 

Parent Meetings 

Advocate for outside agency support 

Act as liaison by bridging the communication between 

home and school staff 

Sept-June Review of records 

Crisis Intervention Grades 5-8 School Psychologist 

School Counselor 
School Nurse 

Collaboration between home and school staff 

Crisis Intervention Plan 

Sept-June Crisis Evaluation 

Academic Assessments Grades 5-8 School Psychologist 

School Counselor 

Instructional Support 

Specialist 

Psycho-educational evaluation 

Academic/Behavior screening 

Sept-June Review of Records 

CSE 

Section 504 Committee Grades 5-8 School Counselor 

School Psychologist 

School Nurse 

Determine initial eligibility 

Reviewed annually 

Sept-June 504 meeting plan 
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Student Support Service Goals 
 

GOAL 4 
Provide opportunities for students to begin career awareness, conceptualize high school and college plans/goals and teaching daily 

living skills. 
 

TARGET POPULATION 
Students in grades 

5-8 

OBJECTIVES  

Career: 
Students will: 

o    Begin Career Exploration. 

o       Conceptualize pre-High School and College plans/goals. 

o       Participate in career development activities and become aware of interests/pathways to employment. 
 
 

 

 

ANNUAL ASSESSMENT OF PROGRAM RESULTS 
 

   1. Update progress using student and parent feedback concerning their educational and career planning. 
 

   2. Feedback from Teachers, Parents and Administrators. 
 

3. Review post educational planning to ascertain they contain accurate information concerning steps needed to implement plan. 
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Goal 4:  Provide opportunities for students to begin career awareness, conceptualize high school and college plans/goals and teaching daily living 

skills. 

 
ACTIVITI ES TARGET 

GROUP 

STAFF  

ASSIGNED 

OTHER RESOURCES DATES EVALUATION  

Career Day Grades 5-8 School Counselor 
Career Development 

Coordinator 

Exposure to a variety of potential career 

paths 

Spring Student feedback 

Presenter feedback 
Teacher feedback 

Initiating a High School plan 
and course selection 

Grades 8 School Counselor Review High School course selections 
Diploma Options 
Regents Exams 

Future Goals (i.e. College/Military, etc.) High 
School Requirements 

Spring Individual counseling 

Group participation and 

feedback 

Specialized Field Trips Grades 5-8 School Counselor 
BOCES Administrators 
Career Development 

Council 

Lockheed Martin 
Community Businesses 

GST BOCES 

Sept-June Student feedback 

Presenter feedback 

Teacher feedback 

Administration Feedback 



 
 Spencer- Van Etten Central School District 

                            K-12 Counseling Plan 
 

 

                tudent Support Service Goals 
 

GOAL 5 
 

                    Provide education concerning the awareness of self and others. 
 

 
TARGET POPULATION 

Students in grades 
5-8 

OBJECTIVES 

Social/Emotional: 
Students will: 

o Demonstrate an awareness of self, others and civility. 

o Demonstrate self-management, participation and engagement. 

o Demonstrate positive interpersonal relationships and good sportsmanship. 

o Develop positive relationships with adults in the building and students from other grade levels. 

o Develop citizenship, respect for others, dignity for others and tolerance of individual differences. 
 

 

ANNUAL ASSESSMENT OF PROGRAM RESULTS 
 
 1. Feedback from teachers and students about school wide activities.  
 2. Review of reflections and progress in Brainology software used to promote a growth mindset. 
 3. Team achievement, participation and engagement in community service projects. 
 4. Sportsmanship awards for teams who demonstrate positive character during competitions. 
 5. Staff to student connections and relationships between grade levels. 
 6. Participation, journal reflections and demonstration of positive character traits. 
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Goal 5:  Provide education concerning the awareness of self and others. 

 
ACTIVITIES TARGET 

GROUP 
STAFF 

ASSIGNED 
OTHER RESOURCES DATES EVALUATION 

School wide community 
service awareness and 

competitions. 

Grades 5-8 All staff Large group and total building exercises Sept- June Amount of funds/contributions 
raised and provided to nationwide 

and local charities. 

Identifying the 

difference between 
appropriate and 

inappropriate behaviors as 
they relate to social 

interactions. 

Grades 5-8 All staff Team building exercises 
Character Education 

 
 

Sept- June Discipline referrals 

Behavior Logs 
Sportsmanship awards 

Helping the student process 
their current life challenges/ 

crisis both in and out of school. 
Brainstorming solutions and 

identifying the necessary skills 
to overcome problems. 

Grades 5-8 All staff Providing support & making connections 

Peer Mediation 
Group gatherings and team building exercises 

Sept- June Number of reported 

incidents 

Brainology- promoting a growth 

mindset of a lifelong learner. 

 

Grades 5-8 School Counselor Mindset Works 
Brainology Software 

Character Education 
 

Sept-June Journal reflections 

Data evaluations from Brainology 

software 

Character Education & Anti-
Bullying & Anti-Cyberbullying 

Grade 5 School Counselor 
Health Teacher 

Mentoring opportunities 
Guest Speakers 

Character Counts 
7 Habits of Highly Effective Teens 

Net Cetera 
 

Sept-June Journal reflections 
Discipline referrals 

Positive Character Traits School 
wide climate surveys 
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Student Support Service Goals 

 

GOAL 6 
 

Provide advisory assistance to enable students to benefit from the curriculum in the following areas: curriculum 
options, educational and career plans; attendance; post-secondary plans; academics; behavioral and/or 

transition concerns 
 

TARGET POPULATION 
    Students in grades 9 ï 12 

 
OBJECTIVES 

Academic: 
Students will: 

o Become familiar with all aspects of the school curriculum offerings and fully understand the requirements for graduation 
o Become aware of their own strengths and weaknesses related to academic and extracurricular activities 
o Understand their own potential and select appropriate courses necessary for success in their future career and academic 

goals 
o Become aware of ways to improve their academic achievement 

 

Personal/Social: 
Students will: 

o Raise their own sense of selfïworth and become a more productive student 
o Become aware of and use available support systems to improve their school performance 
o Feel supported by their counselor and develop a positive relationship, which will foster a tone of honesty and openness 
o Learn how to analyze and attempt resolution for problems encountered in any subject area 
o Understand the need for a good relationship among themselves, their parents and school in resolving academic or 

personal difficulties. 
 

ANNUAL ASSESSMENT OF PROGRAM RESULTS 
 

1. Improved student academic achievement (i.e. grades) 

2. Teacher comments/evaluation 

3. Parental feedback 

4. Counselor/Psychologist appraisal
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Goal 6:  Provide advisory assistance to enable students to benefit from the curriculum in the following areas: curriculum, options, educational 

and career plans, attendance, post-secondary plans, academics, behavioral and/or transition concerns. 

 
ACTIVITIES DOMAIN TARGET 

GROUP 

STAFF ASSIGNED OTHER 
RESOURCES 

DATES EVALUATION 

Individual 

Counseling 

Academic 

Personal/Social 

9-12 School Counselor 

School Psychologist 

Mental Health Counselor 

IEPôs 

Student records 

Evaluations 
Anecdotal information 

Sept - June Classroom observation 

Faculty input 

Student/Parent Input 
Goal achievement 

Review of records 

Group Counseling Academic 

Personal/Social 

9-12 School Counselor 

School Psychologist 

Mental Health Counselor 

IEPôs 

Student file 

Evaluations 

Counseling curriculum 

Sept - June Classroom observation 

Faculty input 

Student/Parent Input 

Goal achievement 

Review of records 

Conflict 

Resolution 

Personal/Social 9-12 School Counselor 

School Psychologist 

Mental Health Counselor 

School Principal 

Dean of Students 

Faculty input 

Student input  

Parent input  

Principal input 

Sept - June Reduction of student 

referrals 

On Demand Support Academic 

Personal/Social 

9-12 School Counselor 

School Psychologist 

Mental Health Counselor 

Faculty input 

Parent input 

Student input 

Sept - June Student performance 

Crisis Intervention Personal/Social 9-12 School Counselor 

School Psychologist 
Mental Health Counselor 

Principal 

Director of Spec. Ed. 

Dean of Students 

Faculty input 

Parent input 

Student input 

Sept - June Reduction of student 

referrals 

Classroom Lessons Academic/Career 

planning and 

development 

Post ïSecondary 

planning 

9-12 School Counselor 

Career Development Council 

Lesson Plans 

Curriculum Faculty input 
Student input 

Sept - June Pre/Post Testing 

Student engagement 

Faculty input 

Student performance 
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Student Support Service Goals 

 

 
GOAL 7 

 
 

Review each studentôs educational progress, career directions and 
future plans. 

 
TARGET POPULATION 
Students in grades 9ï12 

 
 
 
Academic: 
Students will:

OBJECTIVES 

o Demonstrate an understanding of their present academic status, achievement, levels and educational 

requirements for graduation.  

o Develop a program of studies for the following year. 

o Develop a self-directed interest inventory for students receiving special education supports. 

 

Career: 
Students will: 

o Develop an understanding of their interests, abilities, knowledge and skills for other postïsecondary options as it 
relates to their career goals. 

 

ANNUAL ASSESSMENT OF PROGRAM RESULTS 

 

1. Review career planning material to ascertain they contain accurate information concerning steps needed to implement 

plan.  

2. Update progress using student and parent feedback concerning their educational and career planning. 

3. Parent feedback regarding their childôs educational and career planning progress. 

4. Review report cards. 

5. Feedback from student interview.  

6. Teacher feedback. 
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Goal 7:  Review each studentôs educational progress, career  dir ections, and future plans annually. 

 
ACTIVITIES DOMAIN TARGET 

GROUP 

STAFF ASSIGNED OTHER RESOURCES DATES EVALUATION 

Screening of New 

Entrants 

Academic/Personal 

Social 

9 - 12 School Counselor 

School Psychologist 

Student records Sept ï June Review of records 

Assess as  necessary 

Course Selection 

Process 

Academic 9 ï 12 School Counselor 

Faculty 

Course catalog 

Program of study 

Sept ï June Final schedules 

Student input 

Student Course 

Selection 

Academic 9 ï 12 School Counselor 

Faculty 

Student records 

Parent/ Student input Faculty input 

Sept ï June Student 

performance 
Parent/Student/ 
Teacher input 

Four-Year Plan 

Development 

Academic 

Personal/Social 
College/Career 

9 ï 12 School Counselor Student records 

Parent input 

Sept ï June Student Four-Year 

plan 
Yearly plan 

Summer School 

Registration 
(as available) 

Academic 9 ï 12 School Counselor Enrichment programs 

Final grade reports 

June ï July Summer school 

grades 

Career 

Advisement 

Academic 

Personal/Social 
College/Career 

9 ï 12 School Counselor 

School Psychologist 
Mental Health Counselor 

Student records 

Interest/abilities assessment 
BOCES presentations 
Military/College reps 

Sept ï June Parent/Student/ 
Teacher input 

Student 
performance 

 Post-secondary 
placement 

Committee on Special 
Education 

Academic 
Personal/Social 
College/Career 

9-12 School Psychologist 
School Counselor 
CSE Chairperson 

Student Records 
Parent input 
Faculty input 
Student input 

Sept ï June Student 
performance 

Parent/Student/ 
Teacher input 

New Student Orientation Personal/Social 9 9th grade staff 
School Counselor 
School Principal 

Previous Records June & Sept Parent Input 
Student Input 
Teacher Input 
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Section 504 Committee Academic 9-12 School Counselor 
School Psychologist 

School Nurse 

Determine initial eligibility 
Reviewed annually 

Sept ï June Parent Input 
Student Input 
Teacher Input 

Post High 
School Planning 

Meetings 

Academic 
Personal/Social 
College/Career 

9 ï 12 School Counselor 
School Psychologist 

Mental Health Counselor 

Student records 
Student/Parent input 
College/Military reps 
BOCES presentation 

Sept ï June Student input 
Parent input Student 

performance 

Career Panels 
& 

Shadowing 

Academic 
College/Career 

9 ï 12 Teachers 
School Counselor 

BOCES Services 
Career Development Council 

Lesson plans 
Guest speakers Other faculty 

Internet 

Sept ï June Student 
performance 
Student input 

Scholarships Academic 11 ï 12 School Counselor 
Administrators Community 

Agencies 

Scholarship information 
Internet 

Community Agencies 

Sept ï June Scholarship 
applications 

Awarded monies 

Awards Program Academic/College 
Personal/Social 
Athletics/Music 

Community 

11 ï 12 School Counselors 
Faculty Staff Principals 

Community found. 
Individual Sponsors 
Civic Organizations 

Colleges 

Jan ï June Parent input 
Student input 
Attendance 

AP Exam 
Administration 

Academic 
College/Career 

11-12 School Counselor 
Classroom Teacher 
Guidance Assistant 

 

AP Exam Materials Dec ï May Exams ordered and 
completed  
Attendance  
Score profile 

ACCESS Post- 
Secondary 

Employment 
Training for 
Individuals 

w/disabilities 

College/Career 12 Teacher 
School Counselor 

Mental Health Counselor 
Psychologist 

ACCESS Case Manager Sept ï June Completed 
application form 

Upward Bound Academic 
Personal/Social 
College/Career 

9-12 Upward Bound/Trio Student records 
Parent input 
Faculty input 
Student input 

Sept - June Review of records 
Student input 

Parent input Student 
performance 
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PSAT Exam 

Administration 

Academic 

College/Career 

10 ï 11 School Counselor PSAT Exam materials 

Class presentation 

June - Nov Exams ordered 

and completed 
Attendance 
Score profile 

SAT & Subject 

Test Information 

Academic 

College/Career 

11 ï 12 School Counselor The College Board 

Collegeboard.com 

Sept ï June Score profile 

ACT Test Academic 

College/Career 

11 ï 12 School Counselor ACT.org Sept - June Score profile 

College 

Application 
Process 

Academic 

College/Career 

11 ï 12 School Counselor Internet/Common Application 

College Board College 
application materials 

SUNY Website 

Sept ï June Student input 

Faculty input 
Parent input 

College 

Admissions 
Process 

Academic 

College/Career 
Personal/Social 

12 School Counselor Application forms 

Internet 
College Admissions 

Personnel School Profile 
Classroom presentations 

Aug ï July Letters of 

recommendation 
Completed college 

applications 

NCAA Eligibility Academic 

College/Career 

11 ï 12 School Counselor 

School Coaches 

NCAA forms 

Internet 

Sept ï June Eligibility 

approval 

ASVAB Test Academic 

College/Career 

10-12 School Counselor 

Guidance Asst. 

Military Personnel 

MEPS 

 

Sept-Oct Score profile 
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Academic: 
Parents will: 

 Student Support Service Goals 
 

GOAL 8 
 

Encourage parental involvement in the educational process. 
 

TARGET POPULATION 
Parents of students in grades 9 ï 12 

 
OBJECTIVES 

o Gain insights into their childôs academic and social progress as well as their goals, abilities, aptitudes and  interests  

o Understand and participate in plans to remediate any academic and/or behavioral problems their child might display  

o Recognize the importance of their school involvement as it relates to their childôs success 
 

Career: 
Parents will: 

o Be informed of the necessary resources, procedures and opportunities available concerning their childôs postïsecondary 
options.   These include: 

¶ Applying to college 

¶ Financial implication, i.e., scholarships, financial aid 

¶ Military careers 

¶ Obtaining employment 
 

Personal/Social: 
Students will: 

o    Have a more positive attitude towards school and learning as a result of parental involvement 
 

Parents will: 
o Be assisted in obtaining help from sources within or outside the school if their child exhibits adjustment, behavioral or   

attendance problems 
 

ANNUAL ASSESSMENT OF PROGRAM RESULTS 

1. Improved student performance 

2. Parental feedback through conferences, telephone contacts or mailings 
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Goal 8:  Encourage parental involvement in the educational process. 

 
ACTIVITIES DOMAIN TARGET 

GROUP 
STAFF ASSIGNED OTHER 

RESOURCES 
DATES EVALUATION 

Financial 

Aid/Scholarship 
Process 

College/Career 11 ï 12 School Counselor FAFSA forms 

CSS profile 
Scholarship Information 

College Personnel Financial 
Aid 

Sept ï June Completed applications 

Counseling 

Information 
Dissemination 

Academic 

Personal/Social 
College/Career 

9 ï 12 School Counselor Website Sept ïJune Parent input 

Student input 

Open House Academic 9 ï 12 Faculty 

Dean of Students Principal  
School Counselor  

School Psychologist  
Mental Health Counselor 

BOCES 

Military Branches Financial 
institutions 

October Attendance 

Parent input 
Program review 

Parent/Teacher 

Conferences 

Academic 

Personal/Social 

9 ï 12 Faculty 

Principal School  
School Counselor 

School Psychologist  Mental 
Health Counselor 
Dean of Students 

Outside agencies 

Behavior 
Intervention Team 

As 

needed 

Attendance 

Parent input 
Program review 

Parent 

Consultation 

Academic 

Personal 

9 ï 12 School Counselor 
Mental Health Counselor  

School Psychologist Faculty 
as needed 

Dean of Students 

Student records 

Parent input 
Faculty input 

As 

needed 

Student performance 

Parent feedback 
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Student Support Service Goals 

 
GOAL 9 

 
Educate students concerning their awareness of intrapersonal and 

interpersonal skills in order to be a meaningful contributor within the greater 
community. 

 
TARGET POPULATION 
Students in grades 9 ï 12 

 
OBJECTIVES 

 
Personal/Social: 
Students will: 

o    Develop an understanding of intrapersonal and interpersonal dynamics 

 
 

ANNUAL ASSESSMENT OF PROGRAM RESULTS 

 
1. Incident and referral reports 

2. Teacher feedback  

3. Student feedback  

4. Parent feedback  

5. Report cards 
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Goal 9: Educate students concerning the awareness and respect of self and others. 

 
ACTIVITIES DOMAIN TARGET 

GROUP 
STAFF ASSIGNED OTHER 

RESOURCE
S 

DATES EVALUATION 

Individual 

Counseling 

Academic 

Personal/Social 

9 ï 12 School Counselor 

School Psychologist 
Mental Health Counselor 

IEPs 

Student records 
Evaluations 

Sept ï June Classroom observation 

Faculty input Student input 
Parent input 

Goal achievement 

Review of records 

Group Counseling Academic 

Personal/Social 

9 ï 12 School Psychologist 

Mental Health Counselor 

IEPs 

Student file 
Evaluations 

Sept ï June Classroom observation 

Faculty Input Student input 
Parent input 

Goal achievement 
Review of records 

Conflict 

Resolution 

Personal/Social 9 ï 12 School Counselor 

School Psychologist 
Mental Health Counselor 

Dean of Students 

Faculty input 

Student input Parent 
input Principal input 

Sept ï June Reduction of student 

referrals 

On Demand Support Academic 

Personal/Social 

9 ï 12 School Counselor 

School Psychologist 
Mental Health Counselor 

Faculty input 

Parent input 
Student input 

Sept ï June Student performance 

Crisis Intervention Personal/Social 9 ï 12 School Counselor 
School Psychologist 

Mental Health Counselor 
Principal 

Dir. of Special Ed. 
Dean of Students 

School Nurse 

Faculty input 

Parent input 
Student input 

Sept ï June Reduction of student 

referrals 



Spencer-Van Etten Central School District 
                                                                                    K-12 COUNSELING PLAN 

 

 

APPENDIX A 
 
 

The National Standards for School Counseling Programs 
 

 

The National Standards for School Counseling Programs identify the attitudes, knowledge and skills for students that were deemed 

important by the profession, clarify the relationship of school counseling to the educational system, and address the contributions of 

school counseling to student success in school.  With accountability driving school improvement there is a critical need to inform 

stakeholders of the relationship of school counseling programs to student learning and achievement.  Most importantly, as critical 

players in school improvement, school counselors use school data to demonstrate accountability for student achievement and school 

success. 
 

 

The National Standards for School Counseling Programs provide a framework for developing and writing the content of a school 

counseling program.  The standards focus on what all students, from pre-kindergarten through grade twelve, should know, 

understand, and be able to do to enhance their development.  The nine national standards, three in each area of academic, career 

and personal-social development, are considered to be the essential foundation for the content of school counseling programs 

(Campbell & Dahir, 1997). 
 

 

The National Standards offer school counselors, administrators, teachers, and counselor educators a common language to promote 

student success through school counseling programs, which is readily understood by colleagues in schools who are involved in 

school improvement and the implementation of standards across other disciplines.  Comprehensive national standards-based school 

counseling programs have the characteristics similar to other educational programs including a scope and sequence; expected 

student outcomes or competencies; activities and processes to assist student in achieving these outcomes; professionally 

credentialed personnel; materials and resources, and accountability methods.   
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National School Counseling 

Standards - Students willé 

Competency New York State Learning Standards 

    ELA                SS           M/S/T          LOTE            PE            ARTS         CDOS 

ACADEMIC  

A: acquire the attitudes, knowledge, and skills 

that contribute to effective learning in school 

and across the life span. 

1. Improve Academic Self-concept      1 3 

2. Acquire Skills for Improving Learning 1  6    2.3 

3. Achieve School Success 2,3,4 5  2  1,3,4 1,2,3 

B: complete school with the academic 

preparation essential to choose from a wide 

range of substantial postsecondary options, 

including college 

1. Improve Learning 1,3,4 2,3,4,5 7  3A,3B 2,3 2,3 

2. Plan to Achieve Goal   7  3A  1,2,3 

C: understand the relationship of academics to 

the world of work, and to life at home and in the 

community 

1. Relate School to Life Experiences 4 5 3,6,7  3B 1 1,2,3 

CAREER  
A: acquire the skills to investigate the world of 

work in relation to knowledge of self and to 

make informed career decisions 

1. Develop Career Awareness 4 5 2,7  3C 1 1,2,3 

2. Develop Employment Readiness 1,4 5   3C 2 1,2,3 

B: employ strategies to achieve future career 

goals with success and satisfaction 

1. Acquire Career Information 1  5  3C  1,3 

2. Identify Career Goals     3C 1,2 1,2,3 

C. understand the relationship between 

personal qualities, education, training and the 

world of work 

1. Acquire Knowledge to Achieve Career 

Goals 

    3C  1,3 

2. Apply Skills to Achieve Career Goals 4  6  3C  1,2,3 

PERSONAL  
A: acquire the knowledge, attitude, and 

interpersonal skills to help them understand 

and respect self and others 

1. Acquire Self-Knowledge 2,3,4       

2. Acquire Interpersonal Skills 2,4 1,2,4 7 2  3,4 1,3 

B: make decisions set goals, and take 

necessary action to achieve goals 

1. Self-Knowledge Application 3       

C: Understand safety and survival skills 1. Acquire Personal Safety Skills  4,5   2B 2 3 
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APPENDIX B 
 

New York State Learning Standards 
 

Health, Physical Education, and Family and Consumer Sciences 
 

Standard 1:  Personal Health and Fitness 

   Students will have the necessary knowledge and skills to establish and maintain physical fitness, participate in physical activity, and 

maintain personal health. 
Standard 2:  A Safe and Healthy Environment 

   Students will acquire the knowledge and ability necessary to create and maintain a safe and healthy 

environment. Standard 3:  Resource Management 

   Students will understand and be able to manage their personal and community resources. 
 

Mathematics, Science, and Technology 
Standard 1:  Analysis, Inquiry, and Design 

   Students will use mathematical analysis, scientific inquiry, and engineering design, as appropriate, to pose questions, seek answers, 

and develop solutions. 
Standard 2:  Information Systems 

   Students will access, generate, process, and transfer information using appropriate 

technologies. Standard 3:  Mathematics 

   Students will understand mathematics and become mathematically confident by communicating and reasoning mathematically, by applying 

mathematics in real world settings, and by solving problems through the integrated study of number systems, geometry, algebra, data 
analysis, probability, and trigonometry. 

Standard 4:  Science 

   Students will understand and apply scientific concepts, principles, and theories pertaining to the physical setting and living environment 

and recognize the historical development of ideas in science. 

Standard 5:  Technology 

   Students will apply technological knowledge and skills to design, construct, use and evaluate products and systems to satisfy human 

and environmental needs. 

Standard 6:  Interconnectedness:  Common Themes 

   Students will understand the relationships and common themes that connect mathematics, science, and technology and apply the themes 

to these and other areas of learning. 

Standard 7:  Interdisciplinary Problem Solving 

   Students will apply the knowledge and thinking skills of mathematics, science, and technology to address real ï life problems and 

make informed decisions. 
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English Language Ar ts 

 
Standard 1:  Language for Information and Understanding 

 Students will listen, speak, read, and write for information and understanding.  As listeners and readers, students will collect data, facts, and 

ideas; discover relationships, concepts, and generalizations; and use knowledge generated from oral, written, and electronically produced 

texts.  As speakers and writers, they will  use oral and written language that follows the accepted conventions of the English language to 

acquire, interpret, apply, and transmit information. 

  

Standard 2:  Language for Literary Response and Expression 

 Students will read and listen to oral, written, and electronically produced texts and performance from American and world literature; relate 

texts and performances to their own lives; and develop an understanding of the diverse social historical, and cultural dimensions the texts and 

performances represent.  As speakers and writers, students will use oral and written language that follows the accepted conventions of the 

English language for self ï expression and artistic creation. 

  

Standard 3:  Language for Criti cal Analysis and Evaluation 

 Students will listen, speak, read, and write for critical analysis and evaluation.  As listeners and readers, students will analyze experiences, 

ideas, information, and issues presented by others using a variety of established criteria.  As speakers and writers, they will  use oral and 

written language that follows the accepted conventions of the English language to present, from a variety of perspectives, their opinions and 

judgments on experiences, ideas, information and issues. 

  

Standard 4:  Language for Social Interaction 

Students will listen, speak, read, and write for social interaction.  Students will use oral and written language that follows the accepted 
conventions of the English language for effective social communication with a wide variety of people.  As readers and listeners, they will  use 

the social communications of others to enrich their understanding of people and their views. 

 
Languages Other  Than English 

Standard 1:  Communication Skills 

 Students will be able to use a language other than English for communication. 

  

  Standard 2:  Cultural Understanding 

 Students will develop cross ï cultural skills and understandings. 
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The Ar ts 

 
Standard 1:  Creating, Performing, and Participating in the Arts 

 Students will actively engage in the processes that constitute creation and performance in the arts (dance, music, theatre, and visual arts) and 

participate in various roles in the arts. 

  

Standard 2:  Knowing and Using Arts Materials and Resources 

 Students will be knowledgeable about and make use of the materials and resources available for participation in the arts in various roles. 

   

Standard 3:  Responding to and Analyzing Works of Art 

 Students will respond critically to a variety of works in the arts, connecting the individual work to other works and to other aspects of human 

endeavor and thought. 

  
Standard 4:  Understanding the Cultural Contributions of the Arts. 

   Students will develop an understanding of the personal and cultural forces that shape artistic communication and how the arts in turn shape 

the diverse cultures of past and present society. 

 
Career  Development and Occupational Studies 

 
Standard 1:  Career Development 

 Students will be knowledgeable about the world of work, explore career options, and relate personal skills, aptitudes, and abilities to future 

career decisions. 

  
Standard 2:  Integrated Learning 

 Students will demonstrate how academic knowledge and skills are applied in the workplace and other settings.  

  

Standard 3a:  Universal Foundation Skills 

 Students will demonstrate mastery of the foundation skills and competencies essential for success in the workplace. 

   

Standard 3b:  Career Majors 

 Students who choose a career major will acquire the career ï specif ic technical knowledge/skills necessary to progress toward gainful 

employment, career advancement, and success in postsecondary programs. 
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Social Studies 

 
Standard 1:  History of the United States and New York 

 Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning 

points in the history of the United States and New York. 

  
Standard 2:  World History 

 Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning 

points in world history and examine the broad sweep of history from a variety of perspectives. 

  
Standard 3: Geography 

 Students will use a variety of intellectual skills to demonstrate their understanding of the geography of the interdependent world in which we 

live ï local, national, and global ï including the distribution of people, places, and environments over the Earthôs surface. 

  
Standard 4:  Economics 

 Students will use a variety of intellectual skills to demonstrate their understanding of how the United States and other societies develop 

economic systems and associated institutions to allocate scarce resources, how major decision ï making units function in the United States 

and other national economies, and how an economy solves the scarcity problem through market and non-market mechanisms. 
  

Standard 5:  Civics, Citizenship, and Government 

   Students will use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing governments; the 
governmental system of the United States and other nations; the United States Constitution; the basic civic values of American constitutional 

democracy; and the roles, rights and the responsibilities of citizenship, including avenues of participation. 
 

 
Additional Information 

 
 
 

If you would like additional information or to submit suggestions or comments, please contact: 
 

Dr. Joseph Morgan 
Superintendent 

Spencer- Van Etten CSD 
16 Dartts Cross Road 

Spencer, New York 14883 
(607) 589-7100 
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ASCA National Standards 
 

Citation Guide 

When citing from this publication, use the following reference: 

American School Counselor Association (2004).  
ASCA National Standards for Students. Alexandria, VA: Author.  
Copyright 2004 by the American School Counselor Association 

 
 

 

ASCA National Standards for Students ï 

One Vision, One Voice 

Professional school counselors everywhere proudly share the same simple vision ð to prepare todayôs students to become tomorrowôs adults. The American School 

Counselor Association (ASCA) not only supports this idea, it has made it the Associationôs mission. 

 

Educational reform movements of the late 20th and early 21st centuries, such as standards-based education and the No Child Left Behind legislation, focused on 

raising teacher quality and academic achievement. Unfortunately, these efforts ignored the emotional, physical, social and economic barriers that can inhibit student 

success. This is where school counselors make a difference. School counselors are actively committed to eliminating these obstacles and to helping students 

understand that the choices they make now will affect their educational and career options in the future. 

 
ASCA National Standards for Students was established to help school counselors help students. ASCA National Standards identify and prioritize the specific  

attitudes, knowledge and skills that students should be able to demonstrate as a result of participating in a school counseling program. Best of all, by adopting and 

implementing ASCA National Standards, school counselors change the way school counseling programs are designed and delivered across our country. 

 
The Development of Standards 

The development of ASCA National Standards for Students required an examination of theory, research and practice to ensure that all  aspects of school 

counseling were considered. The process solicited broad-based involvement from all  segments of the school counseling community to determine what purpose the 

Standards would serve and what their content would be. Through pilot surveys at ASCAôs national Delegate Assembly in April  1995 and a revised survey to more 

than 2,000 ASCA members in September of that year, ASCA was able to gather input on school counselor attitudes and to initiate the movement toward 

adopting National Standards. 

 

 

 
 



 

 

The standards movement has provided ASCA with a timely opportunity to better define the role of school counseling in the American educational system and 

establish similar goals, expectations, support systems and experiences for all  students across the country. Additionally, on the local level, National Standards offer 

an opportunity for school counselors, school administrators, faculty, parents, businesses and the community to engage in conversations about expectations for 

studentsô academic success and the role of counseling programs in enhancing student learning. 

 

Finally, ASCA National Standards for Students serves as the foundation for The ASCA National Model: A Framework for School Counseling Programs.  

Representing more than 50 years of research, theory and practice, the National Model helps school counselors design and implement programs that meet the 

National Standards and establish school counseling as an integral component of the academic mission of their schools. 

 
ASCAôs decision to participate in this educational reform agenda through the development of National Standards for Students offers an opportunity for the school 

counseling profession to implement the goals deemed important by the profession, to promote its mission in educational reform and to ensure that all  students have 

access to comprehensive school counseling programs as part of the learning experience. We look forward to having you join us on this mission! 
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ASCA National Standards for Students 
(C O M P E T E N C I E S  A N D  I N D I C A T O R S ) 

                              Legend: A:A-1.1 = Academic Domain, Standard A, Competency 1 and Indicator 1 
 

Academic Development 
 

ASCA National Standards for academic development guide school counseling programs to implement strategies and activities to support and 

maximize each studentôs ability to learn. 

 
Standard A: Students will acquire the attitudes, knowledge and skills 
that contribute to effective learning in school and across the life 
span. 

A:A1 Improve Academic Self-concept 
A:A1.1 Articulate feelings of competence and confidence as learners 
A:A1.2 Display a positive interest in learning 

A:A1.3 Take pride in work and achievement 

A:A1.4 Accept mistakes as essential to the learning process 

A:A1.5 Identify attitudes and behaviors that lead to successful learning 

 
A:A2 Acquire Skills for Improving Learning 
A:A2.1 Apply time-management and task-management skills 
A:A2.2 Demonstrate how effort and persistence positively affect learning 

A:A2.3 Use communications skills to know when and how to ask for help when needed 

A:A2.4 Apply knowledge and learning styles to positively influence school performance 
 

 

A:A3 Achieve School Success 
 

A:A3.1 Take responsibility for their actions 

A:A3.2 Demonstrate the ability to work independently, as well  as the ability to work  cooperatively with other students 

A:A3.3 Develop a broad range of interests and abilities 

A:A3.4 Demonstrate dependability, productivity and initiative 

A:A3.5 Share knowledge 
 
 



 

 

Standard  B:  Students  will  complete  school  with  the  academic  preparation  essential  to  choose  from  a  wide  range  of 
substantial post-secondary options, including college. 

 
A:B1 Improve Learning 
A:B1.1 Demonstrate the motivation to achieve individual potential 
A:B1.2 Learn and apply critical-thinking skills 

A:B1.3 Apply the study skills necessary for academic success at each level 

A:B1.4 Seek information and support from faculty, staff, family and peers 

A:B1.5 Organize and apply academic information from a variety of sources 

A:B1.6 Use knowledge of learning styles to positively influence school performance 

A:B1.7 Become a self-directed and independent learner 

 
A:B2 Plan to Achieve Goals 
A:B2.1 Establish challenging academic goals in elementary, middle/jr. high and high school 
A:B2.2 Use assessment results in educational planning 

A:B2.3 Develop and implement annual plan of study to maximize academic ability and achievement 

A:B2.4 Apply knowledge of aptitudes and interests to goal setting 

A:B2.5 Use problem-solving and decision-making skills to assess progress toward educational goals 

A:B2.6 Understand the relationship between classroom performance and success in school 

A:B2.7 Identify post-secondary options consistent with interests, achievement, aptitude and abilities 

 
STANDARD C: Students will understand the relationship of academics to the world of work and to life at home and in the 
community. 

 
A:C1 Relate School to Life Experiences 
A:C1.1 Demonstrate the ability to balance school, studies, extracurricular activities, leisure time and family life 
A:C1.2 Seek co-curricular and community experiences to enhance the school experience 

A:C1.3 Understand the relationship between learning and work 

A:C1.4 Demonstrate an understanding of the value of lifelong learning as essential to seeking, obtaining and maintaining life goals 

A:C1.5 Understand that school success is the preparation to make the transition from student to community member 

A:C1.6 Understand how school success and academic achievement enhance future career and vocational opportunities 
 

 
 
 
 
 
 
 
 



 

 

Career Development 
 
 

ASCA National Standards for career development guide school counseling programs to provide the foundation for the acquisition of skills, attitudes 

and knowledge that enable students to make a successful transition from school to the world of work, and from job to job across the life span. 

 
Standard A: Students will acquire the skills to investigate the world of work in relation to knowledge of self and to make 
informed career decisions. 

 
C:A1 Develop Career Awareness 
C:A1.1 Develop skills to locate, evaluate and interpret career information 
C:A1.2 Learn about the variety of traditional and nontraditional occupations 

C:A1.3. Develop an awareness of personal abilities, skills, interests and motivations 

C:A1.4 Learn how to interact and work cooperatively in teams 

C:A1.5 Learn to make decisions 

C:A1.6 Learn how to set goals 

C:A1.7 Understand the importance of planning 

C:A1.8 Pursue and develop competency in areas of interest 

C:A1.9 Develop hobbies and vocational interests 

C:A1.10 Balance between work and leisure time 

 
C:A2 Develop Employment Readiness 
C:A2.1 Acquire employability skills such as working on a team, problem-solving and organizational skills 
C:A2.2 Apply job readiness skills to seek employment opportunities 

C:A2.3 Demonstrate knowledge about the changing workplace 

C:A2.4 Learn about the rights and responsibilities of employers and employees 

C:A2.5 Learn to respect individual uniqueness in the workplace 

C:A2.6 Learn how to write a résumé 

C:A2.7 Develop a positive attitude toward work and learning 

C:A2.8 Understand the importance of responsibility, dependability, punctuality, integrity and effort in the workplace 

C:A2.9 Utilize time- and task-management skills 
 
 
 
 
 
 

 



 

 

Standard B: Students will employ strategies to achieve future career goals with success and satisfaction. 
 

C:B1 Acquire Career Information 
C:B1.1 Apply decision-making skills to career planning, course selection and career transition 
C:B1.2 Identify personal skills, interests and abilities and relate them to current career choice 

C:B1.3 Demonstrate knowledge of the career-planning process 

C:B1.4 Know the various ways in which occupations can be classified C:B1.5 Use research 

and information resources to obtain career information C:B1.6 Learn to use the Internet to 

access career-planning information 

C:B1.7 Describe traditional and nontraditional career choices and how they relate to career choice 

C:B1.8 Understand how changing economic and societal needs influence employment trends and future training 
 

C:B2 Identify Career Goals 
C:B2.1 Demonstrate awareness of the education and training needed to achieve career goals 
C:B2.2 Assess and modify their educational plan to support career 

C:B2.3 Use employability and job readiness skills in internship, mentoring, shadowing and/or other work experience 

C:B2.4 Select course work that is related to career interests 

C:B2.5 Maintain a career-planning portfolio 
 
 
 

Standard C: Students will understand the relationship between personal qualities, education, training and the world of work. 
 

C:C1 Acquire Knowledge to Achieve Career Goals 
C:C1.1 Understand the relationship between educational achievement and career success 
C:C1.2 Explain how work can help to achieve personal success and satisfaction 

C:C1.3 Identify personal preferences and interests influencing career choice and success 

C:C1.4 Understand that the changing workplace requires lifelong learning and acquiring new skills 

C:C1.5 Describe the effect of work on lifestyle 

C:C1.6 Understand the importance of equity and access in career choice 

C:C1.7 Understand that work is an important and satisfying means of personal expression 

 
C:C2 Apply Skills to Achieve Career Goals 
C:C2.1 Demonstrate how interests, abilities and achievement relate to achieving personal, social, educational and career goals 
C:C2.2 Learn how to use conflict management skills with peers and adults 

C:C2.3 Learn to work cooperatively with others as a team member 

C:C2.4 Apply academic and employment readiness skills in work based learning situations such as internships, shadowing and/or mentoring 

experiences 
 
 
 



 

 

Personal/Social Development 

 
ASCA National Standards for personal/social development guide school counseling programs to provide the foundation for personal and social 

growth as studentôs progress through school and into adulthood. 

 
Standard A: Students will acquire the knowledge, attitudes and interpersonal skills to help them understand and respect self 
and others. 

 
PS:A1 Acquire Self-knowledge 
PS:A1.1 Develop positive attitudes toward self  as a unique and worthy person 
PS:A1.2 Identify values, attitudes and beliefs 

PS:A1.3 Learn the goal-setting process 

PS:A1.4 Understand change is a part of growth 

PS:A1.5 Identify and express feelings 

PS:A1.6 Distinguish between appropriate and inappropriate behavior 

PS:A1.7 Recognize personal boundaries, rights and privacy needs 

PS:A1.8 Understand the need for self-control and how to practice it 

PS:A1.9 Demonstrate cooperative behavior in groups 

PS:A1.10 Identify personal strengths and assets 

PS:A1.11 Identify and discuss changing personal and social roles 

PS:A1.12 Identify and recognize changing family roles 

 
PS:A2 Acquire Interpersonal Skills 
PS:A2.1 Recognize that everyone has rights and responsibilities 
PS:A2.2 Respect alternative points of view 

PS:A2.3 Recognize, accept, respect and appreciate individual differences 

PS:A2.4 Recognize, accept and appreciate ethnic and cultural diversity 

PS:A2.5 Recognize and respect differences in various family configurations 

PS:A2.6 Use effective communications skills 

PS:A2.7 Know that communication involves speaking, listening and nonverbal behavior 

PS:A2.8 Learn how to make and keep friends 
 
 
 
 
 
 
 
 

 



 

 

Standard B: Students will make decisions, set goals and take necessary action to achieve goals. 
 

PS:B1 Self-knowledge Application 
PS:B1.1 Use a decision-making and problem-solving model 
PS:B1.2 Understand consequences of decisions and choices 

PS:B1.3 Identify alternative solutions to a problem 

PS:B1.4 Develop effective coping skills for dealing with problems 

PS:B1.5 Demonstrate when, where and how to seek help for solving problems and making decisions 

PS:B1.6 Know how to apply conflict resolution skills 

PS:B1.7 Demonstrate a respect and appreciation for individual and cultural differences 

PS:B1.8 Know when peer pressure is influencing a decision 

PS:B1.9 Identify long- and short-term goals 

PS:B1.10 Identify alternative ways of achieving goals 

PS:B1.11 Use persistence and perseverance in acquiring knowledge and skills 

PS:B1.12 Develop an action plan to set and achieve realistic goals 

 
Standard C: Students will understand safety and survival skills. 

 
PS:C1 Acquire Personal Safety Skills 
PS:C1.1 Demonstrate knowledge of personal information (i.e., telephone number, home address, emergency contact) 
PS:C1.2 Learn about the relationship between rules, laws, safety and the protection of rights of the individual 

PS:C1.3 Learn about the differences between appropriate and inappropriate physical contact 

PS:C1.4 Demonstrate the ability to set boundaries, rights and personal privacy 

PS:C1.5 Differentiate between situations requiring peer support and situations requiring adult professional help 

PS:C1.6 Identify resource people in the school and community, and know how to seek their help 

PS:C1.7 Apply effective problem-solving and decision-making skills to make safe and healthy choices 

PS:C1.8 Learn about the emotional and physical dangers of substance use and abuse 

PS:C1.9 Learn how to cope with peer pressure 

PS:C1.10 Learn techniques for managing stress and conflict 

PS:C1.11 Learn coping skills for managing life events 
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PURPOSE: 

The purpose of the Professional Growth Program is to: 

¶ Provide a process which facilitates the improvement and enhancement of instructional practices for 

all members of the Spencer-Van Etten Teachers Association; 

¶ Provide a basis for making justifiable decisions about tenure status and the retention of unit 

members; 

¶ Provide unit members with options to grow professionally.  

GOALS: 

Our Professional Growth Program is a holistic approach utilizing best practices, research, conferences, and 

written feedback.  Eight goals drive the program. 

1. Promote shared values and assumptions about what constitutes quality service. 

2. Connect a professional growth plan to a framework focused on student learning. 

3. Increase awareness of the importance and complexity of service. 

4. Ensure active collaborative member /administration involvement in an assessment process that 

utilizes multiple sources of evidence to ensure a comprehensive view of effectiveness. 

5. Provide an assessment approach. 

6. Utilize research-based practices. 

7. Foster quality in service and evaluation. 

8. View evaluation as a continuous improvement model. 

The four domains of the Danielson Model will be utilized as Professional Performance Review Criteria as 

follows: 

 Planning and Preparation   Counseling Environment 

 Delivery of Service   Professional Responsibilities 

 

SCHOOL COUNSELORS 

 

Process: 

1. Self-evaluate using the counselor rubric and determine an appropriate goal.  Meet with the building 

principal prior to October 1st to discuss goal.  

2. Performance Review completed annually at the end of the school year for tenured staff, two or 

three reviews completed for non-tenured staff following contract requirements.  

3. The Danielson Rubric can be used a reference point.  



 

 

Professional Performance Review Criteria for School Counselors  

Domain 1: Planning and Preparation Domain 2: The Counseling Environment 

1a:  Demonstrating Knowledge of Counseling Theory and Techniques 
¶ Demonstrates appropriate counseling techniques to convey that 

knowledge 

¶ Demonstrates understanding of prerequisite knowledge important for 
student growth 

¶ Uses a variety of information to gauge studentôs current status and to plan 
for future growth 

1b: Demonstrating Knowledge of Child and Adolescent Development 
¶ Demonstrates knowledge of studentsô strengths and areas needing growth, 

including those with special needs 

¶ Demonstrates knowledge of student development and incorporates this 
knowledge into helping strategies 

¶ Assists students based on the diverse skills, knowledge, interests, and the 
cultural heritage of each student 

1c. Establishing goals for the counseling program appropriate to the setting 
and the students served 
1d:Demonstrating knowledge of state and federal regulations and of 
resources both within and beyond the school and district 
1e: Planning the counseling program, integrated with the regular school 
program 
1f: Developing a plan to evaluate the counseling program 

2a: Creating an Environment of Respect and Rapport 

¶ Demonstrates caring and respect for students, staff, and 
parents 

¶ Promotes mutually respectful and polite interactions 
among students, staff, and parents 

2b: Establishing a Culture for Productive Communication 
¶ Conveys a genuine enthusiasm for individual students 

and their needs 

¶ Sets high expectations for student achievement, 
responsibility and personal growth 

¶ Encourages students to meet standards and take pride in 
their work 

2c: Managing Routines and Procedures 
2d: Establishing Standards of Conduct and Contributing to 
the Culture for Student Behavior Throughout the School 
2e: Organizing Physical Space 
¶ Maintains a safe and orderly office environment 
¶ Ensures materials are accessible to all students, as 

appropriate 

Domain 4: Professional Responsibilities Domain 3: Delivery of Service 

4a: Reflecting on Practice 
¶ Makes assessments of counseling effectiveness and the extent to which 

additional resources may be necessary 

4b: Maintaining Records and Submitting them in a Timely Fashion 
¶ Develops a system for maintaining information on student progress in 

learning that is clear and accurate, including testing programs 

¶ Develops and implements a system to maintain accurate records of non-
instructional information such as student behavior and anecdotal records 

4c: Communicating with Families  

¶ Provides appropriate information to parents about school programs, 
community services and resources 

¶ Communicates with parents about student progress on a regular basis and 
responds to parent concerns in a timely manner 

¶ Collaborates with community service providers to assist students and their 
families 

¶ Collaborates with community service providers to assist the counselor in 
providing services to students and their families 

4d: Participating in a Professional Community 
¶ Participates in required school activities, district projects and specially 

designated groups designed to help students 

¶ Assists staff in facilitating student learning through various support and 
team meetings 

¶ Helps students and their families with academic transitions 

¶ Develops and implements a system to ensure an appropriate academic 
program 

4e: Engaging in Professional Development 
¶ Participates in opportunities for professional development to enhance 

performance in the school and classroom 

¶ Continually expands knowledge of counseling strategies and resources 
and consults with other staff to find ways to help 

4f: Showing Professionalism 

3a: Assessing Student Needs 
3b: Assisting Students and Teachers in the Formulation of 
academic, personal/social, and career plans, based on 
knowledge of student needs 
3c: Using Counseling Techniques in Individual and 
Classroom Programs 
3d: Brokering Resources to Meet Needs 

3e: Demonstrating Flexibility and Responsiveness 

 



 

 

Improvement Plan: 

An Improvement Plan is designed to provide support through communication, discussion and collaboration in the 

area (s) of significant concern.  The administrator and unit member will jointly determine the strategies to be taken to 

overcome the deficiencies, but it is agreed that the primary responsibility for correction of the deficiencies remains 

with the unit member.  The administrator and unit member will agree on a mutual time-line to improve any noted 

deficiencies.   

 

The purpose of the improvement plan is to: 

¶ improve a unit memberôs performance; 

¶ provide targeted, intensive assistance process; 

¶ provide additional support; which may include professional development and release time to 

observe other counselors; 

¶ provide information to determine tenure  

Referral to and Improvement Plan: 

1. In the event that an evaluator is concerned with the competence of a unit member, it is agreed that the unit 

member will be invited to a conference with the evaluator, appropriate administrator (if different from the 

evaluator), and the Association President or his/her designee as early in the school year as reasonable. The 

conference will result in an intervention and an improvement plan being developed. 
 

The administrator will recommend a unit member for an improvement plan at any time during the year. or 

when the concerns are such that an overall rating in one category of ineffective or developing. 
 

 

2. The administrator will notify the unit member in writing describing the areas of concern as they relate to the 

memberôs proficiency in demonstrating the standards as outlined in the Professional Growth Program.  A 

copy will be provided to the unit member, Superintendent and SVETA President. 
 

3. The administrator and unit member will meet to address the concerns, complete and Improvement 

worksheet and begin implementation. 
 

4. The member will continue to have an improvement plan until the member has satisfactorily completed the 

action steps and demonstrated that he/she has successfully met the criteria outlined in the Improvement 

Plan.   

 

 

 

 

 

 



 

 

Spencer ï Van Etten Central School District 

Goal Setting and Self Evaluation for School Counselors 

Name:                                                           Building:                                             Date: 

2014-15 Goal: 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

Focus Area: Planning and Preparation 
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Demonstrating knowledge of counseling theory and techniques      

Demonstrating knowledge of child and adolescent development      

Establishing goals for the counseling program appropriate to the 

setting and the students served 

     

Demonstrating knowledge of state and federal regulations and 

of resources both within and beyond the school and district  

     

Planning the counseling program, integrated with the regular 

school program  

     

Developing a plan to evaluate the counseling program      

Evidence: 

 

 

 

 

 



 

 

Focus Area: Counseling Environment 
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Creating an environment of respect and rapport      

Establishing a culture for productive communication      

Following routines and procedures      

Establishing  standards of conduct and contributing to the 

culture for student behavior throughout the school 

     

Organizing physical space      

Evidence: 

 

Focus Area: Delivery of Service 
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Assessing student needs      

Assisting students and teachers in the formulation of academic, 

personal/social, and career plans, based on knowledge of 

student needs 

     

Using counseling techniques in individual and classroom 

programs 

     

Brokering resources to meet needs      

Demonstrating flexibility and responsiveness      

Evidence: 

 

 



 

 

Focus Area: Professional Responsibilities  
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Reflecting on practice      

Maintaining records and submitting them in a timely fashion      

Communicating with families      

Participating in a professional community      

Engaging in professional development      

Showing professionalism      

Evidence: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Spencer-Van Etten Central School District                                                                  

Performance Review for School Counselors 

Name:                                                                   Building:                                                 Date: 

¶ Highly Effective: Performance in this area is consistently outstanding.  Practices are demonstrated at the highest level of 

performance.  School Counselor continuously seeks to expand scope of competencies and constantly undertakes additional, 

appropriate responsibilities. 

¶ Effective: Performance within this area consistently meets standards.  Practices meet performance expectations at an 

acceptable level.  School Counselor maintains an adequate scope of competencies and performs additional responsibilities 

assigned. 

¶ Developing:  Performance within this area usually meets minimum expectations.  School Counselor may require additional 

guidance to maintain an adequate scope of competencies. 

¶ Ineffective:  Performance within this area requires considerable improvement to fully meet minimum performance expectations.  

School Counselor requires ongoing supervision to perform in this area.  

Focus Area: Planning and Preparation 
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Demonstrating knowledge of counseling theory and techniques      

Demonstrating knowledge of child and adolescent development      

Establishing goals for the counseling program appropriate to the 

setting and the students served 

     

Demonstrating knowledge of state and federal regulations and of 

resources both within and beyond the school and district  

     

Planning the counseling program, integrated with the regular 

school program 

     

Developing a plan to evaluate the counseling program      

Evidence: 

 

 



 

 

Focus Area: Counseling Environment 

 

 

 

In
e

ff
e

c
ti
v
e 

D
e

v
e

lo
p

in
g 

E
ff

e
c
ti
v
e 

H
ig

h
ly

  

E
ff

e
c
ti
v
e 

N
o

t  

A
p

p
lic

a
b

le 

Creating an environment of respect and rapport       

Establishing a culture for productive communication      

Following routines and procedures      

Establishing  standards of conduct and contributing to the culture 

for student behavior throughout the school 

     

Organizing physical space      

Evidence: 

 

Focus Area: Delivery of Service 
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Assessing student needs      

Assisting students and teachers in the formulation of academic, 

person/social, and career plans, based on knowledge of student 

needs  

     

Using counseling techniques in individual and classroom programs      

Brokering resources to meet needs      

Demonstrating flexibility and responsiveness      

Evidence: 

 

 



 

 

Focus Area: Professional Responsibilities  
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Reflecting on practice      

Maintaining records and submitting them in a timely fashion      

Communicating with families      

Participating in a professional community      

Engaging in professional development      

Showing professionalism      

Evidence: 

 

 

 

School Counselor Comments: (Optional) ___________________________________________________ 

 

          Evaluator Signature: ____________________________________________ Date: ______________ 

 

School Counselor Signature: _________________________________________ Date: ______________  



 

 

Domain 1 for School Counselors: Planning and Preparation 

COMPONENT 

L E V E L  O F  P E R F O R M A N C E  

UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 

1a: Demonstrating knowledge  

of counseling theory and 

techniques 

Counselor demonstrates little 

understanding of counseling theory 

and techniques. 

Counselor demonstrates basic 

understanding of counseling 

theory and techniques. 

Counselor demonstrates 

understanding of counseling theory 

and techniques. 

 

Counselor demonstrates deep and thorough 

understanding of counseling theory and 

techniques. 

1b:Demonstrating knowledge  

of child and adolescent 

development 

 

Counselor displays little or no 

knowledge of child and adolescent 

development. 

 

Counselor displays partial 

knowledge of child and 

adolescent development. 

 

Counselor displays accurate 

understanding of the typical 

developmental characteristics of the 

age group, as well as exceptions to 

the general patterns. 

In addition to accurate knowledge of the 

typical developmental characteristics of the 

age group and exceptions to the general 

patterns, counselor displays knowledge of the 

extent to which individual students follow the 

general patterns. 

1c: Establishing goals for the 

counseling program 

appropriate to the setting  

and the students served 

Counselor has no clear goals for 

the counseling program, or they are 

inappropriate to either the situation 

or the age of the students. 

Counselorôs goals for the 

counseling program are 

rudimentary and are partially 

suitable to the situation and the 

age of the students. 

Counselorôs goals for the counseling 

program are clear and appropriate to 

the situation in the school and to the 

age of the students. 

Counselorôs goals for the counseling program 

are highly appropriate to the situation in the 

school and to the age of the students and 

have been developed following consultations 

with students, parents, and colleagues. 

1d: Demonstrating knowledge 

of state and federal 

regulations and of resources 

both within and beyond the 

school and district 

Counselor demonstrates little or no 

knowledge of governmental 

regulations and of resources for 

students available through the 

school or district. 

 

Counselor displays awareness 

of governmental regulations 

and of resources for students 

available through the school or 

district, but no knowledge of 

resources available more 

broadly. 

Counselor displays awareness of 

governmental regulations and of 

resources for students available 

through the school or district, and 

some familiarity with resources 

external to the school. 

Counselorôs knowledge of governmental 

regulations and of resources for students is 

extensive, including those available through 

the school or district and in the community. 

Counselor Rubric 



 

 

1e: Planning the counseling 

program, integrated with the 

regular school program 

Counseling program consists of a 

random collection of unrelated 

activities, lacking coherence or an 

overall structure. 

Counselorôs plan has a guiding 

principle and includes a number 

of worthwhile activities, but 

some of them donôt fit with the 

broader goals. 

Counselor has developed a plan that 

includes the important aspects of 

counseling in the setting. 

Counselorôs plan is highly coherent and serves 

to support not only the students individually 

and in groups, but also the broader 

educational program. 

1f: Developing a plan to 

evaluate the counseling 

program 

Counselor has no plan to evaluate 

the program or resists suggestions 

that such an evaluation is 

important. 

Counselor has a rudimentary 

plan to evaluate the counseling 

program. 

Counselorôs plan to evaluate the 

program is organized around clear 

goals and the collection of evidence 

to indicate the degree to which the 

goals have been met. 

Counselorôs evaluation plan is highly 

sophisticated, with imaginative sources of 

evidence and a clear path toward improving 

the program on an ongoing basis. 

Domain 2 for School Counselors: The Environment 

 

 

COMPONENT 

L E V E L  O F  P E R F O R M A N C E  

UNSATISFACTORY 

 

BASIC 

 

PROFICIENT 

 

DISTINGUISHED 

 

2a:  

Creating an environment of  

respect and rapport 

 

Counselorôs interactions with 

students are negative or 

inappropriate, and the counselor 

does not promote positive 

interactions among students. 

 

Counselorôs interactions are a mix 

of positive and negative; the 

counselorôs efforts at encouraging 

positive interactions among 

students are partially successful. 

Counselorôs interactions with 

students are positive and 

respectful, and the counselor 

actively promotes positive student-

student interactions. 

 

Students seek out the counselor, 

reflecting a high degree of comfort and 

trust in the relationship. Counselor 

teaches students how  

to engage in positive interactions. 

2b:  

Establishing a culture for 

productive communication 

 

 

Counselor makes no attempt to 

establish a culture for productive 

communication in the school as a 

whole, either among students or 

among teachers, or between 

students and teachers. 

Counselorôs attempts to promote a 

culture throughout the school for 

productive and respectful 

communication between and 

among students and teachers are 

partially successful. 

Counselor promotes a culture 

throughout the school for 

productive and respectful 

communication between and 

among students and teachers. 

 

The culture in the school for productive 

and respectful communication between 

and among students and teachers, while 

guided by the counselor, is maintained 

by both teachers and students. 



 

 

 

  

2c:  

Managing routines  

and procedures 

 

Counselorôs routines for the 

counseling center or classroom 

work are nonexistent or in disarray. 

 

Counselor has rudimentary and 

partially successful routines for the 

counseling center or classroom. 

 

Counselorôs routines for the 

counseling center or classroom 

work effectively. 

 

Counselorôs routines for the counseling 

center or classroom are seamless, and 

students assist in maintaining them. 

2d:  

Establishing standards of 

conduct and contributing to 

the culture for student 

behavior throughout the 

school 

 

Counselor has established no 

standards of conduct for students 

during counseling sessions and 

makes no contribution to 

maintaining an environment of 

civility in the school. 

Counselorôs efforts to establish 

standards of conduct for counseling 

sessions are partially successful. 

Counselor attempts, with limited 

success, to contribute to the level 

of civility in the school as a whole. 

Counselor has established clear 

standards of conduct for counseling 

sessions and makes a significant 

contribution to the environment of 

civility in the school. 

 

Counselor has established clear 

standards of conduct for counseling 

sessions, and students contribute to 

maintaining them. Counselor takes a 

leadership role in maintaining the 

environment of civility in the school. 

2e:  

Organizing physical space 

 

The physical environment is in 

disarray or is inappropriate to the 

planned activities. 

 

Counselorôs attempts to create an 

inviting and well-organized physical 

environment are partially 

successful. 

 

Counseling center or classroom 

arrangements are inviting and 

conducive to the planned activities. 

 

Counseling center or classroom 

arrangements are inviting and conducive 

to the planned activities. Students have 

contributed ideas to the physical 

arrangement. 



 

 

Domain 3 for School Counselors: Delivery of Service 

 

 

COMPONENT 

L E V E L  O F  P E R F O R M A N C E  

UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 

3a: 

Assessing student needs 

Counselor does not assess student 

needs, or the assessments result in 

inaccurate conclusions. 

Counselorôs assessments of student 

needs are perfunctory. 

Counselor assesses student needs 

and knows the range of student 

needs in the school. 

Counselor conducts detailed and 

individualized assessments of student 

needs to contribute to program 

planning. 

3b:  

Assisting students and 

teachers in the formulation of 

academic, personal/social, and 

career plans, based on 

knowledge of student needs 

Counselorôs program is independent 

of identified student needs. 

Counselorôs attempts to help students 

and teachers formulate academic, 

personal/social, and career plans are 

partially successful. 

Counselor helps students and 

teachers formulate academic, 

personal/social, and career plans for 

groups of students. 

Counselor helps individual students 

and teachers formulate academic, 

personal/social, and career plans. 

3c:  

Using counseling techniques  

in individual and classroom 

programs 

Counselor has few counseling 

techniques to help students acquire 

skills in decision making and problem 

solving for both interactions with other 

students and future planning. 

Counselor displays a narrow range of 

counseling techniques to help 

students acquire skills in decision 

making and problem solving for both 

interactions with other students and 

future planning. 

Counselor uses a range of counseling 

techniques to help students acquire 

skills in decision making and problem 

solving for both interactions with other 

students and future planning. 

Counselor uses an extensive range  

of counseling techniques to help 

students acquire skills in decision 

making and problem solving for both 

interactions with other students and 

future planning. 

3d:  

Brokering resources 

to meet needs 

Counselor does not make 

connections with other programs in 

order to meet student needs. 

Counselorôs efforts to broker services 

with other programs in the school are 

partially successful. 

Counselor brokers with other 

programs within the school or district 

to meet student needs. 

Counselor brokers with other 

programs and agencies both within 

and beyond the school or district to 

meet individual student needs. 

3e: 

Demonstrating flexibility and 

responsiveness 

 

Counselor adheres to the plan or 

program, in spite of evidence of its 

inadequacy. 

 

Counselor makes modest changes in 

the counseling program when 

confronted with evidence of the need 

for change. 

Counselor makes revisions in the 

counseling program when they are 

needed. 

 

Counselor is continually seeking 

ways to improve the counseling 

program and makes changes as 

needed in response to student, 

parent, or teacher input. 



 

 

Domain 4 for School Counselors: Professional Responsibilities 

 

 

COMPONENT 

L E V E L  O F  P E R F O R M A N C E  

UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 

4a:  

Reflecting on practice 

 

Counselor does not reflect on 

practice, or the reflections are 

inaccurate or self-serving. 

 

Counselorôs reflection on practice is 

moderately accurate and objective 

without citing specific examples and 

with only global suggestions as to how 

it might be improved. 

 

Counselorôs reflection provides an 

accurate and objective description of 

practice, citing specific positive and 

negative characteristics.  Counselor 

makes some specific suggestions as to 

how the counseling program might be 

improved. 

Counselorôs reflection is highly 

accurate and perceptive, citing specific 

examples that were not fully successful 

for at least some students.  Counselor 

draws on an extensive repertoire to 

suggest alternative strategies. 

4b:  

Maintaining records and 

submitting them in a timely 

fashion 

Counselorôs reports, records, and 

documentation are missing, late, or 

inaccurate, resulting in confusion. 

 

Counselorôs reports, records, and 

documentation are generally accurate 

but are occasionally late.  

 

Counselorôs reports, records, and 

documentation are accurate and are 

submitted in a timely manner.  

 

Counselorôs approach to record 

keeping is highly systematic and 

efficient and serves as a model for 

colleagues in other schools.  

4c:  

Communicating with 

families 

 

Counselor provides no information 

to families, either about the 

counseling program as a whole or 

about individual students. 

 

Counselor provides limited though 

accurate information to families about 

the counseling program as a whole 

and about individual students. 

 

Counselor provides thorough and 

accurate information to families about the 

counseling program as a whole and about 

individual students. 

 

Counselor is proactive in providing 

information to families about the 

counseling program and about 

individual students through a variety of 

means. 

4d:  

Participating in a 

professional community 

 

Counselorôs relationships with 

colleagues are negative or self-

serving, and counselor avoids 

being involved in school and district 

events and projects. 

Counselorôs relationships with 

colleagues are cordial, and counselor 

participates in school and district 

events and projects when specifically 

requested. 

Counselor participates actively in school 

and district events and projects and 

maintains positive and productive 

relationships with colleagues. 

Counselor makes a substantial 

contribution to school and district 

events and projects and assumes 

leadership with colleagues. 

 



 

 

4e:  

Engaging in professional 

development 

Counselor does not participate in 

professional development activities 

even when such activities are 

clearly needed for the development 

of counseling skills. 

Counselorôs participation in 

professional development activities is 

limited to those that are convenient or 

are required. 

 

Counselor seeks out opportunities for 

professional development based on an 

individual assessment of need. 

 

Counselor actively pursues 

professional development opportunities 

and makes a substantial contribution to 

the profession through such activities 

as offering workshops to colleagues. 

4f:  

Showing professionalism 

 

Counselor displays dishonesty in 

interactions with colleagues, 

students, and the public; violates 

principles of confidentiality. 

 

Counselor is honest in interactions 

with colleagues, students, and the 

public; does not violate confidentiality. 

 

Counselor displays high standards of 

honesty, integrity, and confidentiality in 

interactions with colleagues, students, and 

the public; advocates for students when 

needed. 

Counselor can be counted on to hold 

the highest standards of honesty, 

integrity, and confidentiality and to 

advocate for students, taking a 

leadership role with colleagues. 



 

 

 Improvement Plan 

(To be completed jointly by member and administrator) 

Name_____________________Building_________Grade/Subject___________ 

Area of 

Concern 

Action Steps 

(Provide detailed description- with measurable/attainable goals, including a description 

of the support and assistance provided) 

Frequency 

(timeline for improvement) 

Action Steps Completed 

  Yes            No 

     

     

     

Member Comments:  

Administrator Comments: 

Member Signature:__________________________________________________Date:_________________________________ 

Administrator Signature: _____________________________________________Date:________________________________ 

 

End of the year review: (check all that apply) 

_________  Member has successfully met criteria outlined in the Improvement Plan. 

_________  Member has not successfully met criteria outlined in the Improvement Plan. 

Member Signature     ___________________________ Date:_____________________________ 

Administrator Signature:_____________________________________________ Date:_____________________________ 
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SPENCER-VAN ETTEN CENTRAL SCHOOL DISTRICT 

 

PROFESSIONAL 

 GROWTH  

PROGRAM 
 

 

School Psychologists 

 

 

 

 

 

 

 

 

 

 

2014-15 

 

 

 



 

 
 

 

Created July 2013 

PURPOSE: 

The purpose of the Professional Growth Program is to: 

¶ Provide a process which facilitates the improvement and enhancement of instructional practices for all 

members of the Spencer-Van Etten Teachers Association; 

¶ Provide a basis for making justifiable decisions about tenure status and the retention of unit members; 

¶ Provide unit members with options to grow professionally.  

GOALS: 

Our Professional Growth Program is a holistic approach utilizing best practices, research, conferences, and written 

feedback.  Eight goals drive the program. 

1. Promote shared values and assumptions about what constitutes quality service. 

2. Connect a professional growth plan to a framework focused on student learning. 

3. Increase awareness of the importance and complexity of service. 

4. Ensure active collaborative member /administration involvement in an assessment process that utilizes 

multiple sources of evidence to ensure a comprehensive view of effectiveness. 

5. Provide an assessment approach. 

6. Utilize research-based practices. 

7. Foster quality in service and evaluation. 

8. View evaluation as a continuous improvement model. 

The four domains of the Danielson Model will be utilized as Professional Performance Review Criteria as follows: 

 

 Planning and Preparation   Environment 

 Delivery of Service    Professional Responsibilities 

 

SCHOOL PSYCHOLOGISTS 

 

Process: 

1. Goal statement will be generated at the beginning of the school year and reviewed with the building 

administrator prior to October 1st  

2. One annual Performance Review  

3. The Danielson Rubric can be used a reference point. 

 



 

 
 

Professional Performance Review Criteria for School Psychologists  

 

Domain 1: Planning and Preparation Domain 2: The Environment 

1a:  Demonstrating knowledge and skill in using psychological 

instruments to evaluate students 

1b: Demonstrating knowledge of child and adolescent development 

and psychopathology 

1c: Establishing goals for the psychology program appropriate to the 

setting and the students served. 

1d:Demonstrating knowledge of state and federal regulations and of 

resources both within and beyond the school and district 

1e: Planning the psychological program, integrated with the regular 

school program, to meet the needs of individual students and 

including prevention 

1f: Developing a plan to evaluate the psychology program 

 

2a: Establishing rapport with students  

2b: Establishing a culture for positive mental health throughout the 

school 

2c: Establishing and maintaining clear procedures for referrals 

2d: Establishing standards of conduct in the testing center 

2e: Organizing physical space for testing of students and storage 

of materials 

 

Domain 4: Professional Responsibilities Domain 3: Delivery of Service 

4a: Reflecting on practice 

4b: Communicating with families 

4c: Maintaining accurate records 

4d: Participating in a professional community 

4e: Engaging in professional development 

4f: Showing professionalism 

3a: Responding to referrals; consulting with teachers and 

administrators 

3b: Evaluation student needs in compliance with National 

Association of School Psychologists (NASP) guidelines 

3c: Chairing evaluation team 

3d: Planning interventions to maximize studentsô likelihood of 

success 

3e: Maintaining contact with physicians and community mental 

health service providers 

3f: Demonstrating flexibility and responsiveness 

 

 

 

 

 



 

 
 

Improvement Plan: 

An Improvement Plan is designed to provide support through communication, discussion and collaboration in the area (s) 

of significant concern.  The administrator and unit member will jointly determine the strategies to be taken to overcome the 

deficiencies, but it is agreed that the primary responsibility for correction of the deficiencies remains with the unit member.  

The administrator and unit member will agree on a mutual time-line to improve any noted deficiencies.   

 

The purpose of the improvement plan is to: 

¶ improve a unit memberôs performance; 

¶ provide targeted, intensive assistance process; 

¶ provide additional support; which may include professional development and release time to consult with 

other psychologists; 

¶ provide information to determine tenure  

Referral to and Improvement Plan: 

5. In the event that an evaluator is concerned with the competence of a unit member, it is agreed that the unit 

member will be invited to a conference with the evaluator, appropriate administrator (if different from the 

evaluator), and the Association President or his/her designee as early in the school year as reasonable. The 

conference will result in an intervention and an improvement plan being developed. 
 

The administrator will recommend a unit member for an improvement plan at any time during the year. or when 

the concerns are such that an overall rating in one category of ineffective or developing. 
 

 

6. The administrator will notify the unit member in writing describing the areas of concern as they relate to the 

memberôs proficiency in demonstrating the standards as outlined in the Professional Growth Program.  A copy will 

be provided to the unit member, Superintendent and SVETA President. 
 

7. The administrator and unit member will meet to address the concerns, complete and Improvement worksheet and 

begin implementation. 
 

8. The member will continue to have an improvement plan until the member has satisfactorily completed the action 

steps and demonstrated that he/she has successfully met the criteria outlined in the Improvement Plan.   

 

 

 

 

 

 

 

 

 

 



 

 
 

 

Spencer- Van Etten Central School District 

Goal Setting and Self Evaluation for School Psychologists 

 

Name:                                                             Building:                                              Date: 

2014-2015 Goal: 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

  

Focus Area: Planning and Preparation 
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Demonstrating knowledge and skill in using psychological 

instruments to evaluate students 

     

Demonstrating knowledge of child and adolescent development 

and psychopathology 

     

Establishing goals for the psychology program appropriate to the 

setting and the students served 

     

Demonstrating knowledge of state and federal regulations and of 

resources both within and beyond the school and district  

     

Planning the psychological program, integrated with the regular 

school program, to meet the needs of individual students and 

including prevention 

     

Developing a plan to evaluate the psychology program      

Evidence: 

 



 

 
 

Focus Area: Environment 
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Establishing rapport with students      

Establishing a culture for positive mental health throughout the 

school 

     

Establishing and maintaining clear procedures for referrals      

Establishing  standards of conduct in the testing center      

Organizing physical space for testing of students and storage of 

materials 

     

Evidence: 

 

Focus Area: Delivery of Service 
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Responding to referrals; consulting with teachers and 

administrators 

     

Evaluating student needs in compliance with National Association 

of School Psychologists (NASP) guidelines  

     

Chairing evaluation team      

Planning interventions to maximize studentsô likelihood of success      

Maintaining contact with physicians and community mental health 

service providers 

     

Demonstrating flexibility and responsiveness      

Evidence: 

 



 

 
 

Focus Area: Professional Responsibilities  
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Reflecting on practice      

Maintaining accurate records       

Communicating with families      

Participating in a professional community      

Engaging in professional development      

Showing professionalism      

Evidence: 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 



 

 
 

 

Spencer- Van Etten Central School District 

Performance Review for School Psychologists 

Name:                                                                                                 Building: 

Evaluator Name:                                                                               Date:     

 

¶ Highly Effective: Performance in this area is consistently outstanding.  Practices are demonstrated at the highest level of 
performance.  School psychologist continuously seeks to expand scope of competencies and constantly undertakes additional, 
appropriate responsibilities. 

¶ Effective: Performance within this area consistently meets standards.  Practices meet performance expectations at an 
acceptable level.  School psychologist maintains an adequate scope of competencies and performs additional responsibilities 
assigned. 

¶ Developing:  Performance within this area usually meets minimum expectations.  School psychologist may require additional 
guidance to maintain an adequate scope of competencies. 

¶ Ineffective:  Performance within this area requires considerable improvement to fully meet minimum performance expectations.  
School psychologist requires ongoing supervision to perform in this area.  

Focus Area: Planning and Preparation 
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Demonstrating knowledge and skill in using psychological 

instruments to evaluate students 

     

Demonstrating knowledge of child and adolescent development 

and psychopathology 

     

Establishing goals for the psychology program appropriate to the 

setting and the students served 

     

Demonstrating knowledge of state and federal regulations and of 

resources both within and beyond the school and district  

     

Planning the psychological program, integrated with the regular 

school program, to meet the needs of individual students and 

including prevention 

     

Developing a plan to evaluate the psychology program      

Evidence: 

 



 

 
 

Focus Area: Environment 

 

 

 

In
e

ff
e

c
ti
v
e 

D
e

v
e

lo
p

in
g 

E
ff

e
c
ti
v
e 

H
ig

h
ly

  

E
ff

e
c
ti
v
e 

N
o

t  

A
p

p
lic

a
b

le 

Establishing rapport with students      

Establishing a culture for positive mental health throughout the 

school 

     

Establishing and maintaining clear procedures for referrals      

Establishing  standards of conduct in the testing center      

Organizing physical space for testing of students and storage of 

materials 

     

Evidence: 

 

 

Focus Area: Delivery of Service 
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Responding to referrals; consulting with teachers and 

administrators 

     

Evaluating student needs in compliance with National Association 

of School Psychologists (NASP) guidelines  

     

Chairing evaluation team      

Planning interventions to maximize studentsô likelihood of success      

Maintaining contact with physicians and community mental health 

service providers 

     

Demonstrating flexibility and responsiveness      

Evidence: 



 

 
 

Focus Area: Professional Responsibilities  
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Reflecting on practice      

Maintaining accurate records       

Communicating with families      

Participating in a professional community      

Engaging in professional development      

Showing professionalism      

Evidence: 

 

 

 

School Psychologist Comments: (Optional) ___________________________________________________ 

 

         Evaluator Signature: ____________________________________________ Date: ______________ 

 

School Psychologists Signature: ___________________________________ Date: ______________  



 

 
 

 

DOMAIN 1 FOR SCHOOL PSYCHOLOGISTS: PLANNING AND PREPARATION (continued) 

COMPONENT 

L E V E L  O F  P E R F O R M A N C E  

UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 

1a: Demonstrating knowledge and 

skill in using psychological 

instruments to evaluate students 

Psychologist demonstrates little 

or no knowledge and skill in 

using psychological instruments 

to evaluate students. 

Psychologist uses a limited 

number of psychological 

instruments to evaluate 

students. 

Psychologist uses 5-8 

psychological instruments to 

evaluate students and determine 

accurate diagnoses. 

Psychologist uses a wide range of 

psychological instruments to evaluate 

students and knows the proper situations in 

which each should be used.  

1b: Demonstrating knowledge of child 

and adolescent development and 

psychopathology 

Psychologist demonstrates little 

or no knowledge of child and 

adolescent development and 

psychopathology. 

Psychologist demonstrates 

basic knowledge of child and 

adolescent development and 

psychopathology. 

Psychologist demonstrates 

thorough knowledge of child and 

adolescent development and 

psychopathology. 

Psychologist demonstrates extensive 

knowledge of child and adolescent 

development and psychopathology and 

knows variations of the typical patterns. 

1c: Establishing goals for the 

psychology program appropriate to 

the setting and the students served 

Psychologist has no clear goals 

for the psychology program, or 

they are inappropriate to either 

the situation or the age of the 

students. 

Psychologistôs goals for the 

treatment program are 

rudimentary and are partially 

suitable to the situation and the 

age of the students. 

Psychologistôs goals for the 

treatment program are clear and 

appropriate to the situation in the 

school and to the age of the 

students. 

Psychologistôs goals for the treatment 

program are highly appropriate to the 

situation in the school and to the age of the 

students and have been developed following 

consultations with students, parents, and 

colleagues. 

1d: 

Demonstrating knowledge of state 

and federal regulations and of 

resources both within and beyond the 

school and district 

Psychologist demonstrates little 

or  

no knowledge of governmental 

regulations or of resources for 

students available through the 

school or district. 

Psychologist displays 

awareness of governmental 

regulations and of resources for 

students available through the 

school or district, but no 

knowledge of resources 

available more broadly. 

Psychologist displays awareness 

of governmental regulations and 

of resources for students available 

through the school or district and 

some familiarity with resources 

external to the district. 

Psychologistôs knowledge of governmental 

regulations and of resources for students is 

extensive, including those available through 

the school or district and in the community. 



 

 
 

1e: Planning the psychology program, 

integrated with the regular school 

program, to meet the needs of 

individual students and including 

prevention 

Psychologistôs plan consists of a 

random collection of unrelated 

activities, lacking coherence or 

an overall structure. 

Psychologistôs plan has a 

guiding principle and includes a 

number of worthwhile activities, 

but some of them donôt fit with 

the broader goals. 

Psychologist has developed a 

plan that includes the important 

aspects of work in the setting. 

Psychologistôs plan is highly coherent and 

preventive and serves to support students 

individually, within the broader educational 

program. 

1f:  

Developing a plan to evaluate the 

psychology program 

Psychologist has no plan to 

evaluate the program or resists 

suggestions that such an 

evaluation is important. 

 

Psychologist has a rudimentary 

plan to evaluate the psychology 

program. 

 

Psychologistôs plan to evaluate the 

program is organized around clear 

goals and the collection of 

evidence to indicate the degree to 

which the goals have been met. 

Psychologistôs evaluation plan is highly 

sophisticated, with imaginative sources of 

evidence and a clear path toward improving 

the program on an ongoing basis. 

Domain 2 for School Psychologists: The Environment 

COMPONENT 

L E V E L  O F  P E R F O R M A N C E  

UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 

2a:  

Establishing rapport  

with students 

Psychologistôs interactions with 

students are negative or 

inappropriate; students appear 

uncomfortable in the testing center. 

Psychologistôs interactions are a mix 

of positive and negative; the 

psychologistôs efforts at developing 

rapport are partially successful.  

Psychologistôs interactions with 

students are positive and respectful; 

students appear comfortable in the 

testing center. 

Students seek out the psychologist, 

reflecting a high degree of comfort 

and trust in the relationship. 

2b:  

Establishing a culture for 

positive mental health 

throughout the school 

Psychologist makes no attempt to 

establish a culture for positive mental 

health in the school as a whole, either 

among students or teachers, or 

between students and teachers. 

Psychologistôs attempts to promote a 

culture throughout the school for 

positive mental health in the school 

among students and teachers are 

partially successful. 

Psychologist promotes a culture 

throughout the school for positive 

mental health in the school among 

students and teachers. 

The culture in the school for positive 

mental health among students and 

teachers, while guided by the 

psychologist, is maintained by both 

teachers and students. 

2c:  

Establishing and maintaining 

clear procedures for referrals 

No procedures for referrals have 

been established; when teachers 

want to refer a student for special 

services, they are not sure how to go 

about it. 

Psychologist has established 

procedures for referrals, but the 

details are not always clear. 

Procedures for referrals and for 

meetings and consultations with 

parents and administrators are clear 

to everyone. 

Procedures for all aspects of referral 

and testing protocols are clear to 

everyone and have been developed 

in consultation with teachers and 

administrators. 



 

 
 

2d: 

Establishing standards of 

conduct in the testing center 

 

No standards of conduct have been 

established, and psychologist 

disregards or fails to address 

negative student behavior during an 

evaluation. 

 

Standards of conduct appear to have 

been established in the testing 

center. Psychologistôs attempts to 

monitor and correct negative student 

behavior during an evaluation are 

partially successful. 

Standards of conduct have been 

established in the testing center. 

Psychologist monitors student 

behavior against those standards; 

response to students is appropriate 

and respectful. 

Standards of conduct have been 

established in the testing center. 

Psychologistôs monitoring of students 

is subtle and preventive, and students 

engage in self-monitoring of behavior. 

 

2e:  

Organizing physical space for 

testing of students and storage 

of materials 

 

The testing center is disorganized 

and poorly suited to student 

evaluations. Materials are not stored 

in a secure location and are difficult to 

find when needed. 

Materials in the testing center are 

stored securely, but the center is not 

completely well organized, and 

materials are difficult to find when 

needed. 

The testing center is well organized; 

materials are stored in a secure 

location and are available when 

needed. 

 

The testing center is highly organized 

and is inviting to students. Materials 

are stored in a secure location and 

are convenient when needed. 

 

  



 

 
 

Domain 3 for School Psychologists: Delivery of Service 

COMPONENT 

L E V E L  O F  P E R F O R M A N C E  

UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 

3a:  

Responding to referrals; 

consulting with teachers and 

administrators 

Psychologist fails to consult with 

colleagues or to tailor evaluations to 

the questions raised in the referral. 

 

Psychologist consults on a sporadic 

basis with colleagues, making 

partially successful attempts to tailor 

evaluations to the questions raised in 

the referral. 

Psychologist consults frequently with 

colleagues, tailoring evaluations to 

the questions raised in the referral. 

 

Psychologist consults frequently with 

colleagues, contributing own insights 

and tailoring evaluations to the 

questions raised in the referral. 

3b:  

Evaluating student needs in 

compliance with National 

Association of School 

Psychologists (NASP) 

guidelines 

Psychologist resists administering 

evaluations, selects instruments 

inappropriate to the situation, or does 

not follow established procedures and 

guidelines. 

Psychologist attempts to administer 

appropriate evaluation instruments to 

students but does not always follow 

established time lines and 

safeguards. 

Psychologist administers appropriate 

evaluation instruments to students 

and ensures that all procedures and 

safeguards are faithfully adhered to. 

Psychologist selects, from a broad 

repertoire, those assessments that are 

most appropriate to the referral 

questions and conducts information 

sessions with colleagues to ensure that 

they fully understand and comply with 

procedural time lines and safeguards. 

3c:  

Chairing evaluation team 

Psychologist declines to assume 

leadership of the evaluation team. 

Psychologist assumes leadership of 

the evaluation team when directed to 

do so, preparing adequate IEPs. 

Psychologist assumes leadership of 

the evaluation team as a standard 

expectation; prepares detailed IEPs. 

Psychologist assumes leadership of 

the evaluation team and takes initiative 

in assembling materials for meetings. 

IEPs are prepared in an exemplary 

manner. 

3d:  

Planning interventions to 

maximize students’ likelihood 

of success 

Psychologist fails to plan 

interventions suitable to students, or 

interventions are mismatched with the 

findings of the assessments. 

Psychologistôs plans for students are 

partially suitable for them or are 

sporadically aligned with identified 

needs. 

Psychologistôs plans for students are 

suitable for them and are aligned with 

identified needs. 

Psychologist develops comprehensive 

plans for students, finding ways to 

creatively meet student needs and 

incorporate many related elements. 

3e:  

Maintaining contact with 

physicians and community 

mental health service providers 

Psychologist declines to maintain 

contact with physicians and 

community mental health service 

providers. 

Psychologist maintains occasional 

contact with physicians and 

community mental health service 

providers. 

Psychologist maintains ongoing 

contact with physicians and 

community mental health service 

providers. 

Psychologist maintains ongoing 

contact with physicians and community 

mental health service providers and 

initiates contacts when needed. 



 

 
 

3f:  

Demonstrating flexibility and 

responsiveness 

Psychologist adheres to the plan or 

program, in spite of evidence of its 

inadequacy. 

Psychologist makes modest changes 

in the treatment program when 

confronted with evidence of the need 

for change. 

Psychologist makes revisions in the 

treatment program when it is needed. 

 

Psychologist is continually seeking 

ways to improve the treatment program 

and makes changes as needed in 

response to student, parent, or teacher 

input. 

Domain 4 for School Psychologists: Professional Responsibilities 

COMPONENT 

L E V E L  O F  P E R F O R M A N C E  

UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED 

4a:  

Reflecting on practice 

Psychologist does not reflect on 

practice, or the reflections are 

inaccurate or self-serving. 

Psychologistôs reflection on practice 

is moderately accurate and 

objective without citing specific 

examples, and with only global 

suggestions as to how it might be 

improved. 

Psychologistôs reflection provides an 

accurate, objective description of practice, 

citing specific positive and negative 

characteristics. Psychologist makes some 

specific suggestions as to how the 

counseling program might be improved. 

Psychologistôs reflection is highly 

accurate and perceptive, citing specific 

examples that were not fully successful 

for at least some students.  Psychologist 

draws on an extensive repertoire to 

suggest alternative strategies. 

4b:  

Communicating with families 

Psychologist fails to 

communicate with families and 

secure necessary permission for 

evaluations or communicates in 

an insensitive manner. 

Psychologistôs communication with 

families is partially successful; 

permissions are obtained, but there 

are occasional insensitivities to 

cultural and linguistic traditions.  

Psychologist communicates with families 

and secures necessary permission for 

evaluations and does so in a manner 

sensitive to cultural and linguistic 

traditions. 

Psychologist secures necessary 

permissions and communicates with 

families in a manner highly sensitive to 

cultural and linguistic traditions. 

Psychologist reaches out to families of 

students to enhance trust. 

4c:  

Maintaining accurate records 

Psychologistôs records are in 

disarray; they may be missing, 

illegible, or stored in an insecure 

location. 

Psychologistôs records are accurate 

and legible and are stored in a 

secure location. 

Psychologistôs records are accurate and 

legible, well organized, and stored in a 

secure location. 

Psychologistôs records are accurate, , 

well organized, and stored in a secure 

location. They are written to be 

understandable to another professional. 

4d:  

Participating in a professional 

community 

Psychologistôs relationships with 

colleagues are negative or self-

serving, and psychologist avoids 

being involved in school and 

Psychologistôs relationships with 

colleagues are cordial, psychologist 

participates in school and district 

events and projects when 

Psychologist participates actively in 

school and district events and projects 

and maintains positive and productive 

relationships with colleagues.  

Psychologist makes a substantial 

contribution to school and district events 

and projects and assumes leadership 

with colleagues. 



 

 
 

district events and projects. specifically requested. 

4e:  

Engaging in professional  

development 

Psychologist does not 

participate in professional 

development activities, even 

when such activities are clearly 

needed for the ongoing 

development of skills. 

Psychologistôs participation in 

professional development activities 

is limited to those that are 

convenient or are required. 

Psychologist seeks out opportunities for 

professional development based on an 

individual assessment of need.  

 

Psychologist actively pursues 

professional development opportunities 

and makes a substantial contribution to 

the profession through such activities as 

offering workshops to colleagues. 

4f:  

Showing professionalism 

 

Psychologist displays 

dishonesty in interactions with 

colleagues, students, and the 

public and violates principles of 

confidentiality. 

Psychologist is honest with 

colleagues, students, and the 

public, plays a moderate advocacy 

role for students, and does not 

violate confidentiality.  

Psychologist displays high standards of 

honesty, integrity, and confidentiality in 

interactions with colleagues, students, 

and the public, and advocates for 

students when needed. 

Psychologist can be counted on to hold 

the highest standards of honesty, 

integrity, and confidentiality and to 

advocate for students, taking a 

leadership role with colleagues. 



 

 
 

 Improvement Plan 

(To be completed jointly by member and administrator) 

Name_____________________Building_________Grade/Subject___________ 

Area of 

Concern 

Action Steps 

(Provide detailed description- with measurable/attainable 

goals, including a description of the support and assistance 

provided) 

Frequency 

(timeline for 

improvement) 

Action Steps 

Completed 

  Yes            No 

 

 

    

 

 

    

 

 

    

 

Member Comments:  

Administrator Comments: 

 

Member Signature:__________________________________________________Date:_________________________________ 

Administrator Signature: ______________________________________________Date:________________________________ 

 

End of the year review: (check all that apply) 

 

_________  Member has successfully met criteria outlined in the Improvement Plan. 

_________  Member has not successfully met criteria outlined in the Improvement Plan. 

Member Signature      Date:_____________________________ 

Administrator Signature:_________________________________ Date:_____________________________ 

  



 

 
 

 

 

APPENDIX F 
 

 

About ASCA 
 
The American School Counselor Association (ASCA) is a worldwide nonprofit  organization based in Alexandria, Va. Founded in 1952, ASCA supports 

school counselorsô efforts to help students focus on academic, personal/social and career development so they not only achieve success in school but 

are prepared to lead fulfill ing lives as responsible members of society. With a motto of ñOne Vision, One Voice,ò the association provides professional 

development, publications and other resources, research and advocacy 

to professional school counselors around the globe. 

 
For more information on ASCA, or to order ñThe ASCA National Model: A Framework for School Counseling Programs,ò visit 

www.schoolcounselor.org, or call  (703) 683-ASCA (2722).  1101 King St., Suite 625, Alexandria, VA 22314 (703) 683-ASCA, (800) 306-4722, fax: 

(703) 683-1619. 

www.schoolcounselor.org 
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